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I.	About the MENA University Governance and Quality Assurance Program 

The MENA University Governance and Quality Assurance Program stems from a partnership between the Education Global Practice of the World Bank and the Center for Mediterranean Integration (CMI). Its purpose is to foster openness, information sharing and collective learning among tertiary education institutions in the MENA region, and between them and government policy-makers, quality assurance agencies and the employers’ sector. 

The Program is guided by three pillars: the improvement of university governance and quality, the financial sustainability of institutions, and the internationalization of tertiary education. Analytical executive summaries of recent mapping exercises of each of these pillars are available on the Program’s webpage. 

Participating tertiary education institutions in the region conduct periodically a benchmarking process aimed at tracking their progress towards the improvement of their governance and quality (i) with other institutions in the regions; as well as at (ii) towards achieving their goals; using a tool developed as part of the program, known as the University Governance Score Card (UGSC). 

The Program is in place thanks to a collaborative framework between the World Bank and the CMI, and it involves active participation of partner organizations including UNESCO, ISESCO, the International Association of Universities, the British Council, the Association of Arab Universities and UNIMED. 

II.	Key accomplishment of the Program in FY15-18. 

During FY2015-18, the Program has achieved significant accomplishments, including the following ones:
· Three regional conferences were convened in each of Lebanon (2015), Algeria (2016), and Marseille (2017) each of which brought together key stakeholders from governments, heads of tertiary education agencies, representatives from international partner organizations, regional experts, and a selected number of the members of the UGSC Network. The aim of these conferences was to think collectively about the emerging trends in governance in tertiary education in the MENA, means of establishing sustainable financing mechanisms, addressing the increasing internationalization trends and share best practices applicable to the region, and to network with peer institutions. 
· A revised version of the University Governance Score Card (UGSC)[footnoteRef:1] was developed in light of the first round of implementation in 2012-2013 and in close consultation with local institutions of tertiary education. The new tool allowed for increased level of comparative insight into the development of governance in each of the participating institutions. [1:  The University Governance Score Card (UGSC) is a benchmarking tool that uses an institution-based approach that focuses on universities and institutions of tertiary education as opposed to (only) national systems or country ratings. It thus has the capacity to: (1) identify strengths and weaknesses at individual institutions; (2) identify governance trends and practices by type of institution; (3) illustrate governance trends at the national level, and (4) generate interest - and peer pressure - in initiating reforms at the institutional, national, and regional level. The UGSC uses five dimensions that together capture the multidimensional nature of governance: (1) Overall Context, Mission, and Goals; (2) Management Orientation; (3) Autonomy; (4) Accountability, and (5) Participation. Each dimension has been attributed a set of indicators and a questionnaire from which governance indicators are scored (by an independent observer on the basis of an interview with the institution’s representative and supporting documents). A weighting system aggregates those indicators and translates the questionnaire to a scoring instrument to record the results by institution. The score on a dimension should be interpreted as an indication of the university’s situation vis-à-vis one of the global trends in governance practices, and not as a performance score. In addition to the questionnaire, the UGSC includes a self-perception tool, which assess the extent to which the tertiary education institutions is aware of the governance model and practices they follow.  



The UGSC is not a ranking tool and does not point to an ideal governance model; it only identifies trends allowing institutions to reflect on their practices. The aim is not to get the maximum score on each dimension but instead to determine if the governance arrangement is coherent. This is why scores from each axis should be interpreted in correlation and not in isolation. The tool has been used on a voluntary basis and the results of the institutional report are confidential. Aggregated results at the national and regional level are publicly disseminated while respecting anonymity of participating institutions. For further information on the methodology, see: WB Regional H.E. MENA Report (2012) Universities Through the Looking Glass: Benchmarking University Governance to Enable Higher Education Modernization in MENA
] 

· Twelve national workshops were conducted to first introduce an updated version of the University Governance Score Card (UGSC) benchmarking tool and then introduce the results of the exercise of benchmarking university governance as follows: two national workshops each in Lebanon, Jordan, Egypt and Morocco and one workshop each in Algeria, Iraq, Tunisia and Palestine.
· 97 institutional reports were prepared during each round of benchmarking and shared with participating institutions that provided feedback on the results reported, based on which the reports were finalized. 
· Following the benchmarking, about 50 of the participating universities developed institutional action plans. 
· Eight reports on the financing issues and trends in the participating countries of the MENA region were prepared. These reports highlight key financing practices in each of the eight countries participating in the UGSC activities. Regional trends were drawn from the analysis of national trends of financing.
· Two Working Papers, one on financing tertiary education and the other on internationalization, were presented at the 2017 regional conference in Marseille.
· The UGSC tool implemented in the MENA region has served as the basis for the development of a customized and expanded version which is now implemented in other countries in support of policy dialogue with governments or World Bank operations.  
· The UGSC network has been expanded to tertiary institutions from European countries (Italy, Greece, Portugal and Spain).

III.	PILLAR I: Improvement of university governance and quality 

Under the first pillar, the University Governance Score Card (UGSC) is being used to support institutions as they work towards the improvement of their governance and quality policies and programs, and also towards the improvement of their performance in both domains. The UGSC is a tool that was developed in 2010 as a benchmarking tool to assess the extent to which tertiary education institutions in the MENA region are following governance practices aligned with their institutional goals, national policies, and international trends. Since 2015, an updated version of the tool has been implemented in 120 tertiary education institutions from eight MENA countries. 

During FY 2015-18, three MENA Tertiary Education Conferences were successfully held in Lebanon (2015), Tunis (2016) and Marseille (2017) with active participation of key government officers, heads of tertiary education agencies and authorities of tertiary education institutions from all countries in the MENA region. The conference held in Tunis in 2016 addressed paradigm shifts within systems of tertiary education in light of global changes that are impacting the MENA region, such as changes in university governance and the improvement of quality within the sector aimed at improving competitiveness and the employability of youth and graduates. The event held in Marseille in 2017 continued the discussions and deliberations on issues of competitiveness and equity within the framework of good governance, sustainable financing and internationalization within tertiary education in the region. The event also served as platform to discuss a renewed agenda for future collaboration on these key higher education issues in the region. In addition, it included a discussion on how to move the network to a more sustainable structure, owned by the members themselves. 

In addition, national workshops on strengthening governance and improving quality of tertiary education were also held during 2016-17 in Iraq, Lebanon, Palestine, Jordan, Egypt, Tunisia, Algeria and Morocco, with a combined participation of over 400 institutional administrators. During FY 2018 and FY2019, national workshops to present results of the UGSC from participating institutions have been held in Morocco, Egypt, Jordan, Algeria and Lebanon. Tunisia will host its national workshop in November 2019. As part of this activity, institutional benchmarking reports have been released for all participating universities in the UGSC benchmarking initiative. Also, national summaries for each of the participating countries have been released during the corresponding national workshops. 

IV.	PILLAR II: Seeking sustainable financing in tertiary education in MENA 

In addition to the in depth national scoping of governance trends within tertiary education in participating countries, the program led efforts mapping policies and practices of financing within the tertiary education sector in the eight participating countries. 

Analysis of trends in the financing of tertiary education aimed at highlighting linkages between financial sustainability in tertiary education so that education institutions can meet growing student demands, such as adopting financing strategies that seek alternative sources of revenue and that link funding with improved results and performance. Region-wide tertiary education continues to grow, coupled with low but varying public spending on tertiary education as a proportion of the education budget among the eight countries. The mapping exercise shows that the value of tertiary education for economic growth and broader social and sustainable development has not yet been fully recognized by MENA countries, partly due to the fact that tertiary education financing is largely ad hoc and is not based on any attempt to develop a closer link between sectoral planning and budgeting. Cost-side and revenue side solutions may be sought in an attempt to improve quality, equity and efficiency in tertiary education across countries in the region. The analytical executive summary of this mapping is published on the CMI website. 

[bookmark: _Hlk21524767]V.	PILLAR III: Internationalization of tertiary education in MENA

The program has explored the internationalization of tertiary education in MENA with the aim of both improving the skills and employability of students and boosting institutions’ research and innovation capacity. Mapping of internationalization practices within the sector showed that internationalization is still nascent in the region. Some key findings showed only a few countries being able to attract large numbers of international students, and MENA tertiary education institutions rarely being prioritized by others for the development of academic partnerships. A report is being drafted that analyzes the internationalization trends in the region and details some recommendations both for tertiary education institutions and governments in MENA to boost internationalization in the region and better reap the benefits it holds. The report is due to be published in FY20.



VI. A partnership approach 

A key feature of the Program is the development and implementation of a framework allowing related relevant international organizations to participate in the activities of the Program. As co-conveners of the program, the World Bank and the CMI have been enablers of a more efficient collaborative approach in the region on matters of tertiary education by a wide range of international organizations. The partnership approach has attracted the participation of the following international organizations: UNESCO, ISESCO, the British Council, the International Association of Universities, the Association of Arab Universities and UNIMED. Partner organizations supported the program with in-kind contributions, including co-sponsoring the participation of delegates in regional meetings, dissemination of relevant program information to their respective networks, supporting speakers participating at conferences, etc. 

The UGSC network has been expanded to tertiary institutions from European countries (Italy, Greece, Portugal and Spain) thanks to the partnership established with UNIMED. 

In addition to the current partner members, other organizations have expressed interest in joining the program. Up to now, decisions about involvement of partner organizations have been made on an ad-hoc basis, although in the future it will be necessary to develop guidelines and protocols for involvement. 

VII. The Inter-institutional MENA tertiary education network

The program efforts, activities, publications and partnerships have evolved through the UGSC Network, which has been as a platform to promote the exchange of information and lessons learned from the implementation of reforms. 

At the multi-country level, it aims to create a solid knowledge base from which to foster collaboration and cooperation through a network of experts, programs and institutions. At the country level, its objective is to support capacity building at individual tertiary education institutions, through a focus on six priority areas in line with the three pillars highlighted above: (1) Institutional Governance; (2) Internationalization of Tertiary Education; (3) Financial Sustainability; (4) Quality Assurance; (5) Developing Innovation Systems, and (6) Monitoring Results and Benchmarking; with the overall aim of improving tertiary education provision. This platform has been frequently used for a number of collaborative exchanges among institutional, national and international members. 

Regionally, good practices and innovations of network members are regularly shared and widely disseminated through both the annual meeting of the MENA Tertiary Education Conference, as well as the program’s page including periodic blogs series. The network also supported the work of ministries and local institutions, such as in Lebanon, whereby a national University Governance Task Force, composed of local network members, was appointed by the Minister of Education and Higher Education in 2013 and assigned to support the Ministry in building a culture of good governance and quality improvement in tertiary education within the country. This task force continues to support the ministry’s activities through institutional collaborations as well as national initiatives. In Iraq, members of the network convened in 2014 to further advance the work of the UGSC and address opportunities and challenges highlighted by the tool across participating institutions, adding a sixth dimension of governance to match the needs of local institutions. In Tunisia is expected that the UGSC tool will be used by institutions participating in a World Bank-supported operation dedicated to strengthening institutional capacity in tertiary education.    


VIII. Activities and Outputs FY 2019 

The program continued its work in FY19 with the preparation of the following three key analytical pieces, which will be disseminated in FY20: 
1) Regional UGSC benchmarking report summarizing key trends and best practices of the universities that have participated in the various national UGSC benchmarking tool exercises and rounds; 
2) Report on financing of tertiary education in the MENA region; and 
3) Report on the internationalization of tertiary education in the MENA region. 


Enclosures 
	

	Conference Booklet of the Beirut 2015 MENA Conference

	

	Conference Booklet of the Algeria 2016 MENA Conference

	

	Conference Report. Algeria 2016 MENA Conference

	

	Conference Booklet of the Marseille 2017 MENA Conference

	

	Draft. Financing of higher education in Egypt

	

	Draft. Financing of higher education in Morocco

	

	Draft. Financing of higher education in Palestine

	

	Draft. Financing of higher education in Lebanon, Jordan and KRI

	

	Draft. Financing of higher education in Tunisia 

	

	Draft. Financing of Higher Education in Algeria.

	

	Presentation. Financing of higher education in MENA

	

	Presentation. Internationalization of higher education in the MENA region.

	

	Analysis of results of UGSC in Egypt

	

	Analysis of results of UGSC in Jordan

	

	Analysis of results of UGSC in Morocco

	

	Example of an Institutional Report of the University Governance Score Card.
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About the Program 


The University Governance and Quality Assurance Program stems from a partnership between 
the Education Global Practice of the World Bank and the Marseille Center for Mediterranean 
Integration. Its purpose is to address equitable access to tertiary education in the MENA region, 
inconsistent quality of tertiary education institutions across the region, and discrepancies between 
graduates’ skills and the skills demanded by the labor market. 


 


The context  
The “Arab Spring” of 2011 brought international attention to long‐building frustrations and 


resentment in several countries in which citizens protested and demonstrated against poverty, 
unemployment, and other social issues. Young people especially sought a greater role in their 
governments, and demanded reform and greater opportunities.  


Paradoxically, in the Middle East and Northern Africa (MENA) region, enrollment in tertiary 
education has been increasing significantly, but at the same time youth unemployment rates are higher 
than any other region of the world, even in the case of those holding tertiary education degrees. In 
other words, tertiary education institutions in the region are similarly faced with the struggle of keeping 
up with the demands of today’s labor market, both in the curriculum and training offered to students as 
well as the quality of education rendered. 


The dual challenge of equitable access and relevance of studies requires innovative solutions for 
which concerted actions of tertiary education institutions, government, employers and the society at 
large, are required. This is significantly important considering that tertiary education facilitates 
economic growth and encourages innovation, social mobility, and democracy.  


Investing in tertiary education and significantly improving its relevance are a first step to change 
lives and open minds giving opportunities to students, researchers, professionals, unemployed people 
and young entrepreneurs for their self‐development and for their own national growth in terms of 
culture, education and employment. 
 


Meeting the challenge  
The WB/CMI Program works to respond to these issues by fostering openness, information 


sharing and collective learning among tertiary education institutions in the region, and between them 
and government policy‐makers, quality assurance agencies and the employers’ sector. The ultimate 
goals of the Program are to improve the employability of tertiary education graduates; develop 
analytical tools to improve the management and quality of tertiary education; facilitate the mobility of 
students, teachers, and graduates across the region; and promote knowledge sharing on quality, 
governance, and financing issues. 


 


University Governance and Quality Assurance Program 
 


 


A partnership of the World Bank and the Center for Mediterranean Integration 
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There are three ongoing projects within the Program: 
 
1) Improve University Governance and Quality so that institutions can improve its effectiveness 


and academic programs can better match market needs and graduate students with needed skills. This 
project has the participation of over 100 universities from seven countries in a benchmarking exercise 
using a University Governance Screening Card (UGSC). In addition, a number of institutions have 
developed and implemented corresponding Action Plans. The UGSG has been developed in order to 
assess the extent to which universities in the MENA region are following governance practices aligned 
with their institutional goals and international trends, whilst monitoring their progress over time. The 
first stage of the Program has targeted 7 MENA countries, although is expected to be expanded. It also 
targeted universities, although in the future may include other type of tertiary education institutions as 
well. A second version of UGSG will be launched during the 2015 MENA Higher Education Conference to 
be held in Beirut, Lebanon. 


2) Seek Financial Sustainability in tertiary education so that educational institutions can meet 
growing student demand. There is indeed evidence of the need for tertiary education systems in the 
Middle East and North Africa to adopt financing strategies that seek alternative sources of revenue and 
that link funding with improved results. 


3) Internationalize Tertiary Education to improve the skills and employability of students and 
raise the research and innovation capacity of institutions so that individuals with relevant skill sets 
choose to stay in, work in, and contribute to the MENA region rather than emigrate to other countries. 
 


Following the first round of the UGSC benchmarking exercise, a Regional Tertiary Education 
Network has been established as a platform to promote the exchange of information and lessons 
learned from the implementation of reforms. At the multi‐country level, it aims to create a solid 
knowledge base from which to foster collaboration and cooperation through a network of experts, 
programs and institutions. At the country level, its objective is to support capacity building at individual 
tertiary education institutions, through a focus on six priority areas: (i) Institutional Governance (ii) 
Internationalization of Tertiary Education (iii) Financial Sustainability (iv) Quality Assurance (v) 
Developing Innovation Systems and (vi) Monitoring Results and Benchmarking; with the overall aim of 
improving tertiary education provision. 


 
The Program is supported by the active involvement of a team composed of international 


researchers and world‐class experts on the governance, internationalization, and financing of tertiary 
education.  
 


Our partnership approach  
Key to the program has been the strong collaborative work between the World Bank and the 


Center for Mediterranean Integration, and with universities and quality assurance organizations and 
governments in the MENA region.  


In addition, the Program greatly benefits from the partnership with relevant regional and 
international organizations including the Association of Arab Universities (AARU), the Islamic 
Educational, Scientific and Cultural Organization (ISESCO), UNESCO, UNIMED, the International 
Association of Universities (IAU), OECD, EUA, AUF and the British Council, among others.  


 


For more information: 
 


For further information on the program, please see: http://cmimarseille.org/highereducation/ 
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World Bank Group/Centre for Mediterranean Integration 
Empowering Higher Education Institutions through Information Sharing and Improved 


Governance 
 


Beirut, Lebanon. May 12‐14, 2015 
 
 
 
 
 
 


AGENDA 
 


    May 12, 2015 


 
6:00 PM 


 
First bus departs from Mövenpick Hotel for a tour of the American 
University of Beirut  


 
6:30 PM 


 
Second bus departs from Mövenpick Hotel to American University of 
Beirut for the plenary session and reception  


 
7:00PM–9:00PM 


 
Plenary Session/Welcome Reception (AUB‐West Hall) 
Chair: Haneen Sayed,  World Bank    


 Ahmad Dallal, Provost, American University of Beirut   


 Jo Beall, Director Education and Society, British Council 


 Francisco Marmolejo, Tertiary Education Coordinator, World Bank 
  


    May 13, 2015 


 
8:15AM–3:00PM 


 
Registration (Levante Pre‐function Area–5th Floor) 


 
9:00AM–9:30AM 


 
Opening Session/Welcome (Levante Ballroom) 


 H.E. Elias Bou Saab, Minister of Education and Higher Education. 
Lebanon 


 Ferid Belhaj, Director of the World Bank in the Middle East, World 
Bank 


 Donna McGowan, Director, British Council‐Lebanon  
   Hamed Al Hammami, Director, UNESCO Office in Beirut   
   Eva Egron‐Polak, Secretary General, International Association of 


Universities 
 
 
 
 Conference business will be conducted in English, Arabic and French. Sessions marked with this icon   are the 


ones in which simultaneous English‐Arabic‐French interpretation will be offered. During the remaining sessions, 


presentations can be made in any of the languages of the conference. In the spirit of collegiality and collaboration, if 


questions are asked in a language that is not understood by everybody, the Moderator, one of the speakers or any 


resource person in the audience might act as an intermediary. 
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   Rev. Walid Moussa, President, Universities Association of 


Lebanon 


 Maha Merezak, Program Specialist, Islamic Educational, Scientific 
and Cultural Organization (ISESCO) 


 
9:30AM–10:45AM  Plenary Session I “Empowering institutions with information: Global, 


regional and local perspectives” (Levante Ballroom) 
Chair: Francisco Marmolejo, World Bank  


 Eva Egron‐Polak, Secretary General, International Association of 
Universities. France 


 H.E. Hussain Al‐ Shahristani, Minister of Higher Education and 
Scientific Research, Republic of Iraq 


 Ahmad Jammal, Director General, Directorate of Higher 
Education, Ministry of Education and Higher Education, Lebanon 
 


10:45AM–11:00AM  Coffee Break 


 
11:00AM–12:15PM 


 
Plenary Session II. Information sharing: Why it matters and how? 
(Levante Ballroom) 
Chair: Maha Merezak, ISESCO 


 Dakmara Georgescu, Program Specialist, UNESCO  


 David Wheeler, Founding Editor, Al‐Fanar Media   


 Najla Romdhane, Ministry of Higher Education and Scientific 
Research, Tunisia 


  


12:15PM–1:30PM  Lunch (Méditerranée–8th Floor) 


 
1:30PM–2:45PM 


 
Parallel Sessions A 
Moderator:  Hana A. El‐Ghali, World Bank  


A1. ACCOUNTABILITY IN 
HIGHER EDUCATION AND 
THE IMPORTANCE OF 
INFORMATION  
(Levante Ballroom) 


 La gouvernance des systèmes d’information pour une meilleure 
gouvernance des universités. Mohamed Mars, Rector, Université 
de Gabès, Tunisia  


 Measuring and evaluating the performance efficiency of the 
faculties of the University of Basra and using the systematic data 
analysis and the hierarchical sequential approach. Mohammed 
Abood Tahir Almadloom, Head of Business Administration 
Department, Basra University, Iraq  


 Reflections on Leading Changes and Enhanced Governance: The 
Experience of USEK. Georges Yahchouchi, Deputy President for 
Quality Assurance and Teaching and Learning, Holy Spirit 
University of Kaslik, Lebanon  


 
A2. INDICATORS SYSTEMS I 


(Scirrocco) 


 Moderator: Lea Iungmann, World Bank  


 The Impact of University Governance in MENA at Al‐Quds Open 
University, Samir Najdi, Vice‐President for Academic Affairs, Al‐Quds 
Open University, Palestine 


 L’implémentation de l’assurance qualité dans l’enseignement 
supérieur en Algérie. Sadek Bakouche, President CIAQES, Algeria  
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A3. EMPLOYABILITY OF 
UNIVERSITY GRADUATES 
(Le Pavillion) 


        Moderator: Karim Nasr, Balamand University  


 Good governance and professional integration of university 
graduates. Youssef Ben Othman, Vice‐President, Tunis Al‐Manar 
University, Tunisia  


 Follow‐up on the graduates at the University of Mustansiriya. 
Aysar Thamer Naser, Lecturer, Al‐Mustansariyya University, Iraq  


 Résultats et enseignements d'une enquête sur le devenir des 
diplômés de la première promotion post‐réforme. Mohamed 
Lerari, Quality Assurance Responsible, ENSTP, Algeria 


 
A4. QUALITY ASSURANCE I 
(Levante 3) 


        Moderator: Amira Kazem, World Bank  


 Quality Assurance for Higher Education in Iraq & Kurdistan 
Region. Anwar Amin Ahmed, President, Salaheddine University, 
Iraq  


 Internal Quality Assurance Mechanism at IUG. Hatem Elaydi, 
Assistant Vice‐President for Academic Affairs, Islamic University 
of Gaza, Palestine  


 Ghassan Hamid Abdel‐Majeed, Ministry of Higher Education and 
Scientific Research, Iraq 
 


2:45PM–3:00PM  Coffee Break 


 
3:00PM–4:15PM 


 
Plenary Session IIIA. A Dialogue with University Leaders  
(Levante Ballroom)  
Chair: Francisco Marmolejo, World Bank  


 Andrei Marga, Former Rector of Babes‐Bolyai University and 
former Minister of National Education, Romania 


 Amine Bensaid, President, Mundiapolis University, Morocco  


 Ahmed Amin Anwar, Salaheddine University, KRG, Iraq 


 Amr El Adawi, President, Beirut Arab University, Lebanon 
 
Plenary Session IIIB. A Dialogue with Quality Assurance Leaders  
(Le Pavillon) 
Chair: Dakmara Georgescu, UNESCO 


 Tarek Shawki, Chair, Presidential Advisory Council for Education & 
Scientific Research, Egypt 


 El‐Mokhtar Bakkour, Director for Legal Affairs, Ministry of Higher 
Education and Scientific Research, Morocco 


 Dilan Rostam, Representative from the Ministry of Higher 
Education, KRG, Iraq  


 Sadek Bakouche, President, CIAQES, Algeria 
 


4:15PM–5:30PM  Plenary Session IV. The University Governance Screening Card 2.0 and 
the MENA Higher Education Network (Levante Ballroom) 


6:30PM  Buses depart from Mövenpick Hotel to dinner at USEK   
 


9:30 PM  Buses return to Mövenpick Hotel 
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    May 14, 2015 


 
9:00AM–10:30AM 


 
Plenary Session V. The Quality Imperative: How to and When?  
(Levante Ballroom) 
Chair: Gail Campbell, British Council  


 Maha Merezak, Program Specialist, Islamic Educational, Scientific 
and Cultural Organization (ISESCO) 


 Karma El‐Hassan, Director, Office of Institutional Research and 
Assessment, American University of Beirut, Lebanon  


 Stephen Jackson, Associate Director ‐ International, The Quality 
Assurance Agency, United Kingdom 


 Leila Triki, Vice‐Dean, Mediterranean School of Business, Tunisia 
 


10:30AM–10:45AM  Coffee Break 


 
10:45AM–12:00PM 


 
Parallel Sessions B 


B1. CASE STUDIES IN 
STRATEGIC PLANNING  
(Levante Ballroom) 
 
 
 


Moderator: Leila Triki, MSB 


 Strategic Planning: Opportunities and Challenges. Diane Nauffal, 
Executive Director, Department of Institutional Research and 
Assessment, Lebanese American University, Lebanon 


 From the UGSC to the university action plan: establishing a 
continuum of informed processes, Mohamed Miliani, Quality 
Assurance Responsible, ORAN 2 Mohamed Ben Ahmed, Algeria 


 Strategic Planning and Future challenges. Hayman Metwally, 
Director of Strategic Planning Unit, Cairo University, Egypt 


 
B2. EMPLOYABILITY OF 
GRADUATES  
(Levante 3) 
 


Moderator: Sally Ward, British Council  


 A Study on the Readiness for Employability of Engineering 
Graduates in the MENA Region. Karim Nasr, Assistant to the 
President for Academic Advancement, Balamand University, 
Lebanon 


 Organizational Learnings in a Journey towards Excellence in 
Graduates’ Employability. Amine Bensaid, President, Mundiapolis 
University, Morocco  


 The experience of AlmaLaurea in MENA countries. Enrico 
Dongiovanni, International Relations & Projects, AlmaLaurea 
Interuniversity Consortium, Italy 
 


B3. BENCHMARKING 
RESEARCH ACTIVITY  
(Briza) 
 


 Achieving research excellence through data, benchmarking and 
evidence. A Workshop. Tayfun Basal, Elsevier 


B4. INFORMATION 
SHARING AND IMPROVED 
GOVERNANCE: RELEVANT 
LESSONS LEARNED BEYOND 
MENA  
(Scirrocco) 
 


Moderator: Francisco Marmolejo, World Bank  


 Post‐socialist transition in higher education. Alexander Sidorkin, 
Director of Institute of Education, National Research University‐
Higher School of Economics, Moscow, Russia   


 Experiences in strengthening information sharing systems and 
quality assurance in Mexico. Jose Alfonso Esparza‐Ortiz, Rector, 
Autonomous University of Puebla, Mexico  



ha58

Typewritten Text

6







  


12:00PM–1:30PM  Lunch (Méditerranée–8th Floor) 


 
1:30PM–2:45PM 


 
Parallel Sessions C 


CI. QUALITY ASSURANCE II 
(Levante Ballroom) 


Moderator: Diane Nauffal, Lebanese American University  


 L’Université Chouaïb Doukkali sur la voie de l’Assurance Qualité et 
de la Bonne Gouvernance. Rachid Hilal, Vice President for 
Academic Affairs and Development, Université Chouaïb Doukkali, 
Morocco 


 Improving the University Governance through the Promotion of a 
Quality Culture and Institutional Self‐Reflection: The case of the 
Ecole Polytechnique d’Architecture et d’Urbanisme (EPAU) in 
Algiers. Kahina Djiar, Quality Assurance Responsible, EPAU, 
Algeria 


 Implementation of Quality Assurance and Accreditation Standards 
for ODL universities through university governance, institutional 
evaluation and business processes. Yousef Sabbah, Director of 
Quality Department, Al‐Quds Open University, Palestine 
 


C2. FROM PLANNING TO 
IMPLEMENTATION  
(Levante 3) 


 Moderator: Georges Yahchouchi, USEK 


 The readiness of Anbar University for quality assurance and 
accreditation in accordance with the Standards Association of 
Arab Universities : A Case Study, Abdulsalam Al‐Noori, Manager 
of Performance Evaluation, Anbar University, Iraq  


 Quelle stratégie pour la mise en oeuvre d’un référentiel qualité 
dans le domaine de la gouvernace en Algérie? Mohamed Amine 
Allal, Quality Assurance Responsible, Université de Tlemcen, 
Algeria  


C3. PLANNING: 
STRATEGICALLY, 
TACTICALLY, AND 
CONTINGENTLY 
(Scirrocco) 
 


 Moderator: Mohamed Miliani, Oran 2  


 La capacité d’accueil de l’Université Cadi Ayyad face au problème 
de massification des étudiants, Khalid Berrada, Professor & 
Abdellatif Miraoui, President, Université Cadi Ayyad, Morocco 


 Sharing is Caring. Elham S. Hasham, Associate Professor, Faculty 
of Business Administration and Economics, Notre Dame 
University, Lebanon 


 The current status of Sohag University ... and future prospects. 
Abdel Aal Abdel Kahir, Director of Quality Assurance Center, 
Sohag University, Egypt  
 


C4. PARTICIPATION IN 
DECISION MAKING WITHIN 
HIGHER EDUCATION 
INSTITUTIONS 
(Briza) 


 Moderator: Lea Iungmann, World Bank 


 Participation à la gouvernance d’un établissement public 
d’enseignement supérieur: Quelques éléments de réflexion. Abdel‐
Majid Djenane, President, Sétif 1, Algeria 


 Quality Assurance and Participation in the Academic Governance: 
A Case Study of Birzeit University. Adel Zagha, Vice President for 
Administrative and Financial Affairs, Birzeit University, Palestine 


 Participation active des différents acteurs dans la stratégie et la 
prise de la decision. Mohamed Benzine, Quality Assurance Unit 
Responsible, Algiers 1, Algeria 


 



ha58

Typewritten Text

7







2:45PM–3:00PM  Coffee Break 


 
3:00PM–4:00PM 


 
Closing Plenary Session. Towards more accountable and proactive 
higher education institutions: The way forward. (Levante Ballroom) 
Chair: Juan Manuel Moreno, World Bank 


 John Gabriel, Professor, London Metropolitan University, United 
Kingdom 


 Mourad Ezzine, Director, Centre for Mediterranean Integration, 
France 


 


4:00PM–4:30PM  Adjourn 


 


 


 


The World Bank and the Center for Mediterranean Integration appreciate the 


kind sponsorship and support of the local institutions: 
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Local Conference Planning Committee 


 Ahmad Jammal – Ministry of Education and Higher Education, Lebanon 


 Donna McGowan – British Council 


 Dakmara Georgescu – UNESCO 


 Karma El‐Hassan – American University of Beirut 


 Georges Yahchouchi – University of Saint Esprit‐Kaslik 


 Walid Moussa – Association of Lebanese Universities 


 Diane Nauffal – Lebanese American University 


 Karim Nasr – Balamand University 


 Mourad Ezzine – Center for Mediterranean Integration 
 


World Bank / CMI Higher Education Project Team 


 Francisco Marmolejo, Task Team Leader 


 Hana Addam El‐Ghali–Consultant. General Coordination of the Conference 


 Silvia Marchionne–Consultant 


 Lea Iungmann–Consultant 


 Edna Parra de La Torre–Consultant 


 Ma. Lorelei L. Lacdao, ACS, World Bank 
 


World Bank / CMI Higher Education Advisory Committee  


 Nina Arnhold, Senior Education Specialist, World Bank  


 Kamel Braham, Program Leader, World Bank  


 Juan Manuel Moreno, Lead, Global Solutions Group on Basic Education, World Bank  
 


Logistical/programmatic support 


(in alphabetic order) 


 Faten Abdulfattah, WB 


 Hadi Ahmad, WB   


 Rola Assi, WB 


 Laila Beghi, CMI 


 Samia Bellessa, WB 


 Catherine Coventry, CMI 


 Emma Paulette Etori, WB 


 Sandra Hassan, CMI 


 Zeina Khalil, WB 


 Lana Kobeissi, WB 


 Zein Nahas, CMI 


 Fahma B. Nur, WB 


 Fatma Taha, CMI  


 Steve Tinegate, WB  


 Janette Uhlmann, CMI 
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World Bank Group/Centre for Mediterranean Integration 


Empowering Higher Education Institutions through Information Sharing and Improved 
Governance 


 
Beirut, Lebanon. May 12‐14, 2015 


 
 
 
 
 
 


AGENDA 
 


ROSTER OF PLENARY SPEAKERS 


Ahmad Dallal is Provost of the American University of Beirut (AUB) and Professor of History in its Department 
of  History  and  Archaeology.  He  joined  AUB  in  the  summer  of  2009  from  Georgetown  University  in 
Washington, DC, where he served as the chair of the Department of Arabic and Islamic Studies. His previous 
academic  appointments  were  at  Stanford  University,  Yale  University,  and  Smith  College.  Dr.  Dallal’s 
scholarship  focuses on  the history of science,  Islamic  revivalist  thought, and  Islamic  law. His most  recent 
publication is entitled Islam, Science, and the Challenge of History. He received his BE from AUB’s Department 
of Mechanical Engineering, and his PhD  in Islamic Studies from the Department of Middle East Languages 
and Cultures at Columbia University. 
 
Ahmad Jammal is the Director General of Higher Education in Lebanon, since 2002, and the Vice President 
of the Council of Higher Education. He is in charge of the private higher education sector in Lebanon. He is 
Board member of ANQAHE (Arab Network for Quality Assurance in Higher Education) and of the Council of 
Quality Assurance & Accreditation of the Association of Arab Universities. Also, he  is  IEEE senior member 
since 1990 & member of the order of engineers in Lebanon since 1995. He is working on the dissemination 
of quality assurance in Higher education and the development of procedures, criteria & standards for QA & 
Accreditation in Lebanon. He participated in the development of guides in this field; also he had participated 
as expert member in many Accreditation panels. He was a Professor at the University Claude Bernard – Lyon 
I in France from 1988 to 1996, then at the Lebanese University from 1996 to 2002 and still teaching courses. 
He worked as research & development engineer at Leroy‐Somer Enterprise in France from 1986 to 1988.  
 
Amine Bensaid is currently President of Mundiapolis University in Casablanca.  He holds a BS in Information 
Systems, an MS in Computer Engineering and a Ph.D. in Computer Science & Engineering from the University 
of South Florida (USF) in USA.  He’s held research positions at USF, and at the Technical University of Delft. 
Also, he was a Computer Science  faculty member at Al Akhawayn University  in  Ifrane (AUI)  from 1995 to 
2009.  In 1999, he was a Visiting Professor at the School of Computer Science at Carnegie Mellon University. 
At AUI, he has served as Dean of the School of Science & Engineering (SSE), and Vice‐President in charge of 
academic affairs and research.  He has served as a UNDP expert on quality assurance (2002‐2007) and has 
been a member of  the  founding  team of MAScIR – a national  initiative devoted  to science &  technology 
research as an instrument for economic development in Morocco.  Since 2009, he has lead an initiative aimed 
at developing  the  first private and not‐for‐profit  (technical) university  in Morocco. Amine has  served on 
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and/or chaired numerous committees for  international research conferences, national R&D initiatives and 
project evaluations.  He is a Fulbright Scholar and is the current President of the Moroccan Fulbright Alumni 
Association (MFAA).   
 
Amira Kazem is a Senior Operations Officer in the Education Global Practice at the World Bank. She has been 
engaged in human development since 1998 when she joined the Bank’s Cairo Office as a human development 
economist. She has supported education projects  in  Iraq, Jordan, Yemen and Egypt with a scope covering 
skills development/TVET, basic and tertiary education since 2002. She has extensively been  involved with 
skills development, especially  in Egypt and  Jordan, and subsequently  in Yemen when  she worked on  the 
higher education project. She also was the Task Team Leader  for SABER Workforce development  in both 
Egypt  and  Jordan  in  2012  ‐2014.  Prior  to  joining  the  Bank,  she worked  as  an  Economist/Management 
Consultant with different  local and  international organizations – Egypt’s ERF, and EC‐Funded projects. She 
holds special interest in competitiveness of SMEs. She holds a DBA from Maastricht School of Management 
(the Netherlands), an M.A. in Economics and a B.Sc. in Computer Science, with a minor in Economics from 
the American University in Cairo.   
 
Andrei Marga is a University Professor of Contemporary Philosophy and Logic. He was Rector of the “Babeș‐
Bolyai” University of Cluj (1993‐2004 & 2008‐2012), Minister of National Education (1997‐2000), and Minister 
of Foreign Affairs  (2012) of Romania. He was also a Visiting Professor at universities  in Münich, Vienna, 
Montpellier, and Jerusalem. He has served on the board of the European University Association, the United 
Nations  University  (Tokyo),  CEPES  –  UNESCO,  the  Danube  Rectors’  Conference,  and  Magna  Charta 
Observatory. Also, he has been appointed as senior advisor of the Hanban (China) and other cultural and 
university institutions in Europe. He is the author of many books and articles on contemporary philosophy, 
the theory of argumentation, religion in the era of globalization, and geopolitics. He was awared Das Grosse 
Verdinestkreuz (Germany), Les Palmes Académiques, Grand Officier de l’Ordre National du Mérite (France), 
Herder Prize (Austria), as well as other distinctions in Italy, Portugal, and Israel. 
 
Dakmara‐Ana Georgescu in 2012 joined the UNESCO Office in Beirut, Regional Education Office for the Arab 
States,  as  Programme  Specialist  in  charge with Curriculum,  Teachers  and Higher  Education. Before,  she 
coordinated UNESCO IBE’s technical assistance for curriculum development. She graduated from the History 
and Philosophy School of Bucharest University and  is currently finalizing her PhD studies  in philosophy at 
University Babes‐Bolyai/Romania. She had worked first as a secondary school teacher and since 1990 as a 
senior researcher in the Curriculum Department of the Romanian Institute for Educational Sciences. Also, she 
has served as the Advisor to the Minister of National Education in Romania. She has also contributed to other 
long‐term processes of systemic curriculum reforms  in Eastern Europe under the auspices of  international 
organizations such as UNICEF, UNESCO,  the Council of Europe, and  the World Bank. She  is  the author of 
numerous textbooks and other teaching aids in the realm of education for democratic citizenship (EDC), HRE 
and Global Citizenship Education (GCE).  
 
David  L. Wheeler  is  Editor  of  Al‐Fanar Media,  a  two‐year  old  publication  that  reports  on  Arab  higher 
education  and  also  seeks  to  develop  young  Arab  journalists  and  their  interest  in  writing  about 
education. Previously,  for more  than 25  years, David worked  at  the Chronicle of Higher Education,  as  a 
science writer,  international Editor, and managing editor. He has written on topics ranging from quantum 
physics to poetry. He led the Chronicle’s push to serve readers outside the US and organized and moderated 
events and panels at higher‐education conferences around the world. He has written for a variety of other 
publications  such  as Boston Globe  and Washington  Post  and won  awards  from  the New  England  Press 
Association and the Education Writers’ Association. David has a master’s degree in journalism from Columbia 
University and was awarded a Vannevar Bush Fellowship in science journalism at the Massachusetts Institute 
of Technology (MIT). 
 
Dilan Rostam is the Vice President for Scientific Affairs at Koya University from Kurdistan Region of Iraq. He 
is responsible for work on building effective strategies and developing an all‐inclusive interactive university. 
He  is  an  expert  in  virtual  collaboration  and  IT  strategy  in  higher  education  and  in  promoting  student‐
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centered green paperless universities. He  is a member of the high committees for regional scholarship of 
Human  Capacity  Development  Program  (HCDP)  and  National  Quality  Assurance  of  Public  Universities. 
Throughout 2011 he was a Higher Education IT strategy advisor for the Regional Minister of Higher Education. 
He is representing the Ministry of Higher Education (MHE) in Kurdistan Region of Iraq at this conference. He 
got  his  MSc  from  Chalmers  University  in  Gothenburg,  Sweden.  Also,  he  did  a  PhD  degree  in  Virtual 
Collaboration at the University of Nottingham in the UK.  
 
Elias Bou Saab  is the Minister of Education and Higher Education for Lebanon. In addition, he  is the Chief 
Executive Officer and founder of the American University of Dubai, where he has garnered vast experience 
in  international higher education, working  in such varied areas as establishing new  institutions/programs; 
negotiating  and  implementing  educational  collaborations  with  many  major  universities;  and  advising 
governments on higher education and other  investment projects  throughout  the Arab world. He  is a co‐
founder of the Emirati Lebanese Friendship Association and was Member of the Board of Directors of the 
Young Arab Leaders.  In addition,  in 1992, he  founded and served as  the  first president of The Lebanese 
Graduates of Britain  (LGB). Mr. Saab earned his Bachelor of Business Administration – Marketing  (Magna 
Cum Laude) from The American College  in London and his Masters of Arts  in  International Relations from 
Boston University, where he was twice elected President of the Student Government Association. 
 
El Mokhtar Bakkour currently holds the position of Director for Legal Affairs at the Higher Education Ministry 
in Morocco. He is also a professor in the Faculty of Law at Mohammed V University in Rabat since 1984 and 
a  European  expert  on  higher  education  reform.  Previously,  he  was  Vice‐president  of  the  MERIC 
(Mediterranean recognition information center) and Vice‐president of the Office of UNESCO Convention on 
the  Recognition  of  Studies, Diplomas  and Degrees  concerning Higher  Education  in  the Arab  States  and 
European Mediterranean States. Mr. Bakkour studied at the University Sidi Mohammed Ben Abdellah in Fes 
and the University Mohammed V in Rabat. He holds a PhD in Law and has written several books and articles. 
 
Eva Egron‐Polak  is Secretary‐General and Executive Director of the International Association of Universities 
(IAU). Before joining IAU in 2002, she served as International Vice‐President at the Association of Universities 
and Colleges of Canada (AUCC).  At IAU, an independent, global association of universities and associations 
of higher education institutions based at UNESCO  in Paris, she  is engaged with many of the most pressing 
policy  issues  in higher education –  internationalization and  intercultural  learning, quality of cross‐border 
higher  education,  provision  of  equitable  access  to  and  success  in  higher  education,  changing  nature  of 
institutional  autonomy  and  the  contribution  of  higher  education  to  sustainable  development  and  the 
Millennium Development Goals, among others. Under her leadership IAU launched regular and systematic 
global surveys on internationalization, created a LEADHER grants programme for professional development 
and North‐South and South‐South collaboration and developed an advisory  service  to  review and assess 
institutional internationalization strategies (ISAS) using experts from around the world. She is a member of 
many committees at UNESCO, the European Commission, OECD and others.  
 
Ferid  Belhaj was  appointed World  Bank Director  for  the Middle  East  on  September  17,  2012  covering 
Lebanon, Syria, Jordan, Iraq and Iran. He served as World Bank Director for the Pacific Region (2009‐2012). 
Also  he  has  been  Special  Representative  to  the United Nations  in New  York  (2007‐2001),  and  Country 
Manager for Morocco (2002‐2007). He joined the Bank in 1996 as a Senior Counsel in the Legal Department. 
He obtained a Diplome d'Etudes Approfondies in Constitutional Law and Political Science, and in International 
Law at the Université Pantheon‐Assas Paris  II. Also he holds a Maitrise  in Law from Université de Tunis El 
Manar. 
 
Francisco Marmolejo  is  the Lead of  the Global Solutions Group  in Tertiary Education at  the World Bank 
Group, where he provides advice and support to country‐level related projects in countries across the globe. 
Before joining WBG, from 1995 to 2012, he served as founding Executive Director of the Consortium for North 
American Higher Education Collaboration, an  international network of more  than 180  tertiary education 
institutions, based at the University of Arizona, USA, where he also served as Assistant Vice President and 
Faculty Associate at the Center  for the Study of Higher Education. A Mexican national, he served as Vice 
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President  for Academic Affairs and Vice President for Administration and Finance at the University of the 
Americas in Mexico City, as well as professor at the University of San Luis Potosi and at the National University 
of Mexico.  
 
Gail Campbell is the Regional Director of Education in the MENA region at the British Council. She has over 
20 years’ experience  in the skills development and professional education fields,  including working  in and 
with the public, private and charity sectors. Before joining the MENA region, Gail was a Skills Adviser for the 
Americas and Wider Europe providing professional advice to support the development of quality employer 
led skills systems to government and decision makers internationally.  Prior to joining the British Council, Gail 
was the Regional Business Development Manager for City & Guilds, one of the UK’s biggest awarding and 
certification bodies. 
 
Georges Yahchouchi is an Associate Professor at the Holy Spirit University of Kaslik (USEK) – Lebanon where 
he  currently occupies  the positions of Deputy President  for Quality Assurance and Teaching &  Learning, 
Director of the Quality Assurance and Institutional Effectiveness Office and Director of the Higher Institute 
of Political and Administrative Sciences since 2008. At the national level, Dr. Yahchouchi is the President of 
the Quality Assurance Committee at the Universities Association of Lebanon and member of the National 
Taskforce  for  the Development  of Governance  in Higher  Education  Institutions. He  received  his  PhD  in 
Business Administration – Business Sciences  from  the Montesquieu University – Bordeaux  IV – France  in 
2004. He is the author of many articles and books. 
 
Hamed Al Hammami is the Director of the UNESCO Office in Beirut and representative of the organization in 
Lebanon and Syria. Before, he served on the same capacity in Qatar where he also represented UNESCO in 
the Arab States of the Gulf and Yemen. He holds a B.A. in English and Educational Psychology from Denver 
University in USA and a Ph.D. in Educational Policies and Management from the University of Birmingham in 
the UK. Between 1982 and 1993, he held various teaching positions in Oman, following which he served as 
an English Language Inspector in the country. Subsequently, he was appointed Technical Officer in the Office 
of the Minister of Education of Oman and later he became the Director of the Technical Office of Studies and 
Development  in  the  same Ministry. From 1999  to 2004, he was  the Director‐General of Curricula at  the 
Ministry of Education in Oman. 
 
Haneen  Sayed  is  a Program  Leader  for  six Global Practices of  the World Bank which  span  the  fields of 
education, health,  social protection  and  labor, poverty,  gender  and  jobs. Based  in  the  Lebanon Country 
Office, Haneen covers the following five Mashreq countries: Lebanon, Syria, Jordan, Iraq and Iran. She is an 
economist by academic training and has more than 15 years of experience in leading dialogue and programs 
in human and economic development. Prior to joining the World Bank MENA region  in 2003, she was the 
Country Manager for Korea and Myanmar  in the East Asia and Pacific Region of the World Bank. She also 
served on the Executive Board of Directors of the World Bank as Senior Advisor to the Executive Director 
representing  the  countries  of  the Middle  East.  Prior  to  joining  the  Board  of  Directors,  she worked  on 
Indonesia, Pakistan, and countries of the Caribbean, also at the World Bank. Haneen joined the World Bank 
in  1992  from  Stanford  and  Columbia  Universities  where  she  earned  her M.A.  and M.Phil.  degrees  in 
economics. She has taught at various universities in New York City, as well as worked at Morgan Stanley, the 
Kuwait Institute for Scientific Research, and the Arab Fund for Economic and Social Development. She is the 
author of several articles and reports.  
 
Hussain  al‐Sherstani  is  the Minister  of  Higher  Education  and  Scientific  Research  of  Iraq.  He  studied  a 
Bachelor's degree  in Chemical Engineering from the Royal University of London, and a Master's degree  in 
Nuclear Engineering and a Doctorate  in Nuclear Chemistry  from  the University of Toronto. He has been 
lecturer  at Mosul University,  and Assistant  Professor  in  the University of  Baghdad, where he  served  as 
Chairman of  the Department of Radioactive  Isotopes,  and  later    as Head of  the Department of Nuclear 
Chemistry. Between 2002‐2004 he worked as a Visiting Professor at the University of Surrey in the United 
Kingdom. In 2003, he was Head of the Iraqi National Academy of Sciences, and in 2004 he returned to work 
as professor at Baghdad University.  Dr. Hussein Ibrahim al‐Sherstani was elected as a member of the Iraqi 
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Parliament in 2006, and was the First Deputy Chairman of the National Assembly. He has received honorary 
doctorate degrees from Monash University in Australia and the University of Surrey in Britain. He  gained the 
Roosevelt Prize for Freedom  in 2012. He served as Oil Minister for the period  from 2006 to 2010, and as 
Deputy Prime Minister for Energy Affairs from 2010 to 2014.  
 
John Gabriel  is Senior Professor  in the Faculty of Social Sciences and Humanities at London Metropolitan 
University. With over 30 years’ experience of working in a number of universities in the UK, until February 
2015, he was Dean of the Faculty at LMU for five years.  Prior to that, he was Senior Lecturer at the University 
of Birmingham and Head of Department.  His teaching and research interests are in migration and politics, 
applied ethics, research methods and oral history and he has published widely in these fields.  He has also 
held a number of voluntary positions, including Vice President of Wolver Hampton Council for Community 
Relations, Chair of Hackney Borough Standards Committee and Independent Remuneration Panel and Board 
member of Toynbee Hall and Chair of its Governance Committee.  
 
Jo Beall joined the British Council and the Executive Board in July 2011 as Director, Education and Society, 
reporting to the CEO.  Jo was formerly Deputy Vice‐Chancellor, University of Cape Town with responsibility 
for  academic  matters,  social  responsiveness  and  external  relations  and  the  University's  international 
strategy.  A graduate of the London School of Economics, Jo was formerly Professor of Development Studies 
in the LSE’s International Development Department, which she directed between 2004 and 2007.  During her 
academic career Jo has published numerous books and academic articles in the areas of gender and social 
policy, urban governance and development, cities and conflict and state fragility.  She has worked in Africa, 
Asia and Latin America, undertaking significant research projects and advisory work  in Afghanistan,  India, 
Pakistan and South Africa.  Her move to the British Council signals her commitment to education as a force 
for global good.    Jo  serves on  the British Academy's Area Panel  for  South Asia,  the Council of Overseas 
Development  Institute,  and  the  Higher  Education  Funding  Council  for  England’s  Research  Excellence 
Framework Panel for Anthropology and Development. 
 
Juan Manuel Moreno is Lead Education Specialist in the Education Global Practice of the World Bank, where 
he  recently was appointed as Lead of  the Global Solutions Group on Basic Education.   Having worked  in 
education development projects in 30 countries of MENA, Latin America, Eastern Europe, Central and East 
Asia, he  is currently managing the Bank´s education portfolio  in Jordan and Palestine, and the Bank team 
supporting the Arab Regional Agenda for Improving Education Quality (ARAIEQ). Before joining the Bank in 
2002, he was Associate Professor of Education at the Universidad Nacional de Educación a Distancia (UNED) 
in Spain. From 1999 to 2002 he also served as Vice‐Rector of UNED. Juan Manuel has published eight books 
and 80+ journal articles and book chapters in the fields of education reform, curriculum development, school 
improvement, and teacher policies. He co‐authored the 2005 World Bank first policy report on Secondary 
Education:  Expanding  Opportunities  and  Building  Competencies  for  Young  People:  a  New  Agenda  for 
Secondary Education. He is also a co‐author of the 2013 MENA Flagship Report on Jobs for Shared Prosperity: 
Time for Action in the Middle East and North Africa. Juan Manuel holds a M. Ed. (Columbia University) and a 
Ph.D. in Education (UNED). 
 
Karma El‐Hassan  is an Associate Professor of Educational Psychology Measurement and Evaluation at the 
American University of Beirut (AUB)  in Lebanon, and the Director of the Office of Institutional Research & 
Assessment  (OIRA) at  the same  institution. She has extensive experience  in teaching, undergraduate and 
graduate  courses,  training,  and  research  in  area  of  expertise.  As  Director  of  OIRA,  she  is  engaged  in 
institutional  assessment,  development  of  annual  assessment  plans,  and  preparations  for  accreditation, 
program, and peer review  in higher education. She has participated and presented  in  local, regional, and 
international  conferences  on modern  assessment,  assessment  in  higher  education,  criterion  of  quality, 
conditions for student success, and language policies. She has been an active member of local, regional, and 
international organizations involved with educational research, assessment, and quality, as well as the Basic 
Education Strategic Planning Committee  in Lebanon. As UNESCO Consultant since 2007, she has prepared 
several country reports and a regional report on UNESCO’s education support strategy for the Middle East 
(UNESS). She assisted in the development of a comprehensive assessment system and another one for self‐
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assessment at the basic education level in Saudi Arabia and conducted regional workshops on assessment. 
She has published in international and regional journals and books in areas of expertise. 
 
Leila Triki has a Ph.D and Masters in Economic Theory from Sorbonne University, France and Bachelor Degree 
in Applied Mathematics from Orsay, Paris Sud. Since 2013, she is Vice Dean at MSB (Mediterranean School 
of Business) in Tunisia. She joined MSB in 2008 where she was first in charge of Program Accreditation. Before 
joining MSB  she was a Sponsored Researcher and Graduate Teaching Assistant at  the  London  School of 
Economics and Political Science where she taught economics courses and widened her research expertise; 
she also worked as a Consultant for the World Bank within the Financial Sector Group and participated  in 
FSAP (Financial Sector Assessment Program) and research projects. She serves in the Steering Committee of 
Souk at Tanmia, an economic development initiative aiming at offering financing to Tunisian with Innovative 
Project  ideas.  She  is  a member of  the Governing Board of  the British  International  School of Tunis  and 
participates in international Accreditation panels of the Association of MBAs of business schools in the region.
   
 
Maha Merezak  is  Programme  Specialist  at  Science Directorate  in  the  Islamic  Educational,  Scientific  and 
Cultural Organisation (ISESCO). She has a PhD in Economics and is the author of several papers on economic 
and social development. She works at ISESCO as a Programme Specialist on Human and Social Sciences. She 
is actively engaged  in a number of bilateral and multilateral network  issues of crucial  importance  to  the 
member states of ISESCO, most notably, higher education and mobility, employment and economic growth. 
She  contributed  to  the  preparation  and  follow  up  of  the  elaboration  of  the  report  “Transforming Arab 
Economies: Travelling the Knowledge and Innovation Road” by the CMI World Bank, World Bank, and ISESCO. 
Her fields of expertise cover (i) higher education,(ii) scientific innovation (barriers to innovation in the MENA 
region) and governance of  science parks,  job‐training adequacy,  coaching young  companies, human  and 
economic barriers to development  in the MENA region    (lack of creativity, marginalized graduate people, 
women economic empowerment and gender equity), and (iii) micro‐finance and human development. 
 
Mourad Ezzine is Director of the Centre for Mediterranean Integration (CMI), based in Marseille, France. A 
Tunisian national, before joining CMI, he served at the World Bank as Sector Manager for Education in the 
MENA region. After joining the World Bank in 1992 as an Education Specialist in the MENA region, he held 
various positions of increasing responsibilities in Africa and MENA. Before joining the Bank, he was Director 
of  Planning  and  Information  Systems  in  the  Tunisian Ministry of  Education  and held management  level 
positions in a Tunisian private development bank. 
 
Najla Bouden Romdhane is Senior Counselor at the Ministry of Higher Education and Scientific Research in 
Tunisia, where she serves as President of the Steering Committee of the competitive funding program for 
enhancing quality of HE and university governance (Programme d’Appui à la Qualité, PAQ). She has worked 
as Professor at the National School of Engineers of Tunis (ENIT) and the Ecole Polytechnique de Tunisie, where 
she was responsible, as Vice Dean. As part of her mandate at the Ministry, she has  implemented the first 
Tunisian competitive funding program for improving the quality of higher education and the management 
capacity of universities and has coordinated the Second Project to Support the Reform of Higher Education 
(PARES  II).  She  also  had  significant  and  leading  role  in  establishing  the  National  (Tunisian)  Agency  of 
Evaluation, QA and Accreditation. Currently, she has the responsibility of the design of the new World Bank 
funded project on supporting employability of HE graduates. She is a founding member and Vice President 
of the Higher Education Development Association (HEDA), which works to promote quality education  in a 
context of partnership and complementarity with the public sector. She holds a PhD from the Ecole des Mines 
de Paris and a PhD thesis in civil engineering (Thèse d’Etat) from ENIT. 
   
Stephen Jackson is Associate Director – International within the Quality Assurance Agency (QAA) in the UK. 
Previously, he served as Director of Quality Assurance, with overall responsibility for the management and 
delivery of review activity.   This  included universities and other higher education providers, the review of 
higher education in further education colleges and the review of private higher education colleges. He joined 
QAA in 2002 from Liverpool John Moores University, where he was Director for Partnerships and Widening 
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Participation. Previously, he served as Assistant Provost. He taught Human Geography for many years at the 
City of  Liverpool College of Higher Education and  at  Liverpool Polytechnic. Before  joining QAA,  Stephen 
worked for both the Higher Education Quality Committee and QAA as an auditor and review coordinator 
   
Rev. Walid Moussa is President of Notre Dame University‐Louaize in Lebanon. He holds a Doctorate Degree 
in  Ecumenical  Theology  from  the Pontifical University of  Saint  Thomas Aquinas  in  Rome,  Italy. Also,  he 
graduated from Madonna University  in USA with a Master of Science  in Business Administration. He  later 
followed postgraduate studies  in School Administration at Saint Joseph University, Lebanon. Currently, he 
has been serving as President of the Universities Association of Lebanon  (UAOLB) since October 2011, as 
member on the Board of the International Association of Universities (IAU) since July 2008, and as member 
on the Executive Board of the Association of Arab Universities (AARU) since March 2012.  
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Dean of Student Affairs, Beirut Arab University , Lebanon 
achahine@bau.edu.lb 
Abou Harash, Haifa  
Director of the Center for Academic Excellence, Global University, Lebanon 
hharash@gu.edu.lb 
Abou‐Nassif, Samir 
Executive Vice President, Lebanese International University, Lebanon 
samir.abounassif@liu.edu.lb 
 
 



ha58

Typewritten Text

17



ha58

Typewritten Text







 
 


Adada, Nisrine  
Education Department Head, Global University, Lebanon 
nadada@gu.edu.lb 
Al‐Ashkar, Wafaa Mohammed 
VP for Planning, University of Irbid, Jordan 
wafaalashkar@yahoo.com 
Aldasooqi, Ghada 
Senior Adviser, Norwegian Agency for Quality Assurance in Higher Education NOKUT, Norway 
gab@nokut.no 
Al‐Hammami, Hamed 
Director, UNESCO, Lebanon 
h.alhammami@unesco.org   
Al‐Hawamdeh, Ahmed 
Dean of Quality Assurance and Accreditation, Jerash University, Jordan 
ahmedalhawamdeh@hotmail.com 
Alkadry, Mohamad  
Visiting Professor, Doha Institute of Graduate Studies, Qatar 
mohamad.alkadry@dohainstitute.edu.qa 
Al‐Khoury, Pierre 
Vice President, Lebanese German University, Lebanon 
p.khoury@lgu.edu.lb 
Allal, Mohamed Amine 
Quality Assurance Responsible, Université de Tlemcen, Algeria  
Aminallal@yahoo.fr 
Almadloom, Mohammed Abood Tahir 
Dean of School of Business Administration, Basra University, Iraq  
maboodtahir@yahoo.com 
Al‐Maghribi, Merhi Abdallah 
President, Benghazi University, Libya  
maree.agela@benghazi.edu.ly 
Al‐Mawadieh, Reda Salameh 
Vice Dean of School of Education, Al‐Zarqaa University, Jordan 
radamwdiah@yahoo.com 
Al‐Noori, Abdulsalam 
Training Manager , Anbar University, Iraq  
salamalnoori@yahoo.com 
Al‐Sederi, Hind Mohammed 
Ministry of Higher Education, Saudi Arabia  
hanood1969@hotmail.com 
Al‐Shahristani, Hussain 
Minister, Ministry of Higher Education and Scientific Research, Iraq  
Alsoufi, Aref 
Director, National Erasmus+ Office, Lebanon 
neo@erasmusplus-lebanon.org 
Amin, Mohamed E. 
Assistant Professor, Beirut Arab University, Lebanon  
mohamedezzat21@gmail.com 
Anwar, Ahmed Amin 
President, Salaheddine University, Kurdistan Regional Government, Iraq 
ahmeddezaye@yahoo.com 
Aouni, Mahjoub  
President, University of Monastir, Tunisia 
aouni_mahjoub2005@yahoo.fr 
 
 



ha58

Typewritten Text

18







 
 


Arafah, Dia‐Eddin  
President, Al Bayt University, Jordan  
dia.arafah@yahoo.com  
Azzi‐Huck, Kaliope 
Senior Operations Officer, World Bank, United States of America  
kazzi-huck@worldbank.org 
B 


Badrawi, Nadia 
President, ANQAHE, Egypt 
nadia@badrawi.com 
Bakkour, El Mokhtar 
Directeur des affaires juridiques des équivalences et du contentieux 
Ministry of Higher Education and Scientific Research, Morocco 
ebakkour@yahoo.fr 
Bakouche, Sadek 
President, CIAQES, Algeria  
sadbakouche@hotmail.com 
Barbar, Aziz M. 
Dean, Faculty of Arts and Sciences, American University of Science and Technology, Lebanon 
abarbar@aust.edu.lb 
Basal, Tayfun 
Regional Director, Elsevier, Turkey 
t.basal@elsevier.com 
Batlouni, Barbara 
Country Director, AMIDEAST, Lebanon 
bbatlouni@amideast.org 
Beall, Jo 
Director of Education and Society, British Council, United Kingdom 
Belhaj, Ferid 
Director for the Middle East, World Bank, Lebanon 
fbelhaj@worldbank.org  
Bensaid, Amine 
President, Université Mundiapolis, Morocco 
president@mundiapolis.ma 
Ben Othman, Youssef 
Vice President, Al‐Manar University of Tunisia, Tunisia  
youssef_benothman@yahoo.fr  
Benzine, Mohamed Lamine 
Responsable comité de gouvernance université Alger 1, Université Alger 1, Algeria  
benzine.amine@yahoo.fr 
Bernal, Jose Carlos 
Director of Communications Department, Benemérita Universidad Autónoma de Puebla, Mexico  
director.comunicacion@buap.mx 
Berrada, Khalid 
Professor, Université Cadi Ayyad – Marrakech, Morocco 
berrada@uca.ma 
Bomongo, Stanislas 
Fonctionnaire (ATB1) à la Direction des Services Académiques,  
Ministry of Higher Education and Scientific Research, Congo 
stanibo@yahoo.fr 
Bouldoukian, Nathalie 
Vice‐Director of the Quality Assurance and Institutional Effectiveness Office,  
Holy Spirit University of Kaslik (USEK), Lebanon  
nathaliebouldoukian@usek.edu.lb 
 



ha58

Typewritten Text

19



ha58

Typewritten Text







 
 


Bozikian, Juan Carlos 
Rector's Assistant, Benemérita Universidad Autónoma de Puebla, Mexico  
jc.bozikian@gmail.com 
C 


Campbell, Gail 
MENA Regional Director of Education, British Council 
Gail.Campbell@britishcouncil.org 
Chehade, Fadi Hage 
Research Director, Lebanese University, Lebanon 
fchehade@ul.edu.lb 
D 


Darwish, Hisham 
Regional Director, Naseej (Arabian Advanced Systems), Lebanon 
Hisham.Darwish@naseej.com 
Derbala, Reem 
Executive Director, Research and Studies Department‐Ministry of Higher Education, Egypt 
reemali12@gmail.com 
Diab, Chaouki 
Directeur‐Adjoint, ISSAE‐Cnam Liban, Lebanon 
cdiab@cnam.fr 
Djenane, Majid 
President, Sétif 1, Algeria  
madjidjenane@hotmail.fr 
Djiar, Kahina  
Quality assurance responsible, EPAU, Algeria  
Kahinadjiar@yahoo.fr 
Dongiovanni, Enrico 
Project Manager for International Relations, Consortium Interuniversitaire AlmaLaurea, Italy 
enrico.dongiovanni@almalaurea.it 
E 


Egron‐Polak, Eva 
Secretary‐General and Executive Director, International Association of Universities, France  
e.egronpolak@iau‐aiu.net  
El Adawi, Amr 
President, Beirut Arab University, Lebanon 
amradawi@bau.edu.lb 
El‐Ghali, Hana Addam 
Consultant, World Bank, Lebanon 
helghali@worldbank.org  
ElHajjae, Haytham S. 
Business Director, AlJawhara Center, Arabian Gulf University, Bahrain 
haythamelhajjar@agu.edu.bh 
El‐Halimi, Saadallah  
Director of the Faculty of Arts and Human Sciences, Al‐Manar University of Tripoli, Lebanon 
s.halimi@mut.edu.lb 
El‐Hasbani, Mirna 
Accounts Manager, Naseej (Arabian Advanced Systems), Lebanon 
Mirna.El-Hasbani@naseej.com 
El‐Hassan, Karma 
Director OIRA Director for Institutional Research, American University of Beirut, Lebanon 
kelhasan@aub.edu.lb  
El Saliby, Christine 
Journalist, Magazine ‐ Al Massira, Lebanon 
christinesaliby@hotmail.com 
 



ha58

Typewritten Text

20







 
 


Esparza, Alfonso 
Rector, Benemérita Universidad Autónoma de Puebla, Mexico  
patricia.blanco@correo.buap.mx  
Ezzine, Mourad 
Director, Center for Mediterranean Integration, France  
mezzine@worldbank.org 
G 


Gabriel, John 
Senior Professor, London Metropolitan University 
jgabriel@staff.londonmet.ac.uk 
García‐Tobón, Carolina  
Saudi Arabia 
carolinagarciatobon@yahoo.es 
Garito, Maria Amata 
Rector, International Telematic University UNINETTUNO, Italy 
garito@uninettuno.it 
Gedeon, Pierre 
Director of International Relations, Notre Dame University, Lebanon 
pierregedeon@yahoo.fr 
Georgescu, Dakmara 
Programme Specialist, UNESCO, Lebanon 
d.georgescu@unesco.org  
Gilbón, Oscar 
Treasurer, Benemérita Universidad Autónoma de Puebla, Mexico 
oscar.gilbon@correo.buap.mx 
H 


Haddad, Gloria 
Associate Dean, Faculty of Business Administration, Lebanese Canadian University, Lebanon 
gloria.haddad@lcu.edu.lb 
Hamzeh, Monia 
Assistant OIRA Director for Institutional Research, American University of Beirut, Lebanon 
mh36@aub.edu.lb 
Hasham, Elham 
Associate Professor, Notre Dame University, Lebanon 
ehashem@ndu.edu.lb 
Haidar, Nabeel 
Provost, American University of Science and Technology, Lebanon 
nhaidar@aust.edu.lb  
Hajj, Sanaa 
Chef de departement Economie et Gestion, Cnam‐Liban, Lebanon 
sana.safa@cnam.fr 
Hilal, Rachid 
Vice President, Université Chouaïb Doukkali El Jadida Maroc, Morocco 
hilal.r@ucd.ac.ma 
Hijazi, Bassam 
Vice President for Academic Affairs, Jinan University, Lebanon 
vp.acad@jinan.edu.lb  
Hussaien, Hamdi F. G. 
Office of International Cooperation, University of Sayed Mohamad Bin Ali Al‐Sonoosi, Sudan 
hamdijoplair@gmail.com 
I 


Issa, John 
Dean, Faculty of Education, Middle East University, Lebanon 
john.issa@meu.edu.lb 
Iungmann, Lea  



ha58

Typewritten Text

21







 
 


Consultant, World Bank, Morocco 
lea.iungmann@gmail.com  
 


J 


Jaber, Ghassan  
Academic Director, Juywa University Institute, Lebanon  
ghassanjaber@hotmail.com 
Jabbour, Toni  
Head of the Mechanical Engineering Department, ISAE‐Cnam Liban, Lebanon 
tjabbour@cnam.fr 
Jackson, Stephen 
Associate Director ‐ International, The Quality Assurance Agency, United Kingdom  
jgabriel@staff.londonmet.ac.uk 
Jaddu, Hussein 
Vice President for Administrative and Financial Affairs, Al Quds University, Palestine 
jaddu@eng.alquds.edu 
Jammal, Ahmad 
Director General, Directorate of Higher Education, Ministry of Education and Higher Education, Lebanon 
ajammal@higher-edu.gov.lb  
Jarallah, Mohamad Abed Al‐Hamid 
President, University of Sayed Mohamed Bin Ali l‐Sonoosi, Libya 
jaralah68@gmail.com 
Joseph, Kamano Pierre 
Senior Education Specialist, World Bank, Mali 
pkamano@worldbank.org  
K 


Kaaouachi, Abdelali 
Professor, Université Mohammed Premier, Morocco  
akaaouachi@hotmail.com 
Kawtharani, Anwar 
Dean of School of Education, Lebanese International University, Lebanon 
anwar.kawtharani@liu.edu.lb 
Kawtharani, Jad 
Director of Institutional Effectiveness, Doha Institute for Graduate Studies, Qatar 
jad.kawtharani@dohainstitute.edu.qa 
Kazem, Amira 
Senior Operations Officer, World Bank, Egypt 
akazem@worldbank.org 
Khachfe, Hassan 
Director, Center for Quality Assurance, Institutional Assessment, & Scientific Research,  
Lebanese International University, Lebanon 
hassan.khachfe@liu.edu.lb 
Khorassandjian, Marcelle 
Vice President for Academic Affairs, Al Kafaat University, Lebanon 
marcelle.khorassandjian@aku.edu.lb 
L 


Lerari, Mohamed 
Quality Assurance Responsible , ENSTP, Algeria  
Lerariks@yahoo.fr 
M 


Madeline, Carolina 
Project Manager, University of Alicante, Spain   
carolina.madeleine@ua.es 
Manitiu, Dorel 
Project Manager, Interuniversity Consortium AlmaLaurea, Italy 



ha58

Typewritten Text

22







 
 


dorel.manitiu@almalaurea.it 
Mansour, Nashat 
Dean of Arts and Sciences, Lebanese American University, Lebanon 
nmansour@lau.edu.lb 
Marga, Andrei 
Professor, Romania 
andrei.marga@andreimarga.eu 
Marmolejo, Francisco 
Tertiary Education Coordinator, World Bank, USA  
fmarmolejo@worldbank.org 
Maroun, Fouad 
Secretary General, University of Saint Joseph, Lebanon 
femaroun@usj.edu.lb 
Mars, Mohamed 
Vice President , Université de Gabès, Tunisia  
Marsmohamed@yahoo.fr 
Martínez, Ygnacio 
Vice Chancellor of Research and Graduate Studies,  
Benemérita Universidad Autónoma de Puebla, Mexico  
ignacio.martinez@correo.buap.mx 
Mattar, Amine 
Vice President for Student Affairs, Al Kafaat University, Lebanon 
amine.mattar@aku.edu.lb 
Mazraani, Vincent 
Management Consultant, American University of Science and Technology, Lebanon  
vincent.mazraani@cta-mena.com 
McGowan, Donna 
Country Director, British Council, Lebanon 
Donna.McGowan@lb.britishcouncil.org  
Mejia, Juan Carlos  
Academic Talent Lead, King Abdullah University of Science and Technology, Saudi Arabia  
jmejiacu@gmail.com 
Merezak, Maha 
Programme Specialist, ISESCO, Morocco  
merzak.maha@hotmail.com 
Metwally, Hayman 
Director of Strategic Planning Unit, Cairo University, Egypt  
zmhayman@yahoo.com  
Miliani, Mohamed 
Professor, University of Oran 2 Benahmed Mohamed, Algeria  
milianimoh@gmail.com 
Mneymneh, Nada 
Professor, Lebanese University, Lebanon 
Nada.mneymneh@gmail.com 
Moghaizel‐Nasr, Nada  
Chargé de mission à la pédagogie universitaire, Université Saint‐Joseph, Lebanon 
nada.moghaizel-nasr@usj.edu.lb 
Mohammed, Mohammed Abdelrahman 
Professor, University of Al‐Zaeem Al‐Azhari, Sudan 
Mostapha, Nehale 
Dean of Faculty of Business Administration, Beirut Arab University, Lebanon 
nehale.mostapha@bau.edu.lb 
Moreno, Juan Manuel 
Lead Education Specialist, World Bank 
jmoreno@worldbank.org 



ha58

Typewritten Text

23







 
 


Moubarak, Carlo 
Quality Assurance Department, Sagesse University, Lebanon 
carlo.moubarak@uls.edu.lb  
Moussa, Walid 
President, Universities Association of Lebanon, Lebanon 
Mustapha, Oussama 
Head of the Electronic Department, Islamic University of Lebanon, Lebanon 
oussama.mustapha@iul.edu.lb 
N 


Najdi, Samir  
Vice President of Academic Affairs, Al Quds Open University, Palestine   
snajdi@qou.edu 
Naous, Sylvie Sebaaly 
Project Coordinator in the Quality Assurance and Institutional Effectiveness Office,  
Holy Spirit University of Kaslik (USEK) 
sylviesebaaly@usek.edu.lb 
Nasr, Karim 
Assistant to the President for Academic Advancement, Balamand University, Lebanon 
karim.nasr@balamand.edu.lb 
Nauffal, Diane 
Executive Director of Institutional Research and Assessment, Lebanese American University, Lebanon   
diane.nauffal@lau.edu.lb   
Nehme, Hoda 
Dean, Holy Spirit University, Lebanon  
hnehme@usek.edu.lb 
N'gom, M'bare 
Chairperson and Professor, Morgan State University, USA  
mbare.ngom@morgan.edu 
Noureddine, Damil 
Vice President, Université Hassan II de Casablanca, Morocco  
noureddine.damil@univh2m.ma 
O 


Okasha, Mahmoud 
Dean of Planning and Quality Assurance, Al‐Azhar University – Gaza, Palestine  
m.okasha@palnet.com 
Ouchaouka, Lynda 
Responsable de pilotage et contrôle de gestion, Université Hassan II de Casablanca, Morocco  
lynda.ouchaouka@univh2m.ma 
Oueidat, Mohamad 
Professor, Lebanese University, Lebanon  
mohoueidat@yahoo.com 
Oueini, Naim 
VP for Public Affairs , University of Saint Esprit‐USEK, Lebanon 
naimouaini@usek.edu.lb 
P 


Parra, Edna 
Consultant, World Bank, Mexico  
ednapt@gmail.com  
R 


Romdhane, Najla 
Ministry of Higher Education and Scientific Research, Tunisia  
Najlaromdhane@yahoo.fr 
 
 



ha58

Typewritten Text

25







 
 


Rostam, Dilan 
Representative, Ministry of Higher Education and Scientific Research 
Kurdistan Regional Government, Iraq  
dilan.rostam@koyauniversity.org 
S 


Saadaoui, Semia Ben Ali 
Senior Project Officer, UNESCO Iraq Office, Jordan  
s.saadaoui@unesco.org 
Sabbah, Yousef 
Director of Quality Assurance, Al‐Quds Open University, Palestine 
ysabbah@qou.edu 
Sabourin, Hervé 
Directeur régional ‐ Bureau Moyen‐Orient, Agence universitaire de la Francophonie, Lebanon  
herve.sabourin@auf.org 
Salim, Hashim Ali Mohamed 
Vice Chancellor, Sudan University of Science and Technology, Sudan 
erosust@gmail.com 
Sawair, Faleh 
Director of Accreditation and Quality Assurance Center, University of Jordan, Jordan 
sawair@ju.edu.jo 
Sfeir, Vanessa 
Project Coordinator ‐ Quality Assurance and Institutional Effectiveness Office,  
Holy Spirit University of Kaslik (USEK), Lebanon 
vanessasfeir@usek.edu.lb 
Shatila, Ahmad 
Academic Director, Global University, Lebanon 
ashatila@gu.edu.lb 
Shawki, Tarek 
Dean, School of Sciences and Engineering, American University of Cairo 
tshawki@aucegypt.edu 
Al‐Shibli, Abdullah 
Director General for Colleges of Applied Sciences, Ministry of Higher Education, Oman  
dg@cas.edu.om 
Shouman, Dina  
Coordinator, Lebanese International University, Lebanon 
dina.shouman@liu.edu.lb 
Sidorkin, Alexander M. 
Dean, Graduate School of Education, National Research University‐Higher School of Economics, Russia  
alexander.sidorkin@sidorkin.com 
T 


Tarhini, Fawziah 
Assistant Dean, Lebanese International University, Lebanon 
fawziah.tarhini@liu.edu.lb 
Thamer, Aysar 
Lecturer, Al‐Mustansariyye University, Iraq  
acer_era@yahoo.com  
Triki, Leila 
Vice Dean, Mediterranean Business School, Tunisia  
leila.triki@msb.tn 
W 


Ward, Sally 
MENA Regional Manager ‐ Higher Education, British Council 
Sally.Ward@britishcouncil.org 
 
 



ha58

Typewritten Text

26







 
 


Wheeler, David 
Editor, Al‐Fanar Media 
dwheeler@thealexandriatrust.org 
Y 


Yahchouchi, Georges 
Deputy President for Quality Assurance and Teaching & Learning,  
University of Saint Esprit‐USEK, Lebanon 
georgesyahchouchi@usek.edu.lb 
Z 


Zagha, Adel 
President, Birzeit University, Palestine 
vp.admin@birzeit.edu 
Zantout, Rachid 
Associate Professor and Chairman, Rafik Harriri University, Lebanon 
zantoutrn@rhu.edu.lb 


 



ha58

Typewritten Text

27







 
  البرنامج


برنامج حوكمة الجامعات و ضمان الجودة ھو ثمرة شراكة بين برنامج الممارسات العالمية للتعليم في البنك الدولي ومركز 
لى معالجة العدالة والمساواة في الالتحاق في التعليم العالي في منطقة الشرق التكامل المتوسطي في مارسيليا. يھدف البرنامج ا


الأوسط وشمال افريقيا، بالاضافة الى التطرأ الى جودة التعليم في مؤسسات التعليم العالي في المنطقة، والتناقضات ما بين 
 مھارات الخريجين والمھارات المطلوبة في سوق العمل. 


  
  السياق


انتباه المجتمع الدولي وسلطّ الضوء على الاحباط الذي كان قد بدأ منذ فترة طويلة في  2011العربي" عام  جذب "الربيع
ر يسعى الشباب خاصة بدور كب العديد من بلدان المنطقة حيث يحتج الشعب ضد الفقر والبطالة وقضايا اجتماعية أخرى.


  .للتعايش و المشاركة الفرصفي حكوماتھم، وطالبوا بالإصلاح و المزيد من لاتخاذ دور 
  


ملحوظ في اآونة الأخيرة. ولكن  الالتحاق في التعليم العالي قد تزايد بشكلبأن  منطقة الشرق الأوسط وشمال افريقياوتتميز 
، وذلك حتى في حالة أولئك أعلى من أي منطقة أخرى من العالمتزامن ھذا التزايد مع تزايد في معدلات البطالة حيث أصبحت 


 متطلبات سوق العملدائم لمواكبة  تواجه مؤسسات التعليم العالي في المنطقة نضاليحصّلون تعليمھم العالي. وھكذا، ن الذي
  نوعية التعليم المقدمة. في في المناھج الدراسية والتدريبية المقدمة للطلاب وكذلكالمتغيرة، وذلك 


  
 مبتكرة يتطلب حلولاً يم العالي وأھمية اختيار المجال الدراسي الأمثل العدالة في الالتحاق في التعل التحدي المزدوج المتمثل في


ھذا ويعتبر  .وأصحاب العمل و المجتمع ككل اتمؤسسات التعليم العالي، و الحكومترتّب خطوات وإجراءات عديدة على 
   ك الاجتماعي ، والديمقراطية.ع الابتكار، والحرابالنظر إلى أن التعليم العالي يسھل النمو الاقتصادي ويشجّ  فائف الأھمية


  
، كما أنھا عقولھممساعدة نمو تغيير حياة الناس ولھي الخطوة الأولى والعمل من أجل تطويره  الاستثمار في التعليم العالي


ة ، بالاضافإعطاء الفرص للطلاب والباحثين والمھنيين، والعاطلين عن العمل ورجال الأعمال الشباب للتنمية الذاتيةتؤدي الى 
  من حيث الثقافة والتعليم والعمالة.الى أنھا تساعد على نمو الوطن خاصةً 


  


  مواجھة التحدي
البنك الدولي ومركز التكامل المتوسطي لمعالجة ھذه المواضيع من خلال تعزيز الانفتاح، وتبادل الخبرات وفرص التعلم يعمل 


    أصحاب العمل. منظمات ضمان الجودة وقطاع,نّاع القرار، الجماعي بين مؤسسات التعليم العالي في المنطقة والحكومات وص
من أھم الأھداف لھذا البرنامج ھو تطوير آليات لتشغيل خريجي مؤسسات التعليم العالي، وتطوير الأدوات لتحسين ادارة ھذه 


عليم العالي في المنطقة، والخريجين بين مؤسسات التمدرسين المؤسسات ونوعية الالتعليم فيھا، تسھيل عملية تنقل الطلاب وال
  وتعزيز فرص تبادل المعرفة حول قضايا الجودة والحوكمة وآليات تمويل قطاع التعليم العالي. 


  
  يتضمن البرنامج ثلالث مشاريع: 


  
لتمكين مؤسسات التعليم العالي من أن تكون أكثر فعالية وأن تقدم برامج أكاديمية تطوير حوكمة الجامعات والجودة  )1


متطلبات سوق العمل العصري وتخرج طلاب ذوي مھارات مطلوبة. يشترك في ھذا المشروع أكثر من  تتماشى مع


 برنامج حوكمة الجامعات و ضمان الجودة
 


 


 شراكة بين البنك الدولي و مركز التكامل المتوسطي


 



ha58

Typewritten Text

28







مئة جامعة من سبعة بلدان وذلك من خلال عملية مقاربة تستخدم بطاقة الحوكمة الجامعية. وبالاضافة الى ذلك، 
معرفة أجل  من. تم تطوير بطاقة الحوكمة قامت بعض الجامعات بتطوير خطط عمل وعمدت البعض على تطبيقھا
منطقة الشرق الأوسط وشمال افريقيا واذا ما ھي معايير الحوكمة الرشيدة المتبعة في مؤسسات التعايم العالي في 


أول مرحلة من . كانت ھذه المعايير تتماشى مع الأھذاف المؤسساتية والمعايير العالمية، مع مراقبة المو عبر الزمن
منطقة الشرق الأوسط وشمال افريقيا، ومن المتوقع أن يتم التوسع. بالاضافة الى طبّق فس سبعة بلدان في البرنامج 


ذلك، تم التركيز على الجامعات في المرحلة الأولى، الا أنه سوف يتم اشراك مؤسسات تعليم عالي أخرى في 
مؤتمر التعليم العالي لمنطقة الشرق الأوسط سوف يتم الاعلان عن العدد الجديد من بطاقة الحوكمة خلال المستقبل. 


  والذي سوف يعقد في بيروت، لبنان. 2015وشمال افريقيا 
ھناك في التعليم العالي من أجل تمكين مؤسسات التعليم العالي من تلبية الطلب المتزايد. التطرأ الي استدامة مالية  )2


ي في منطقة الشرق الأوسط وشمال أفريقيا استراتيجيات عالالتعليم النظم  أن تعتمدفي الواقع دليل على الحاجة إلٮ
  تحسن النتائج.بالتمويل ربط التمويل التي تبحث عن مصادر بديلة للدخل وأن 


من أجل تطوير مھارات و عمالة الطلاب ومن أجل تطوير قدراتھم البحثية والقدرة على  تدويل التعليم العالي )3
منطقة الشرق الأوسط وشمال لموھوبين في بلدانھم للمساھمة في تطوير الابتكار وذلك من أجل ابقاء الخريجين ا


 بدلاً عن الھجرة الى بلاد الاغتراب.  أفريقيا
  


 تبادل المعلوماتتعليم العالي وذلك لتعزيز فرص اقليمية للوبعد المقاربة الأولى من خلال بطاقة الحوكمة، تم تأسيس شبكة 
خلق قاعدة معرفية صلبة يمكن على مستوى البلدان المتعددة، فتھدف ھذه الشبكة الى  والمعرفة المكتسبة من الاصلاحات. أما


أما على الصعيد المحلي، فتھدف ھذه  من خلالھا تعزيز التعاون والتنسيق من خلال شبكة من الخبراء والبرامج والمؤسسات.
) الحوكمة i(  على ستة مجالات ذات أولوية:دعم بناء القدرات في مؤسسات التعليم العالي من خلال التركيز الشبكة الى 
رصد النتائج  vi)) تطوير نظم الابتكار (V( ) ضمان الجودةiv) الاستدامة الملية (iii) تدويل التعليم العالي (ii( المؤسساتية


   .مع الھدف العام من تحسين توفير التعليم العاليوالقاربة المعيارية، 
  


، والتدويل، و تمويل ةكموالح في مجالطة من جانب فريق يتألف من الباحثين الدوليين وخبراء عالميين المشاركة النش منويدعم البرنامج 
  التعليم العالي.


  


  نھج الشراكة
قوي بين البنك الدولي ومركز للتكامل المتوسطي، ومع الجامعات ومنظمات الالعمل التعاوني ھو لبرنامج ا السر لنجاحوكان 


  و شمال افريقيا.  ي منطقة الشرق الأوسطضمان الجودة والحكومات ف
  


وبالإضافة إلى ذلك ، فإن البرنامج يستفيد كثيرا من الشراكة مع المنظمات الإقليمية والدولية بما في ذلك اتحاد الجامعات 
 OECD  ،EUA  ،AUFالاتحاد الدولي للجامعات، والأونيسكو، ويونيمد،  المنظمة الاسلامية للتربية والعلوم والثقافةو ،العربية


  .والمجلس الثقافي البريطاني ، وغيرھا


  
  لمزيدٍ من المعلومات


  /http://cmimarseille.org/highereducationلمزيدٍ من المعلومات حول البرنامج، انقر على ھذا الرابط: 
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التكامل المتوسطيمركز  البنك الدولي/
تطوير الحوكمةتمكين مؤسسات التعليم العالي من خلال تبادل الخبرات و   


  بيروت، لبنان  2015، 14-12أيار 
 


 
 
 
 
 
 


 البرنامج
 


 2015ار، أيّ  12  


ولة ج –انطلاق الباص الأول من فندق الموفنبيك الى الجامعة الأميريكية في بيروت 
في حرم الجامعة 


  مساءً  6:00


انطلاق الباص الثاني من فندق الموفنبيك الى الجامعة الأميريكية في بيروت لحضور 
الجلسة العامة و حفل الاستقبال 


  مساءً  6:30


 )قاعة البطحيش -الجامعة الأميريكية(حفل الاستقبال /الجلسة العامة  مساءً  9:00-مساءً  7:00
 حنين السيد، البنك الدولي: رئيس الجلسة


 أحمد دلّال، عميد، الجامعة الأميريكية في بيروت 
  ،المجلس الثقافي البريطانيجو بيل 
 فرانسيسكو مارموليو، البنك الدولي 


 2015أياّر،  13  


)قاعة استقبال ليفانت(التسجيل  8:15  ً  بعد الظھر 3:00-صباحا
)قاعة الليفانت(حفل الافتتاح  9:00  ً ً  9:30-صباحا   صباحا


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 معالي وزير التربية والتعليم العالي الياس بو صعب، لبنان 
 فريد بلحاج، مدير البنك الدولي للشرق الأوسط، البنك الدولي 
  ،المجلس الثقافي البريطاني، لبناندونا مكغووان 
 حامد الحمّامي، مدير مكتب الأونيسكو في بيروت، لبنان 
 الاتحاد الدولي للجامعاتن عام، بولاك، أمي-إيفا أغرون 
  رابطة جامعات لبنانالأب وليد موسى، رئيس 
  مھا ميريزاك، أخصيائية برامج، المنظمة الاسلامية للتربية والعلوم والثقافة


)ISESCO( 


مة، اذا طرحت أسئلة غير مفھو. الجلسات المرمزة بھذا الرمز        يتخللھا ترجمة فورية. ستجرى أعمال المؤتمر باللغات الانكليزية والعربية والفرنسية
 .نتمنى من أحد المتحدثين أو أي شخص آخر من الحاضرين المساعدة وذلك في دافع الزمالة والتعاون
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الرؤيا العالمية، و : تمكين المؤسسات من خلال المعلومات: "الجلسة العامة الأولى
  )قاعة الليفنت(" الاقليمية و المحلية


9:30  ً ً  10:45-صباحا  صباحا


 فرانسيسكو مارموليو، البنك الدولي: رئيس الجلسة
 الاتحاد الدولي للجامعات، فرنسابولاك أمين عام، -إيفا أغرون 
  معالي وزير التعليم العالي و البحث العلمي الشھرستاني، العراق 
  ،وزارة التربية و التعليم العالي، لبنانأحمد الجمال، مدير عام التعليم العالي 


استراحة 10:45 ً ً  11:00-صباحا  صباحا
  


 )قاعة الليفنت(" لماذا وكيف؟: تبادل المغلومات: "الجلسة العامة الثانية
 


11:00  ً  ظھراً  12:15-صباحا
 )ISESCO(مھا ميريزاك، المنظمة الاسلامية للتربية والعلوم والثقافة : رئيس الجلسة


 داكمارا جورجس، أخصيائية برامج، الأونيسكو 
 دايفد ويلر، محرر، الفنار للاعلام 
 نجلة رمضان، وزارة التعليم العالي و البحث العلمي، تونس 
 )الطابق الثامن-مطعم الميديتيرانيّ(الغذاء   ظھراً  1:30-ظھراً 12:15


  
  )A(الجلسات المشتركة 


 
 


المساءلة في التعليم العالي و أھمية . A1  البنك الدوليھناء عضام الغالي، : مدير الجلسة
مجمد مارس، رئيس جامعة . إدارة نظم المعلومات لإدارة أفضل للجامعات   )قاعة الليفنت( المعلومات


  جابس، تونس
  العراق باستخدام اسلوبي  –قياس وتقييم كفاءة اداء كليات جامعة البصرة


ود . محمد عبالھرمي المتسلسل المضببتحليل مظروف البيانات والتحليل 
 طاھر المظلوم، عميد كلية الإدارة، جامعة البصرة، العراق


 تجربة جامعة الروح القدس : تأملات في قيادة التغييرات والحوكمة الرشيدة
جورج يحشوشي، نائب رئيس الجامعة لضمان الجودة والتعليم . الكسليك


 لبنانعلم، جامعة الروح القدس الكسليك، توال


ليا أونغمان، البنك الدولي: مدير الجلسة A2 . الجلسة الأولى –نظم المؤشرات  
 )قاعة شيروكو(  


 
 


 تجربة جامعة القدس : أثر الحوكمة في جامعات الشرق الأوسط وشمال افريقيا
سمير نجدي، نائب الرئيس للشؤون الأكاديمية، جامعة القدس . المفتوحة


المفتوحة، القدس 
  صادق بكوشة، . نظام ضمان الجودة في الجزائرتطبيقCIAQESالجزائر ، 


 كريم نصر، جامعة البلمند  :مدير الجلسة A3 . توظيف خريجي الجامعات  
يوسف بن عثمان، نائب . الحوكمة الرشيدة وانخراط الخريجين المھني  )البافيليون لو قاعة(


  رئيس الجامعة، جامعة تونس المنار، تونس
  أيسر ثامر ناصر، . الخريجــين فــي الجامعـــة المستنصريـــةمتابعــة


 محاضر، جامعة المستنصرية، العراق 


 يجيخر أول النتائج و الدروس المستفادة من دراسة استقصائية عن مستقبل 
، الجزائر ENSTPمحمد ليراري، مسؤول ضمان الجودة، . ما بعد الاصلاح


 الدوليأميرة كاظم، البنك  :مدير الجلسة A4.  الجلسة الأولى–ضمان الجودة   
   )3قاعة ليفينت (


 أحمد أمين أنور، رئيس . نظم ضمان الجودة في العراق وإقليم كردستان
  جامعة صلاح الدين، إقليم كردستان، العراق


 حاتم الايادي، . آلية ضمان الجودة الداخلية في الجامعة الاسلامية في غزة
، الجامعة الاسلامية في غزةمساعد نائب الرئيس للشؤون الأكاديمية، 


فلسطين
 غسان حميد عبد المجيد، مدير عام الأبحاث . حوكمة الجامعات في العراق


  والتطوير، وزارة التعليم العالي والبحث العلمي، العراق
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استراحة  بعد الظھر3:00 -بعد الظھر2:45


 
  )قاعة الليفنت(" حوار مع قادة الجامعات: "Aالعامة الثالثةالجلسة 


 فرانسيسكو مارموليو، البنك الدولي: رئيس الجلسة


 
 بعد الظھر 4:15-بعد الظھر 3:00


 بوليا و وزير سابق للتعليم -أوندريه مارغا، رئيس سابق لجامعة بابس
الوطني في رومانيا


  ،المغربأمين بن سعيد، رئيس جامعة مونديابوليس 
 أحمد أمين أنور، رئيس جامعة صلاح الدين، إقليم كردستان، العراق 
 عمر العدوي، رئيس الجامعة العربية في بيروت، لبنان 


  
  " حوار مع قادة مؤسسات ضمان الجودة: "Bالجلسة العامة الثالثة


 )قاعة لو البافيليون(
 داكمارا جورجس، الأونيسكو: رئيس الجلسة


  ،طارق شوقي، رئيس المجلس الاستشاري الرئاسي للتعليم والبحث العلمي
مصر 


  المختار بكّور، مدير الشؤون القانونية، وزارة التعليم العالي و البحث
العلمي، المغرب


 ديلان روستام، ممثل وزارة التعليم عالي في إقليم كردستان، العراق  
  صادق باقوشة، رئيسCIAQESالجزائر ، 


  
بطاقة الحوكمة في الجولة الثانيو وشبكة التعليم العالي في : "الجلسة العامة الرابعة


 )قاعة الليفنت(" الشرق الأوسط وشمال افريقيا
 بعد الظھر 5:30-بعد الظھر 4:15


اء لمأدبة العش جامعة الروح القدس الكسليكالى  من فندق الموفنبيك انطلاق الباصات   مساءً  6:30
 


  فندق الموفنبيك الى جامعة الروح القدس الكسليكمن  الباصات عودة   مساءً  9:30
 


 2015أياّر،  14


  
  الجلسة العامة الرابعة الخامسة: "ضرورة ضمان الجودة: متى و الى أين؟"


  )قاعة الليفنت(


 
9:00 ً ً  10:30-صباحا   صباحا


 
  المجلس الثقافي البريطانيغايل كامبل، : رئيس الجلسة


  مھا ميريزاك، أخصيائية برامج، المنظمة الاسلامية للتربية والعلوم والثقافة
)ISESCO( 


  الجامعة الأميريكيةمكتب البحوث المؤسسية والتقييمكرما الحسن، مديرة ، 
  في بيروت، لبنان


  ستيفن جاكسون، مديرالاعدلد، وكالة ضمان الجودة، المملكة البريطانية 
  ليلى التركي، عميدة الكلية، جامعة المديتيرينيان لادارة الأعمال، تونس 


 
استراحة 10:30  ً ً  10:45-صباحا  صباحا


 
 )Bالجلسات المشتركة (


 
10:45  ً  ظھراً  12:00-صباحا


 
  ليلى التركي، جامعة المديتيرينيان لادارة الأعمال، تونس: الجلسة مدير


  
B1 . الاستراتيجيدراسة الحالات في النخطيط  


لقسم  ذيالمدير التنفيديان نوفل، . الفرص والتحديات: التخطيط الاستراتيجي  )قاعة الليفنت( 
 البحوث المؤسسية والتقييم، الجامعة اللبنانية الأميريكية، لبنان
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 انشاء جدول لرصد النظم المدعمة : من بطاقة الحوكمة الى خطة العمل
مسؤول ضمان الجودة، جامعة أوران الثانية محمد ميلياني، , بالمعلومات


 محمد بن أحمد، الجزائر
 ھيمن متولي، مدير وحدة . مستقبل وتحديات: التخطيط الاستراتيجي


 التخطيط الاستراتيجي، جامعة القاھرة، مصر 


المجلس الثقافي البريطانيسالي ورد، : الجلسة مدير B2 .3قاعة ليفينت ( توظيف الخريجين( 
  للتوظيف في منطقة الشرق الأوسط زية خريجي الھندسةوعن جھدراسة .


 كريم نصر، مساعد الرئيس للتطور العلمي، جامعة البلمند، لبنان
 ن أمين ب. من تجربة نحو التميز في توظيف الخريجين الدروس المستفادة


 سعيد، رئيس جامعة مونديونابوليس، المغرب
  أنريكو . الأوسط وشمال افريقياتجربة ألمالاوري في منطقة الشرق


 كونسورتيومدونجيوفاني، مسؤول العلاقات العامة والمشاريع، ألمالاوري 
 بين الجامعات، إيطاليا 


 


 طيفون بازال. تحقيق التميز البحثي من خلال البيانات و القياس والأدلة ،
 ألسيفير، تركيا


  


B3 . النشاطات البحثية  مقاربةورشة عمل حول
   )بريزةقاعة (


 فرانسيسكو مارموليو، البنك الدولي: مدير الجلسة الدروس : تبادل المعلومات و الحوكمة الرشيدة
 )قاعة شيروكو(المستفادة من حول العالم 


  
 ركين، الكسندر سيدو. التحول في التعليم العالي في مرحلة ما بعد الاشتراكية


الاقتصاد، موسكو،  كلية-، الجامعة الوطنية للأبحاثمدير معھد التعليم
 روسيا


  تعزيز نظم تبادل المعلومات وضمان الجودة في المكسيكالخبرات حول. 
 أورتيز، رئيس جامعة بويبلو، المكسيك-خوسي ألفونسو إسبارازا


 
 )الطابق الثامن-مطعم الميديتيرانيّ(الغذاء   ظھراً  1:30-ظھراً 12:00


 
 )Cالجلسات المشتركة (


 
 بعد الظھر  2:45- ظھراً  1:30


 الجامعة اللبنانية الأميريكيةديان نوفل، : مدير الجلسة C1 . الجلسة الثانية –ضمان الجودة   
رشيد . ةالرشيد ةكموجامعة شعيب الدكالي على طريق ضمان الجودة والح  )قاعة الليفنت(


 ،جامعة شعيب الدكاليھلال، نائي الرئيس للشؤون الأكاديمية و التطوير، 
المغرب


 اسة در: والتقييم الذاتي تحسين إدارة الجامعة من خلال تعزيز ثقافة الجودة
 ، الجزائرEPAUكاھينا دجيار، مسؤول ضمان الجودة، . EPAUحالة 


 ل من خلا تطبيق معايير ضمان الجودة والاعتماد لجامعات التعليم المفتوح
الصباّح، . يوسف الحوكمة الجامعية والتقويم المؤسسي وإجراءات العمل


 مدير قسم ضمان الجودة، جامعة القدس المفتوحة، فلسطين
 


 )3قاعة ليفينت (من التخطيط نحو التطبيق . C2  جورج يحشوشي، جامعة الروح القدس الكسليك :مدير الجلسة
  جاھزية جامعة الأنبار لضمان الجودة والاعتماد وفق معايير اتحاد


السلام علي حسين النوري، جامعة عبد . حالة دراسية: الجامعات العربية
الأنبار، العراق


 الحوكمة الرشيدة فس  ما ھي استراتيجية ل تنفيذ معايير الجودة في مجال
، مسؤول ضمان الجودة، جامعة تليمسين، الجزائر؟ محمد أمين علّال، 


 الجزائر
  
التخطيط الاستراتيجي، والتكتيكي، . C3  محمد ميلياني، أوران الثانية: مدير الجلسة


 )قاعة شيروكو(والتخطيط في للحالات المحتملة 
 


 خالد برادة اكتظاظ الطلاب مشكلة ةواجھم فيعياض  قدرة جامعة القاضي ،
 ، المغربجامعة القاضي عياضوعبد اللطيف ميراوي، 


 والاقتصاد، أستاذ مشارك، كلية ادارة الأعمال إلھام ھشم، . المشاركة اعتناء
 جامعة سيدة اللويزة، لبنان
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 عبد العال عبد القاھر، . الوضع الراھن لجامعة سوھاج ... وآفاق المستقبل
 مدير مركز ضمان الجودة، جامعة سوھاغ، مصر


 ليا أونغمان، البنك الدولي: مدير الجلسة C4 . المشاركة في صنع القرار داخل مؤسسات
د عب .بعض التفكير: المشاركة في إدارة مؤسسات التعليم العالي العامة   )قاعة بريزا( التعليم العالي


 المجيد دجيناني، رئيس جامعة سطيف الأولى، الجزائر
 عادل زاغا، . دراسة حالة: ضمان الجودة والمشاركة في الحوكمة الأكاديمية


 نائي الرئيس للشؤوون الادارية والملية، جامعة برزيت، فلسطين 
  الفعالة من مختلف الجھات الفاعلة في الاستراتيجية و إدارة المشاركة


محمد بن زين، مسؤول وحدة ضمان الجودة، جامعة الجزائر . القرار
 الأولى، الجزائر


 
استراحة  بعد الظھر 3:00-بعد الظھر 2:45


  
ريق الط: نحو مزيدٍ من المسائلة ومؤسسات التعليم العالي الفعالة": الجلسة الختامية


  )قاعة الليفنت(" الأمام الى


3:00  
 بعد الظھر 4:00-بعد الظھر 


 خوان مانويل مورينو، البنك الدولي: رئيس الجلسة
 جون غابريال، أستاذ، جامعة لندن متروبوليتن، المملكة البريطانية 


 التكامل المتوسطيمركز مراد عزّين، مدير 
ملاحظات ختامية  بعد الظھر 4:30-بعد الظھر 4:00


 


 


 


  :مؤسسات المحلية من الدعم الالكريمة و ةرعايلل التقديرالبنك الدولي ومركز للتكامل المتوسطي يقدم 
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  لجنة التخطيط المحلية للمؤتمر


  وزارة التربية و التعليم العالي، لبنان -أحمد الجمال 


  ،المجلس الثقافي البريطانيدونا مكغووان 


  ،الأونيسكوداكمارا جورجس 


  ،الجامعة الأميريكية في بيروتكرما الحسن 


 جورج يحشوشي، جامعة الروح القدس الكسليك 


  رابطة جامعات لبنانالأب وليد موسى، رئيس 


  ،الجامعة اللبنانية الأميريكيةديان نوفل 


 كريم نصر، جامعة البلمند 


  ،التكامل المتوسطيمركز مراد عزّين  


 التكامل المتوسطيمركز برنامج التعليم العالي في البنك الدولي و  فريق عمل
  ،رئيس فريق العملفرانسيسكو مارموليو 
 ھناء عضّام الغالي، مسشارة 
 سيلفيا مارتشيوني، مستشارة 
 ليا أونغمان، مستشارة 
 أدنا بارة دو لا طورة، مستشارة 
  لوريلاي لاكداو، إدارية 


  
  


 التكامل المتوسطيمركز برنامج التعليم العالي في البنك الدولي و  اللجنة الاستشارية ل
  ،كبيرة أخصائية التعليمنينا أرنھولد 
 كامل أبرھام، رئيس برنامج 
  مجموعة حلول عالمية للتعليم الأساسيخوان مانويل مورينو، رئيس  


 
 


  الدعم اللوجستي
  )ترتيب ابجدي(


 فاتن عبد الفتاح، البنك الدولي 
 البنك الدولي، ھادي أحمد 
 التكامل المتوسطيمركز ، ليلى بغي 
 البنك الدولي، سامية بيليسا 
 التكامل المتوسطيمركز ، كاثرين كوفنتري 
 البنك الدولي، أمّا بوليت 
 التكامل المتوسطيمركز ، ساندرا حسن 
 البنك الدولي، زينة الخليل 
 البنك الدولي، لانا قبيسي 
 التكامل المتوسطيمركز ، زين نحاس 
 البنك الدولي، نور فھمة 
 التكامل المتوسطيمركز ، فاطمة طه 
  ،البنك الدوليستيف تاينغيت 
  ،التكامل المتوسطيمركز جانيت أولمان 
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Programme pour l'assurance qualité et la gouvernance universitaire 


 


 


Un partenariat de la Banque mondiale et du Centre pour l'Intégration Méditerranéenne 
 


 
A propos du Programme 


Le Programme pour l'assurance qualité et la gouvernance universitaire découle d'un partenariat 
entre le Département “Education Global Practice” de la Banque mondiale et le Centre pour l'Intégration 
Méditerranéenne  (CMI)  basé  à Marseille.  Son  but  est  de  répondre  aux  défis  d'un  accès  équitable  à 
l'enseignement supérieur dans  la  région MENA, de  la qualité variable des  institutions d'enseignement 
tertiaire  à  travers  la  région,  et  de  la  divergence  entre  d'une  part  les  compétences  des  diplômés  et 
d'autre part les compétences demandées sur le marché de l'emploi. 
 


Le contexte 
 
Le  “Printemps  Arabe”  de  2011  a  attiré  l'attention  internationale  sur  les  frustrations  et  le 


ressentiment présents dans plusieurs pays dans lesquels les citoyens ont protesté et manifesté contre la 
pauvreté, le chômage et d'autres problématiques sociales. La jeunesse en particulier a réclamé un plus 
grand rôle à jouer dans leurs gouvernements, des réformes et plus d'opportunités. 


Paradoxalement,  dans  la  région Moyen‐Orient  et  Afrique  du  Nord,  l'accès  à  l'enseignement 
supérieur s'est considérablement amélioré, mais dans  le même  temps  le chômage des  jeunes reste  le 
plus élevé dans cette région par rapport au reste du monde, même pour ceux qui détiennent un diplôme 
de  l'enseignement  tertiaire.  En  d'autres  mots,  les  institutions  d'enseignement  tertiaire  sont  toutes 
confrontées au besoin de suivre les demandes du marché de l'emploi, à la fois dans l'apprentissage et le 
cursus académique offerts aux jeunes, et dans la qualité de l'enseignement fourni. 


Le  double  défi  d'un  accès  équitable  et  de  la  pertinence  des  études  requiert  des  solutions 
innovantes  pour  lesquelles  une  action  concertée  est  nécessaire  de  la  part  des  institutions 
d'enseignement  tertiaire,  des  gouvernements,  des  employeurs  et  de  la  société  en  général.  Ceci  est 
particulièrement  important  si  l'on  considère  que  l'enseignement  tertiaire  contribue  à  la  croissance 
économique et encourage l'innovation, la mobilité sociale et la démocratie. 


Investir dans  l'enseignement supérieur et améliorer de manière significative  sa pertinence est 
une première étape pour changer  les vies, ouvrir  les esprits et donner des opportunités aux étudiants, 
professeurs,  professionnels,  chômeurs  et  jeunes  entrepreneurs  pour  leur  propre  développement 
personnel ainsi que pour la croissance nationale en termes de culture, d'éducation et d'emploi. 
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Relever le défi 
 
Le Programme de la Banque mondiale et du CMI oeuvre pour répondre à ces problématiques en 


favorisant  l'ouverture,  le  partage  d'information  et  l'apprentissage  collectif  parmi  les  institutions 
d'enseignement  tertiaire  de  la  région,  et  entre  les  gouvernements,  décideurs  politiques,  agences 
d'assurance qualité et les employeurs. 


Le  Programme  a  pour  objectifs  ultimes  d'améliorer  l'employabilité  des  diplômés  de 
l'enseignement  tertiaire,  de  développer  des  outils  analytiques  pour  améliorer  la  qualité  et  le 
management de  l'enseignement tertiaire, de faciliter  la mobilité des étudiants, des enseignants et des 
lauréats à travers la région, et enfin de promouvoir le partage des connaissances sur les problématiques 
de qualité, de gouvernance et de financement. 


 
Le Programme comprend actuellement trois projets en cours: 
 
1) L'amélioration de l'assurance qualité et de la gouvernance universitaire afin que les 


institutions améliorent leur efficience et que les programmes académiques correspondent mieux aux 
besoins du marché et aux diplômés en conférant les compétences nécessaires. Ce projet rassemble une 
centaine d'universités de 7 pays différents dans un exercice de benchmark utilisant la carte de 
positionnement des universités (University Governance Screening Card ‐ UGSC). De plus, un certain 
nombre d'institutions ont développé et implémenté un plan d'action y correspondant. L'UGSC a été 
développée dans le but d'évaluer dans quelle mesure les universités de la région MENA suivent des 
pratiques de gouvernance alignées sur leurs objectifs institutionnels et les tendances internationales, 
tout en faisant le suivi de leur progression dans la durée. La première phase du programme a ciblé 7 
pays, et il est prévu d'augmenter ce nombre par la suite. L'outil a également ciblé des universités, tout 
en gardant la possibilité de l'étendre à d'autres types d'institutions de l'enseignement supérieur dans le 
futur. Une seconde version de l'UGSC sera lancée à l'occasion de la conférence pour l'enseignement 
supérieur dans la région MENA organisée du 12 au 14 mai 2015 à Beyrouth au Liban. 


2) La recherche de la pérennité financière dans l'enseignement tertiaire afin que les 
institutions puissent répondre aux demandes grandissantes des étudiants. Il est effectivement prouvé 
que les systèmes d'enseignement tertiaire de la région MENA ont besoin d'adopter des stratégies de 
financement recherchant des sources alternatives de revenu et qui établissent un lien entre le 
financement et de meilleurs résultats. 


3) L'internationalisation de l'enseignement tertiaire pour améliorer les compétences et 
l'employabilité des étudiants et augmenter la capacité des institutions en matière de recherche et 
d'innovation afin que les individus aux compétences pertinentes décident de rester travailler au sein de 
la région MENA plutôt que d'émigrer dans d'autres pays. 
 
 


Suite  à  la  première  application  de  l'exercice  de  benchmark,  un  Réseau  pour  l'enseignement 
tertiaire a été établi en tant que plateforme pour promouvoir l'échange d'information et le partage des 
leçons apprises dans  l'implémentation de réformes. Au niveau régional,  le Réseau a pour but de créer 
une  base  solide  de  connaissances  à  partir  de  laquelle  favoriser  la  collaboration  et  la  coopération  à 
travers  un  réseau  d'experts,  de  programmes  et  d'institutions.  Au  niveau  national,  le  Réseau  a  pour 
objectif de  soutenir  le  renforcement des capacités de  chaque  institution d'enseignement  tertiaire, en 
mettant  l'accent  sur  six  priorités:  (i)  la  gouvernance  Institutionnelle  (ii)  l'internationalisation  de 
l'enseignement  tertiaire  (iii)  la  pérennité  financière  (iv)  l'assurance  qualité  (v)  le  développement  de 
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systèmes d'innovation et  (vi)  le suivi des résultats et  la comparaison; avec  l'objectif global d'améliorer 
l'offre d'enseignement tertiaire. 


 
Le Programme est soutenu par l'implication active d'une équipe internationale composée de 


chercheurs et d'experts mondialement reconnus dans les domaines de la gouvernance, de 
l'internationalisation et du financement de l'enseignement tertiaire. 


 


Notre approche du partenariat 
 


Au cœur de ce programme se trouve le partenariat étroit entre la Banque Mondiale et le Centre 
pour l'Intégration Méditerranéenne, et les universités, organismes d'assurance qualité et 
gouvernements de la région MENA. 


 
De plus, le Programme bénéficie fortement de son partenariat avec des organisations régionales 


et  internationales,  incluant  l'Association des Universités Arabes  (AARU),  l'Organisation  Islamique pour 
l'Education,  les  Sciences  et  la  Culture  (ISESCO),  l'UNESCO,  UNIMED,  l'Association  internationale  des 
universités, l'OCDE, l'Agence Universitaire pour la Francophonie, l'Association Universitaire Européenne, 
et le British Council, parmi d'autres. 


 


Pour plus d'information: 
 


Pour plus d'information sur le Programme, prière de consulter le site internet: 
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Banque Mondiale / Centre pour l'intégration méditerranéenne  
Renforcer les institutions d'enseignement supérieur à travers une meilleure gouvernance et le partage 


d'information 
 


Beyrouth, Liban, 12‐14 mai 2015 
 
 
 
 
 
 


Programme 
 


    12 mai 2015 


 
6:00 PM 


 
Départ des premiers bus depuis l'Hôtel Mövenpick vers l'Université 
Américaine de Beyrouth pour une visite guidée de l'institution  


 
6:30 PM 


 
Départ des bus suivant de l'Hôtel Mövenpick vers l'Université Américaine 
de Beyrouth pour la réception et la session plénière  


 
7:00PM–9:00PM 


 
Session Plénière / Réception de bienvenue (AUB‐West Hall) 
Chair: Haneen Sayed,  Banque mondiale  


 Ahmad Dallal, Vice‐recteur, Université Américaine de Beyrouth 


 Jo Beall, Directeur Education et Société, British Council 


 Francisco Marmolejo, Coordinateur pour l'Enseignement 
supérieur, Banque mondiale 


  


    13 mai 2015 


 
8:15AM–3:00PM 


 
Inscriptions (Levante Pre‐function Area–5e étage) 


 
9:00AM–9:30AM 


 
Session inaugurale (Levante Ballroom) 


 H.E. Elias Bou Saab, Ministre de l'Education et de l'Enseignement 
Supérieur, Liban 


 Ferid Belhaj, Directeur Moyen‐Orient, Banque mondiale 


 Donna McGowan, Directrice, British Council ‐ Liban 
   Hamed Al Hammami, Directeur, Bureau de l'UNESCO à Beyrouth 
   Eva Egron‐Polak, Secrétaire Générale, Association Internationale 


des Universités 
 
 
 
 Les affaires de la conférence seront menées en Anglais, Arabe et Français. Les sessions marquées avec cet icône   


proposeront une traduction simultanée dans les trois langues. Dans les autres sessions, les présentations peuvent 


être faite dans n'importe laquelle des trois langues officielles de la conférence. Dans un esprit de collégialité et de 


collaboration, si des question sont posées dans une langue qui n'est pas comprise par tous, le modérateur, l'n des 


conférenciers ou toutes autres personnes ressource dans l'audience pourront agir en tant qu'intermédiaire. 
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   Rev. Walid Moussa, Président, Association des Universités  du 


Liban 


 Maha Merezak, Spécialiste de programme, Organisation 
islamique pour l'éducation, les sciences et la culture (ISESCO) 


 
9:30AM–10:45AM  Session Plénière I “ Renforcer les institutions avec l'information : 


perspectives locales, régionales et internationales” (Levante Ballroom) 
Chair: Francisco Marmolejo, Banque mondiale 


 Eva Egron‐Polak, Secrétaire Générale, Association Internationale 
des Universités, France 


 H.E. Hussain Al‐ Shahristani, Ministre de l'Enseignement supérieur 
de la Recherche scientifique, Irak 


 Ahmad Jammal, Directeur Général, Direction de l'Enseignement 
supérieur, Ministère de l'Education et de l'Enseignement 
supérieur, Liban  
 


10:45AM–11:00AM  Pause café 


 
11:00AM–12:15PM 


 
Session Plénière II. Le partage d'information: Comment et pourquoi est‐
ce important ? (Levante Ballroom) 
Chair: Maha Merezak, ISESCO 


 Dakmara Georgescu, Spécialiste de programme, UNESCO  


 David Wheeler, Fondateur et Rédacteur en chef, Al‐Fanar Media   


 Najla Romdhane, Ministère de l'Enseignement supérieur et de la 
Recherche scientifique, Tunisie 


  


12:15PM–1:30PM  Déjeuner (Restaurant Méditerranée–8ème étage) 


 
1:30PM–2:45PM 


 
Sessions Parallèles A 
Modératrice:  Hana A. El‐Ghali, Banque mondiale 


A1. LA 
RESPONSABILISATION 
DANS L'ENSEIGNEMENT 
SUPÉRIEUR ET 
L'IMPORTANCE DE 
L'INFORMATION  
(Levante Ballroom) 


 La gouvernance des systèmes d’information pour une meilleure 
gouvernance des universités. Mohamed Mars, Président, 
Université de Gabès, Tunisia  


 Mesure et évaluation de la performance et de l'efficience des 
Facultés de l'Université de Basra en utilisant l'analyse de donnée 
systématique et l'approche séquentielle hierarchique. Mohammed 
Abood Tahir Almadloom, Directeur du Département 
d'Administration des Affaires, Université de Basra, Irak  


 Réflexions sur la conduite de changement et l'amélioration de la 
gouvernance : L'expérience de l'USEK. Georges Yahchouchi, Vice‐
président pour l'assurance qualité, l'enseignement et 
l'apprentissage, Holy Spirit University of Kaslik. Liban  


 
A2. LES SYSTEMES 


D'INDICATEURS I  (Scirrocco) 


 Modératrice: Lea Iungmann, Banque mondiale 


 L'impact de la gouvernance universitaire de la région MENA sur Al‐
Quds Open University, Samir Najdi, Vice‐président aux affaires 
académiques, Al‐Quds Open University, Palestine 
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 L’implémentation de l’assurance qualité dans l’enseignement 
supérieur en Algérie. Sadek Bakouche, Président CIAQES, Algerie  
 


A3. L'EMPLOYABILITÉ DES 
LAUREATS (Le Pavillion) 


        Modérateur: Karim Nasr, Université de Balamand  


 La bonne gouvernance et l'insertion professionnelle des diplômés 
universitaires. Youssef Ben Othman, Vice‐président, Université 
Tunis Al‐Manar, Tunisie 


 Le suivi des lauréats à l'Université de Mustansiriya. Aysar Thamer 
Naser, Maître de conférence, Université Al‐Mustansariyya, Irak 


 Résultats et enseignements d'une enquête sur le devenir des 
diplômés de la première promotion post‐réforme. Mohamed 
Lerari, Responsable de l'assurance qualité, ENSTP, Algerie 


 
A4. ASSURANCE QUALITÉ  I 
(Levante 3) 


        Modérateur: Amira Kazem, Banque mondiale 


 L'Assurance qualité pour l'enseignement supérieur en Irak et ans 


la région du Kurdistan. Anwar Amin Ahmed, Président, Université 


de Salaheddine, Irak 


 Les mécanismes internes d'Assurance qualité à l'IUG. Hatem 
Elaydi, Vice‐Président adjoint aux affaires académiques, 
Université Islamique de Gaza, Palestine  
 


 Ghassan Hamid Abdel‐Majeed, Ministère de l'Enseignement 
supérieur et de la Recherche scientifique, Irak 
 


2:45PM–3:00PM  Pause café 


 
3:00PM–4:15PM 


 
Session Plénière IIIA. Dialogue avec des Leaders universitaires    
(Levante Ballroom)  
Chair: Francisco Marmolejo, Banque mondiale 


 Andrei Marga, Ancien président de l'Université Babes‐Bolyai et 
ancien Ministre de l'Education nationale en Roumanie 


 Amine Bensaid, Président, Université Mundiapolis , Maroc  


 Ahmed Amin Anwar, Université Salaheddine, KRG, Irak 


 Amr El Adawi, Président, Université Arabe de Beyrouth, Liban 
 
Session Plénière IIIB. Dialogue avec des Leaders de l'Assurance Qualité   
Chair: Dakmara Georgescu, UNESCO 


 Tarek Shawki, Chair, Comité consultatif présidentiel pour 
l'éducation et la recherche scientifique, Egypte 


 El‐Mokhtar Bakkour, Directeur des affaires  juridiques,  des 
équivalences et du contentieux, Ministère de l'Enseignement supérieur, 


de la Recherche scientifique et de la Formation des cadres, Maroc 


 Dilan Rostam, Ministre de l'enseignement supérieur, KRG, Irak  


 Sadek Bakouche, Président, CIAQES, Algérie 
 


4:15PM–5:30PM  La carte de positionnement des universités 2.0. et le réseau de 
l'enseignement supérieur dans la région MENA 


6:30PM  Départ des bus de l'hôtel Mövenpick pour le diner à l'USEK 
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9:30 PM  Retour des bus à l'hôtel Mövenpick 


 


    14 mai 2015 


 
9:00AM–10:30AM 


 
Session Plénière IV. L'impératif de la qualité : quand et comment?  
(Levante Ballroom) 
Chair: Gail Campbell, British Council  


 Maha Merezak, Spécialiste de programme, Organisation 
islamique pour l'éducation, les sciences et la culture (ISESCO) 


 Karma El‐Hassan, Directrice de la Recherche institutionnelle et de 
l'évaluation, American University of Beirut, Liban  


 Stephen Jackson, Directeur des examinations, Agence 
d'Assurance qualité, Royaume‐Uni 


 Leila Triki, Vice‐Doyenne, Mediterranean School of Business, 
Tunisie 


10:30AM–10:45AM  Pause café 


 
10:45AM–12:00PM 


 
Sessions Parallèles B 


B1. CAS D'ÉTUDE EN 
MATIÈRE DE 
PLANIFICATION 
STRATÉGIQUE  
(Levante Ballroom) 
 
 
 


Modératrice: Leila Triki, MSB 


 Planification stratégie: opportunités et défis.Diane Nauffal, 
Directrice exécutive, Département de la recherche 
institutionnelle et de l'évaluation,  Lebanese American University, 
Liban 


 De l'UGSC au plan d'action de l'université: établissement d'un 
continuum d'évaluation. Mohamed Miliani, Responsable 
assurance qualité, Université Oran 2, Mohamed Ben Ahmed, 
Algerie 


 La planification stratégique et les défis futurs.Hayman Metwally, 
Directeur de la planification stratégique, Université du Caire, 
Egypte 
 


B2. L'EMPLOYABILITÉ DES 
LAURÉATS 
(Levante 3) 
 


Modératrice: Sally Ward, British Council  


 Une étude sur la préparation à l'emploi des diplômés ingénieurs 
de la région MENA. Karim Nasr, Assistant du Président pour la 
promotion académique, Université Balamand, Liban 


 Apprentissages organisationnels sur le chemin de l'excellence 
dans l'employabilité des lauréats. Amine Bensaid, Président, 
Université Mundiapolis, Maroc 


 L'expérience AlmaLaurea dans les pays de la région MENA. Enrico 
Dongiovanni,  Projets et Relations internationales , AlmaLaurea 
Interuniversity Consortium, Italie 
 


B3. COMPARAISON DES 
ACTIVITÉS DE RECHERCHE 
DANS LES UNIVERSITÉS 
(Briza) 
 
 


 Atelier : Atteindre l'excellence en recherche à travers les 
données, les faits et le benchmarking. Tayfun Basal, Elsevier 
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B4. LE PARTAGE 
D'INFORMATION ET 
L'AMÉLIORATION DE LA 
GOUVERNANCE: LES 
LEÇONS APPRISES AU DELÀ 
DE LA RÉGION MENA 
(Scirrocco) 
 


Modérateur: Francisco Marmolejo, Banque mondiale 


 Transition post‐socialisme dans l'enseignement supérieur. 
Alexander Sidorkin, Directeur de l'Institute of Education, National 
Research University‐Higher School of Economics, Moscou, Russie 


 Expériences dans le renforcement des systèmes de partage 
d'information et d'assurance qualité au Mexique. Jose Alfonso 
Esparza‐Ortiz, Recteur, Université Autonome dePuebla, Mexique 
  


12:00PM–1:30PM  Déjeuner (Méditerranée–8e étage) 


 
1:30PM–2:45PM 


 
 Sessions Parallèles C 


CI. ASSURANCE QUALITÉ II 
(Levante Ballroom) 


Modératrice: Diane Nauffal, Lebanese American University 


 L’Université Chouaïb Doukkali sur la voie de l’Assurance Qualité et 
de la Bonne Gouvernance. Rachid Hilal, Vice‐Président aux 
affaires académiques et développement, Université Chouaïb 
Doukkali, Maroc 


 Améliorer la gouvernance universitaire à travers la promotion 
d'une culture de la qualité et une introspection institutionnelle : le 
cas de l'Ecole Polytechnique d'Architecture et d'Urbanisme (EPAU) 
à Alger. Kahina Djiar, Resposable assurance qualité, EPAU, Algerie 


 Implémentation des standards d'assurance qualité et 
d'accréditation pour les universités d'enseignement ouvert et à 
distance, à travers la gouvernance universitaire, l'évaluation 
institutionnelle et les processus de gestion. Yousef Sabbah, 
Directeur du Département d'assurance qualité, Al‐Quds Open 
University, Palestine 
 


C2. DE LA PLANIFICATION À 
L'IMPLÉMENTATION 
(Levante 2) 


 Modérateur: Georges Yahchouchi, USEK 


 La préparation de l'Université Anbar pour l'assurance qualité et 
l'accréditation selon les standards de l'Association des Universités 
Arabes : Cas d'étude. Abdulsalam Al‐Noori, Directeur de 
l'évaluation de la performance, Université Anbar, Irak 


 Quelle stratégie pour la mise en oeuvre d’un référentiel qualité 
dans le domaine de la gouvernace en Algérie? Mohamed Amine 
Allal, Reponsable de l'Assurance Qualité, Université de Tlemcen, 
Algerie 


C3. LA PLANIFICATION : 
STRATÉGIQUE, TACTIQUE 
ET CONTINGENTE 
(Scirrocco) 
 


 Modérateur: Mohamed Miliani, Oran 2  


 La capacité d’accueil de l’Université Cadi Ayyad face au problème 
de massification des étudiants, Khalid Berrada, Professeur et 
chargé de mission & Abdellatif Miraoui, Président, Université 
Caddi Ayad, Maroc 


 Sharing is Caring. Elham S. Hasham, Professeur associée, Faculté 
d'Economie et d'Administration des Affaires, Université de Notre 
Dame, Liban 


 Le statut actuel de l'Université de Sohag et les perspectives 
futures. Abdel Aal Abdel Kahir, Directeur du centre d'Assurance 
qualité, Université de Sohag, Egypte 
 


C4.LA PARTICIPATION DANS 
LE PROCESSUS DE PRISE DE 


 Modérateur: Lea Iungmann, Banque mondiale 


 Participation à la gouvernance d’un établissement public 
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DÉCISION AU SEIN DES 
INSTITUTIONS 
D'ENSEIGNEMENT 
SUPERIEUR 
(Briza) 


d’enseignement supérieur: Quelques éléments de réflexion. Majid 
Djenane, Président, Université Sétif 1, Algerie 


 Assurance Qualité et Participation dans la Gouvernance 
académique : le cas de l'Université de Birzeit. Adel Zagha, Vice‐
Président aux affaires administratives et financières, Université 
de Birzeit, Palestine 


 Participation active des différents acteurs dans la stratégie et la 
prise de la décision. Mohamed Benzine, Responsable Assurance 
Qualité, Université d'Alger 1, Algerie 


 


2:45PM–3:00PM  Pause café 


 
3:00PM–4:00PM 


 
Session Plénière de clôture. Vers des institutions d'enseignement 
supérieur plus réponsables et proactives : la voie à suivre 
Chair: Juan Manuel Moreno, Banque mondiale 


 John Gabriel, Professor, London Metropolitan University, 
Royaume‐Uni 


 Mourad Ezzine, Directeur, Centre pour l'Intégration en 
Méditerranée, France 


 


4:00PM–4:30PM  Ajournement 


 


 


Les organisateurs remercient l'aimable parrainage des institutions locales: 
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Comité de planification de la conférence 


 Ahmad Jammal – Ministère de l'Education et de l'Enseignement supérieur, Liban 


 Donna McGowan – British Council 


 Dakmara Georgescu – UNESCO 


 Karma El‐Hassan – American University of Beirut 


 Georges Yahchouchi – University of Saint Esprit‐Kaslik 


 Walid Moussa – Association des Universités Libanaises 


 Diane Nauffal – Lebanese American University 


 Karim Nasr – Université Balamand 


 Mourad Ezzine – Centre pour l'Intégration en Méditerranée 
 


Equipe Projet de la Banque mondiale/CMI pour l'Enseignement supérieur 


 Francisco Marmolejo, Task Team Leader 


 Hana Addam El‐Ghali–Consultante.  Coordination générale de la conférence 


 Silvia Marchionne–Consultante 


 Lea Iungmann–Consultante 


 Edna Parra de La Torre–Consultante 


 Ma. Lorelei L. Lacdao, ACS, Banque mondiale 
 


Comité consultatif de la Banque mondiale/CMI pour l'Enseignement supérieur 


 Nina Arnhold, Spécialiste Senior de l'éducation, Banque mondiale 


 Kamel Braham, Program Leader, Banque mondiale 


 Juan Manuel Moreno, Lead, Global Solutions Group on Basic Education, Banque mondiale 
 


Appui logistique et programmatique 


(par ordre alphabétique) 


 Faten Abdulfattah, BM 


 Rola Assi, BM 


 Laila Beghi, CMI 


 Samia Bellessa, BM 


 Catherine Coventry, CMI 


 Emma Paulette Etori, BM 


 Sandra Hassan, CMI 


 Zeina Khalil, BM 


 Lana Kobeissi, BM 


 Zein Nahas, CMI 


 Fahma B. Nur, BM 


 Fatma Taha, CMI  


 Steve Tinegate, BM  


 Janette Uhlmann, CMI 


 Hadi Ahmad, BM   
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 البرنامج
برنامج حوكمة الجامعات و ضمان الجودة هو ثمرة شراكة بين برنامج الممارسات العالمية للتعليم في البنك الدولي ومركز 


لى معالجة العدالة والمساواة في الالتحاق في التعليم العالي في منطقة الشرق التكامل المتوسطي في مارسيليا. يهدف البرنامج ا
الأوسط وشمال افريقيا، بالاضافة الى التطرأ الى جودة التعليم في مؤسسات التعليم العالي في المنطقة، والتناقضات ما بين 


 مهارات الخريجين والمهارات المطلوبة في سوق العمل. 


 
 السياق


انتباه المجتمع الدولي وسلطّ الضوء على الاحباط الذي كان قد بدأ منذ فترة طويلة في العديد  2011العربي" عام  جذب "الربيع
لاتخاذ دور ر يسعى الشباب خاصة بدور كب من بلدان المنطقة حيث يحتج الشعب ضد الفقر والبطالة وقضايا اجتماعية أخرى.


 .للتعايش و المشاركة الفرصفي حكوماتهم، وطالبوا بالإصلاح و المزيد من 
 


ملحوظ في اآونة الأخيرة. ولكن  الالتحاق في التعليم العالي قد تزايد بشكلبأن  منطقة الشرق الأوسط وشمال افريقياوتتميز 
، وذلك حتى في حالة أولئك أعلى من أي منطقة أخرى من العالمتزامن هذا التزايد مع تزايد في معدلات البطالة حيث أصبحت 


 متطلبات سوق العملدائم لمواكبة  تواجه مؤسسات التعليم العالي في المنطقة نضاليحصّلون تعليمهم العالي. وهكذا، ن الذي
 نوعية التعليم المقدمة. في في المناهج الدراسية والتدريبية المقدمة للطلاب وكذلكالمتغيرة، وذلك 


 
 مبتكرة يتطلب حلولاا يم العالي وأهمية اختيار المجال الدراسي الأمثل العدالة في الالتحاق في التعل التحدي المزدوج المتمثل في


هذا ويعتبر  .وأصحاب العمل و المجتمع ككل اتمؤسسات التعليم العالي، و الحكومترتّب خطوات وإجراءات عديدة على 
  ك الاجتماعي ، والديمقراطية.ع الابتكار، والحرابالنظر إلى أن التعليم العالي يسهل النمو الاقتصادي ويشجّ  فائف الأهمية


 
، كما أنها عقولهممساعدة نمو تغيير حياة الناس ولهي الخطوة الأولى والعمل من أجل تطويره  الاستثمار في التعليم العالي


ة ، بالاضافإعطاء الفرص للطلاب والباحثين والمهنيين، والعاطلين عن العمل ورجال الأعمال الشباب للتنمية الذاتيةتؤدي الى 
 من حيث الثقافة والتعليم والعمالة.الى أنها تساعد على نمو الوطن خاصةا 


 


 مواجهة التحدي
البنك الدولي ومركز التكامل المتوسطي لمعالجة هذه المواضيع من خلال تعزيز الانفتاح، وتبادل الخبرات وفرص التعلم يعمل 


   أصحاب العمل. منظمات ضمان الجودة وقطاع,نّاع القرار، الجماعي بين مؤسسات التعليم العالي في المنطقة والحكومات وص
من أهم الأهداف لهذا البرنامج هو تطوير آليات لتشغيل خريجي مؤسسات التعليم العالي، وتطوير الأدوات لتحسين ادارة هذه 


عليم العالي في المنطقة، والخريجين بين مؤسسات التمدرسين المؤسسات ونوعية الالتعليم فيها، تسهيل عملية تنقل الطلاب وال
 وتعزيز فرص تبادل المعرفة حول قضايا الجودة والحوكمة وآليات تمويل قطاع التعليم العالي. 


 
 يتضمن البرنامج ثلالث مشاريع: 


 


  


 برنامج حوكمة الجامعات و ضمان الجودة
 


 


 شراكة بين البنك الدولي و مركز التكامل المتوسطي


 







2 


 


لتمكين مؤسسات التعليم العالي من أن تكون أكثر فعالية وأن تقدم برامج أكاديمية تطوير حوكمة الجامعات والجودة  (1
متطلبات سوق العمل العصري وتخرج طلاب ذوي مهارات مطلوبة. يشترك في هذا المشروع أكثر من  تتماشى مع


مئة جامعة من سبعة بلدان وذلك من خلال عملية مقاربة تستخدم بطاقة الحوكمة الجامعية. وبالاضافة الى ذلك، 
معرفة أجل  من. تم تطوير بطاقة الحوكمة قامت بعض الجامعات بتطوير خطط عمل وعمدت البعض على تطبيقها
منطقة الشرق الأوسط وشمال افريقيا واذا ما هي معايير الحوكمة الرشيدة المتبعة في مؤسسات التعايم العالي في 


أول مرحلة من . مو عبر الزمننكانت هذه المعايير تتماشى مع الأهذاف المؤسساتية والمعايير العالمية، مع مراقبة ال
تم  ،2016 خلال عاممنطقة الشرق الأوسط وشمال افريقيا، وسبعة بلدان في  يطبّق فو  2010أطلق عام  البرنامج
. بالاضافة الى ذلك، بلدان في المنطقة في أكثر من مئة مؤسسة للتعليم العالي 8وتطبيق بطاقة الحوكمة في  التوسع


في الوقت الحالي اشراك مؤسسات تعليم عالي أخرى.  يتم الآنتم التركيز على الجامعات في المرحلة الأولى، الا أنه 
 مؤسسة للتعليم العالي في 150المقابلات مع أكثر من  خلالمن العدد الجديد من بطاقة الحوكمة يجري تطبيق 


بالاضافة الى البعض من مؤسسات للتعليم العالي في مناطق اخرى حول  منطقة الشرق الأوسط وشمال افريقيا
  .العالم


هناك في التعليم العالي من أجل تمكين مؤسسات التعليم العالي من تلبية الطلب المتزايد. الي استدامة مالية التطرأ  (2
عالي في منطقة الشرق الأوسط وشمال أفريقيا استراتيجيات التعليم النظم  أن تعتمدفي الواقع دليل على الحاجة إلى


  تحسن النتائج.بمويل التربط التمويل التي تبحث عن مصادر بديلة للدخل وأن 
من أجل تطوير مهارات و عمالة الطلاب ومن أجل تطوير قدراتهم البحثية والقدرة على  تدويل التعليم العالي (3


منطقة الشرق الأوسط وشمال الابتكار وذلك من أجل ابقاء الخريجين الموهوبين في بلدانهم للمساهمة في تطوير 
 تراب. بدلاا عن الهجرة الى بلاد الاغ أفريقيا


 
 تبادل المعلوماتتعليم العالي وذلك لتعزيز فرص اقليمية للوبعد المقاربة الأولى من خلال بطاقة الحوكمة، تم تأسيس شبكة 


خلق قاعدة معرفية صلبة يمكن والمعرفة المكتسبة من الاصلاحات. أما على مستوى البلدان المتعددة، فتهدف هذه الشبكة الى 
أما على الصعيد المحلي، فتهدف هذه  والتنسيق من خلال شبكة من الخبراء والبرامج والمؤسسات. من خلالها تعزيز التعاون


( الحوكمة i)  دعم بناء القدرات في مؤسسات التعليم العالي من خلال التركيز على ستة مجالات ذات أولوية:الشبكة الى 


رصد النتائج  vi)( تطوير نظم الابتكار )V) ( ضمان الجودةiv)( الاستدامة الملية iii( تدويل التعليم العالي )ii) المؤسساتية


  .مع الهدف العام من تحسين توفير التعليم العاليوالقاربة المعيارية، 


 
، والتدويل، و تمويل ةكموالح في مجالالمشاركة النشطة من جانب فريق يتألف من الباحثين الدوليين وخبراء عالميين  منويدعم البرنامج 


 العالي. التعليم
 


 نهج الشراكة
قوي بين البنك الدولي ومركز للتكامل المتوسطي، ومع الجامعات ومنظمات الالعمل التعاوني هو لبرنامج ا السر لنجاحوكان 


 و شمال افريقيا.  ضمان الجودة والحكومات في منطقة الشرق الأوسط
 


لمنظمات الإقليمية والدولية بما في ذلك اتحاد الجامعات وبالإضافة إلى ذلك ، فإن البرنامج يستفيد كثيرا من الشراكة مع ا


 OECD  ،EUA  ،AUFالاتحاد الدولي للجامعات، والأونيسكو، ويونيمد،  المنظمة الاسلامية للتربية والعلوم والثقافةو ،العربية


 .والمجلس الثقافي البريطاني ، وغيرها


 
 لمزيدٍ من المعلومات


 /http://cmimarseille.org/highereducationمج، انقر على هذا الرابط: لمزيدٍ من المعلومات حول البرنا
 
 


 
 


 



http://cmimarseille.org/highereducation/





 


 البرنامج  


 2016، ماي 30


 التسجيل
 


  مساء   3:00-5:00 


 
 لحضور الجلسة العامة   1من فندق الأوراسي الى جامعة الجزائر  الحافلةانطلاق 


 
  مساء   5:30


  (1جامعة الجزائر )حفل الاستقبال /الجلسة العامة


  وزير التعليم العالي، الجزائر ،حجارمعالي الوزير طاهر  


 1رئيس جامعة الجزائر ، شنيتي د بنيحم 


  ،المجلس الثقافي البريطانيربيكا هيوز، رئيس قسم التعليم 


  بيتير ولز، رئيس قسم التعليم العالي، اليونيسكو 


 مارتشيللو سكاليزي، مدير، يونيميد 


 التكامل المتوسطيمركز  ،مراد عزّين، مدير 


 مدير العمليات في بلدان المغرب العربي  ،ماري فرنسواز ماري نيللي


 البنك الدولي ومالطا،


 
  مساء   9:00 فندق الأوراسيالعودة الى 


 


 


 


 


 : ملاحظة


أي تعديلات في مواعيد العروض المحددة والناتج عن أي سبب لوجيستيسف يعدل في االنسخة الالكترونية من البرنامج  من خلال الرابط 


 http://cmimarseille.org/highereducation/conference.phpالتالي: 
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 2016، ماي 31
 


  1من فندق الأوراسي الى جامعة الجزائر  تانطلاق الحافلا صباحا   8:15- صباحا   8:00


 


 التسجيل  صباحا   9:00- صباحا   8:15


 


 حفل الافتتاح صباحا   9:30- صباحا   9:00
   الجزائرر، وزير التعليم العالي، اجحمعالي الوزير طاهر. 


 


 .رئيس الخبراء الاقتصاديينشانتا ديفاراجان، الكلمة الرئيسية.  صباحا   10:00- صباحا   9:30


 


 والعمالةالجلسة العامة الأولى: مساهمة التعليم العالي نحو التنافسية  صباحا   11:15-صباحا   10:00
مدير العمليات في بلدان المغرب العربي  رئيس الجلسة: ماري فرنسواز ماري نيللي، 


 .البنك الدولي ومالطا،


  .معالي الوزير سيدي سالم، وزير التعليم العالي، موريتانيا 


  .بيتير ولز، اليونيسكو 


   ،المجلس الثقافي البريطاني.ربيكا هيوز 


   ،غوالي نورالدين، مدير عام التعليم العالي. وزارة التعليم العالي والبحث العلمي


 الجزائر. 


 


 استراحة صباحا   11:30-صباحا   11:15


 


 بعد الظهر 12:45-صباحا   11:15


 


 الجلسة العامة الثانية: الابتكارات المدعمة بالأدلة في مجال التعليم العالي 
 يظ، وزارة التعليم العالي والبحث العلمي، الجزائر.فالح يغ عبدارئيس الجلسة: أور 


  ن طيفو. لمحة مجزأة عن الأداء البحثي في منطقة الشرق الأوسط وشمال افريقيا


 .ألسيفير، تركيا المدير الاقليمي، بازال،


   ما كرمنطقة الشرق الأوسط وشمال افريقيا. الاتجاهات في التعليم العالي في


 الجامعة الأميريكية في بيروت. التقييم،و البحث المؤسسي مديرة مكتب الحسن،


   تحديات الرأس المال البشري في مجال التعلم وتطوير الكفاءات في أنظمة التعليم


 . داكمارا جورجس، الأونيسكوالدول العربية. العالي في 


 


 الغذاءاستراحة  بعد الظهر 1:45-بعد الظهر  12:45
 


 يتخلل الجلسات ترجمة فورية.   .المؤتمر باللغات الانكليزية والعربية والفرنسيةتجرى أعمال ملاحظة: 
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 (A)الجلسات المشتركة  بعد الظهر 3:00-بعد الظهر  1:45


 


A1 . واستراتيجيات التعليم العالي
 21العمالة في القرن 


 .هناء عضام الغالي، البنك الدوليالجلسة:  مدير


  في احدى الجامعات  21وضع وتنفيذ الاستراتيجية المؤسساتية للعمالة في القرن


جامعة ليفيربول جون  المدنية الحديثة: دراسة حالة جامعة ليفيربول. جون مورز،


 المملكة البريطانية.  مورز،


 المجلس الثقافي البريطاني نان يلد، .التعليم العالي من أجل تعزيز العمالة. 


  دراسة حالة. أمين بن -اندماج العمالة في المناهج الدراسية: النجاح والحوكمةأثر


 سعيد، جامعة مونديابوليس، المغرب.


   


A2 . من أجل التحفيز على التعليم العالي
 التنافسية وتعزيز العمالة


 .سيلفيا مارتشيوني، البنك الدوليالجلسة:  مدير


  العالي وتأثير التعلم الذاتي لتحقيق سمات في التعليم  21أهمية مهارات القرن


غير المعرفية بين خريجي الجامعات في لبنان. حسان خشفة وأنور كوثراني، 


 الجامعة اللبنانية الدولية، لبنان


  نحو الريادة في مجال العمارة في التعليم العالي في الجزائر: دراسة حالة كلية


 صلاح زرولا وكاهينا أمل دجار،الفنون التطبيقية للعمارة والعمران. محمد 


EPAU، .الجزائر 


  تعزيز تعليم ريادة الأعمال: دراسة حالة العمالة للتعلم(PEFE) ،عادل زاغا .


 فلسطين.


 


A3 .وزارة التعليم العالي، لبنان، أحمد الجمالالجلسة:  مدير الحوكمة الرشيدة والبيئات المتغيرة. 


  في مؤسسة التعليم العالي للسوق العالمي بناء اطار تشاركي للحوكمة الرشيدة


 جورج يحشوشي،جامعة الروح القس، الكسليك، لبنان. .المتغير


 يتنام، البنك الدولي، فتمويل التعليم العالي والحكم الذاتي في فياتنام. لان آن فو. 


 عبد  .دراسة حالة من ماليزيا-تطوير المرونة الاقتصادية الوطنية والتعليم العالي


 ماليزيا.  ،CTEF الرزاق أحمد،


 


A4 . التعليم العالي، والمواطنة، والتعليم


 مدى الحياة


 .البنك الدولي، ليا ايونغمانالجلسة:  مدير


  تعليم المواطنة في الاصلاحLMDمحمد ملياني، جامعة  . : المنهاج المخفي


 اوران الثانية، الجزائر. 


  ،امعة جالتعليم مدى الحياة والالهام في سياق القطاع العام الفلسطيني. رابح مرار


 فلسطين.النجاح، 


 دور الجامعات اللبنانية في تعليم الأطفال النازحين 


 واللاجئين في لبنان. ميشال مجدلاني، الجامعة اللبنانية


 الأميريكية، لبنان. 


  ،عبور الحدود من أجل العمالة. رومان لكشايترDAAD، .مصر  
 


 استراحة بعد الظهر 3:15-بعد الظهر  3:00
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الأفكار الجديدة الى الاجراءات الملموسة: وجهات نظر من  من: الجلسة العامة الثالثة بعد الظهر 4:30-بعد الظهر  3:15


 الأوسط وشمال افريقيامنطقة الشرق 
 .أمين بن سعيد، رئيس جامعة مونديابوليس، المغربرئيس الجلسة: 


 رئيس جامعة عمان العربية، الأردن.  ،عمر الجرّاح 


 يس جامعة الأزهر في غزة، فلسطين.ئعبد الخالق الفرّا، ر  


 رئيس جامعة الجزائر الأولىد بن شنيتييحم ،. 


 تونسوزارة التعليم العالي، ، نجلاء رمضان. 


 


 النسخة الجديدة: جلسة نقاش حول النتائج الأولية –بطاقة الحوكمة  بعد الظهر 5:30-بعد الظهر  4:30


 


 فندق الأوراسيالعودة الى  بعد الظهر 5:30
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 2016، جوان 1
 


  1من فندق الأوراسي الى جامعة الجزائر  تالحافلاانطلاق  صباحا   8:15-صباحا   8:00


 


 التعليم من أجل المنافسة صباحا   9:15-صباحا   8:45


  مدير قسم التعليم، البنك الاسلامي للتنمية.عبد الرحمن بدّي ، 


  فرانسيسكو مارموليو، كبير أخصائي في التعليم العالي، البنك الدولي 


 


الجلسة العامة الرابعة: الشراكة، والمنظور الاقليمي، والابتكار: المكونات الأساسية  صباحا   10:30-صباحا   9:15


 للقدرة التنافسية


  التكامل المتوسطيمركز  جوليا مارتشسيني،رئيس الجلسة:  


  مارتشيللو سكاليزي، مدير، يونيميد 


  جاك فان دار مير، مستشار اداري، بنك الاستثمار الاوروبي 


  مشروع، جامعة برسلونة، اسبانيا مزوز، مديرة زينب 


  ايمانيويل غاردان، مدير برامج، الاتحاد للمتوسط 


 


 استراحة صباحا   11:00-صباحا   10:30


 


 ظهرا   12:30-صباحا   11:00


 


 (Bالجلسات المشتركة )


 


B1 . ريادة التعليم العالي من أجل


 الأعمال والعمالة
 


 .تونسوزارة التعليم العالي، ، نجلاء رمضانالجلسة:  مدير


 جامعة    ماهر منيف، .التكامل وتطوير العمل الريادي في جامعة صفاقس 


 تونس.  صفاقص،


 المجيد  عبد .العلاقة بين مؤسسات التعليم العالي والأعمال: بين الحفظ والابتكار


 الجزائر. ،1جامعة سطيف  دجنان،


  تقييم عملية تنفيذ نظامLMD احتجاج لانشاء الخطط المؤسساتية في : مذكرة


  .عبد الحميد دجاكون، الجزائرتعليم العالي في الجزائر. لا مؤسسا ت


 


B2 . ضمان : قضايا التعليم العالي


   الجودة
 


 غسان عبد المجيد، وزارة التعليم العالي، العراقالجلسة:  مدير


 الأكاديمي ومنح  الرؤية المستقبلية للجامعة الجزائرية: من مؤسسة التلقين


 الشهادات إلى فضاء التدريب وسقل المهارات. هشام غربي،


 UEHLEK، .الجزائر 


 ماجدةالقيادة الرشيدة تدعم بناء نظام مترابط لضمان جودة الأداء . 


 مصر.  جامعة مدينة السادات، أبو الصفا، 


 جامعة الكوفة  والانبار. ضمان الجودة في التعليم العالي: نموذج 


 العراق.   جامعة الأنبار، عبد السلام النوري، 
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.  


B3 . التخطيط والتقييم والمقاربة لضمان


 الجودة الأكاديمية


 


 .، الجزائرCIAQES، رئيس جامعة مدير الجلسة: صادق باكوش


  .محمد مقاربة البرامج الأكاديمية لقياس وتحسين جودتها والعتماد الدولي


 الأردن.  ،AAU رضيضة،


  عملية انشاء وتقييم والتطوير المستمر للبرامج الأكاديمية في مؤسسات التعليم


  لبنان.  ،AUL العالي. علي حمية،


 بنان.ل جامعة بيروت العربية، . صبحي أبو شاهين،التخطيط الاستراتيجي للتميز 


   


 الغذاءاستراحة  بعد الظهر 1:30-ظهرا   12:30


 


 بعد الظهر 3:00-بعد الظهر  1:30


 


 (Cالجلسات المشتركة )


 
C1 تطوير الجودة في مؤسسات التعليم .


 العالي


 مدير الجلسة: محمد ميلياني، جامعة أوران الثانية، الجزائر. 


  تطوير جودة التعليم في كلية تدريب المعلمين: دراستي حالة. حياة مسخر وميلود


 الجزائر. بوزريعة، ENS سفيان بينالي،


 لعالي والبحث العلمي. صادق باكوشتوحيد عملية تطوير جودة التعليم ا ،


CIAQES ، .الجزائر 


 ،نهج لتنفيذ معايير الجودة. محمد ليراري ENSTP، الجزائر. 


  ،المشروع الاستراتيجي المدمج في جامعة تونس الافتراضية. بشير علوش


UVT ،  .تونس 


 
C2 نحو -العالي. قضايا في التعليم


حوكمة رشيدة وضمان الجودة: دراسة 


 حالات


 المجلس الثقافي البريطاني. مدير الجلسة: غيل كامبل، 


  ما هي الحوكمة الرشيدة في مؤسسات التعليم العالي...وما ليس بالحوكمة 


  الرشيدة؟ دور التقييم الخارجي والاعتماد والتعاون الدولي في تعزيز الحوكمة


 المغرب. جامعة الأخوين، ،جينا سينالي .مؤسسات التعليم العاليالرشيدة في 


 ،تطوير جودة تعليم الصيدلة. مايكل روس ACPE، .الولايات المتحدة الأميريكية 


 ،تطوير الحوكمة التشاركية في الجامعة الأميريكية في بيروت. كا رما الحسن 


 لبنان.، جامعة الأميريكية في بيروت


  تواجه بناء وتعزيز نظام قوي لضمان الجودة في السودان. عبد التحديات التي


 .، السودانPCEP، الباقي باباكر


  


C3مدير الجلسة: غوالي نورالدين، المدير العام للتعليم العالي، الجزائر . التعليم العالي من أجل العمالة 


  دايان نوفل،عناصر الأساسية للعمالة الناجحةال . LAU،  .لبنان 


  ،التعليم العالي للعمالة في جامعة القدس: نهج الدراسات المزدوج. حسين جدوع 


 فلسطين. جامعة القدس،


  HOMERe كمنصة لمرافقة الشباب من الدراسات الى التدريب 


 مصر.  ،HOMERe والعمالة. محمود بنتوتي،


 


 استراحة بعد الظهر 3:30-بعد الظهر  3:15


 


 الظهربعد  4:00-بعد الظهر  3:30


 


 المضي قدما : نحو التطوير المستدام في التعليم العاليا


 


 الجلسة الختامية بعد الظهر 4:30-بعد الظهر  4:00
 رئيس الجلسة: فرانسيسكو مارموليو، البنك الدولي 


   ،مدير المراجعات، وكالة ضمان الجودةستيفن جاكسون 


 للتعليم العالي 


   ،المتوسطيالتكامل مركز مراد عزّين، مدير 
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 انطلاق الحافلات من جامعة الجزائر الأولى الى الفندق   بعد الظهر 5:00


  


 انطلاق الحافلات من الفندق الى المطعم   مساء   6:30


 


 مساء   9:30


 


 العودة الى الفندق 
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 لجنة التخطيط المحلية للمؤتمر


  وزير التعليم العالي والبحث العلمي، وزارة التعليم العالي والبحث العلمي، الجزائر – حجارطاهر 


 الأمين العام، وزارة التعليم العالي والبحث العلمي، الجزائر صديقي، محمد صلاح الدين 


  والبحث العلمي، الجزائروزارة التعليم العالي ، والتبادل ما بين الجامعات ، مدير التعاونسعيدانيأرزقي 


  ،وزارة التعليم العالي والبحث العلمي، الجزائرأسماء مولاي، منسقة المؤتمر 


 الجزائر1، عميد كلية الطب، جامعة الجزائر بن ديب صلاح الدين ، 


 الجزائر1نصر الدين، الأمين العام، كلية الطب، جامعة الجزائر  تيفورة ، 


 الجزائر1جامعة الجزائر شنيتي، رئيس  د بنيحم ، 


 ،المجلس الثقافي البريطاني مدير، مارتن دالتري 
  ،والمدرسة العليا للأساتذة بوزريعة المجلس الثقافي البريطانيحياة مسخر 


  ،المجلس الثقافي البريطانيأمينة بوميرداسي 


  ة والشراكةفريق دعم القياد


  بلدان المغرب العربي ومالطا، البنك الدوليماري فرنسواز ماري نيللي، مدير العمليات في 


  صفاء الطيب الكوجلي، مديرة قطاع التربية، البنك الدولي 


  ،التكامل المتوسطيمركز مراد عزّين، مدير 


 لويز بنفنيست، مدير قطاع التربية، البنك الدولي 


  ،المجلس الثقافي البريطانيسالي ورد، مدير اقليمي للتعليم العالي 


  جورجس، الأونيسكوداكمارا 


 التكامل المتوسطيمركز برنامج التعليم العالي في البنك الدولي و  فريق عمل


  ،البنك الدولي، رئيس فريق العملفرانسيسكو مارموليو 


 البنك الدوليهناء عضّام الغالي، مسشارة ، 


 البنك الدوليسيلفيا مارتشيوني، مستشارة ،  


 البنك الدوليليا أونغمان، مستشارة ، 


  ،البنك الدوليالتكامل المتوسطيمركز جوليا مرتشزيني، كبيرة اخصائية الشراكة ، 


 البنك الدوليأدنا بارة دو لا طورة، مستشارة ، 


 البنك الدوليلوريلاي لاكداو، إدارية ،  


 ميشال غونزالز أمادور، مستشارة، البنك الدولي 


 البنك الدوليخبير في الحوكمةمونج، -فيرناندو فيرنانديز ، 
 


 التكامل المتوسطيمركز برنامج التعليم العالي في البنك الدولي و  اللجنة الاستشارية ل
  ،كبيرة أخصائية التعليمنينا أرنهولد 


 كامل أبرهام، رئيس برنامج 


  مجموعة حلول عالمية للتعليم الأساسيخوان مانويل مورينو، رئيس 
 
 


 الدعم اللوجستي
 (ترتيب ابجدي)


  ،التكامل المتوسطيمركز كاثرين كوفنتري 


 البنك الدولي، أمّا بوليت 


 التكامل المتوسطيمركز ، ساندرا حسن 


 التكامل المتوسطيمركز ، زين نحاس 


 البنك الدولي، ميريام بن غازي 


 التكامل المتوسطيمركز ، فرح عبد الساتر 


 التكامل المتوسطيمركز ، ماريون واهل 
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About the Program 
The University Governance and Quality Assurance Program stems from a partnership between 


the Education Global Practice of the World Bank and the Marseille Center for Mediterranean 
Integration. Its purpose is to address equitable access to tertiary education in the MENA region, 
inconsistent quality of tertiary education institutions across the region, and discrepancies between 
graduates’ skills and the skills demanded by the labor market. 


 


The context  
The “Arab Spring” of 2011 brought international attention to long‐building frustrations and 


resentment in several countries in which citizens protested and demonstrated against poverty, 
unemployment, and other social issues. Young people especially sought a greater role in their 
governments, and demanded reform and greater opportunities.  


Paradoxically, in the Middle East and Northern Africa (MENA) region, enrollment in tertiary 
education has been increasing significantly, but at the same time youth unemployment rates are higher 
than any other region of the world, even in the case of those holding tertiary education degrees. In 
other words, tertiary education institutions in the region are similarly faced with the struggle of keeping 
up with the demands of today’s labor market, both in the curriculum and training offered to students as 
well as the quality of education rendered. 


The dual challenge of equitable access and relevance of studies requires innovative solutions for 
which concerted actions of tertiary education institutions, government, employers and the society at 
large, are required. This is significantly important considering that tertiary education facilitates 
economic growth and encourages innovation, social mobility, and democracy.  


Investing in tertiary education and significantly improving its relevance are a first step to change 
lives and open minds giving opportunities to students, researchers, professionals, unemployed people 
and young entrepreneurs for their self-development and for their own national growth in terms of 
culture, education and employment. 
 


Meeting the challenge  
The WB/CMI Program works to respond to these issues by fostering openness, information 


sharing and collective learning among tertiary education institutions in the region, and between them 
and government policy-makers, quality assurance agencies and the employers’ sector. The ultimate 
goals of the Program are to improve the employability of tertiary education graduates; develop 
analytical tools to improve the management and quality of tertiary education; facilitate the mobility of 
students, teachers, and graduates across the region; and promote knowledge sharing on quality, 
governance, and financing issues. 


 
 
There are three ongoing projects within the Program: 
 


  


University Governance and Quality Assurance Program 
 


 


A partnership of the World Bank and the Center for Mediterranean Integration 
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1) Improve University Governance and Quality so that institutions can improve its effectiveness 
and academic programs can better match market needs and graduate students with needed skills. This 
project has the participation of over 100 universities from seven countries in a benchmarking exercise 
using a University Governance Screening Card (UGSC). In addition, a number of institutions have 
developed and implemented corresponding Action Plans. The UGSG has been developed in order to 
reflect the extent to which tertiary education institutions in the MENA region are following governance 
practices aligned with their institutional goals and international trends, whilst monitoring their progress 
over time. The first stage of the Program launched in 2010 targeted 7 MENA countries. It also targeted 
mainly universities. A second version of UGSG has been launched recently. Now it includes not only 
universities but also other types of tertiary education institutions, and it has been expanded to 8 MENA 
countries, and, on a selective basis, institutions from other parts of the world. Interviews and 
implementation are underway in over 150 institutions of tertiary education in the MENA region and 
beyond.  


2) Seek Financial Sustainability in tertiary education so that educational institutions can meet 
growing student demand. There is indeed evidence of the need for tertiary education systems in the 
Middle East and North Africa to adopt financing strategies that seek alternative sources of revenue and 
that link funding with improved results. 


3) Internationalize Tertiary Education to improve the skills and employability of students and 
raise the research and innovation capacity of institutions so that individuals with relevant skill sets 
choose to stay in, work in, and contribute to the MENA region rather than emigrate to other countries. 
 


Following the first round of the UGSC benchmarking exercise, a Regional MENA Tertiary 
Education Network has been established as a platform to promote the exchange of information and 
lessons learned from the implementation of reforms. At the multi-country level, it aims to create a solid 
knowledge base from which to foster collaboration and cooperation through a network of experts, 
programs and institutions. At the country level, its objective is to support capacity building at individual 
tertiary education institutions, through a focus on six priority areas: (i) Institutional Governance (ii) 
Internationalization of Tertiary Education (iii) Financial Sustainability (iv) Quality Assurance (v) 
Developing Innovation Systems and (vi) Monitoring Results and Benchmarking; with the overall aim of 
improving tertiary education provision. 


 
The Program is supported by the active involvement of a team composed of international 


researchers and world‐class experts on the governance, internationalization, and financing of tertiary 
education.  
 


Our partnership approach  
Key to the program has been the strong collaborative work between the World Bank and the 


Center for Mediterranean Integration, and with universities and quality assurance organizations and 
governments in the MENA region.  


In addition, the Program greatly benefits from the partnership with relevant regional and 
international organizations including the British Council, the Association of Arab Universities (AARU), 
ISESCO, UNESCO, UNIMED and the International Association of Universities (IAU), among others.  


 


For more information: 
 


For further information on the program, please see:   
http://cmimarseille.org/programs/higher-education 
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Preliminary Agenda*  


May 30, 2016 


3:00PM-5:00PM Registration Al-Aurassi Hotel 
 


5:30 PM Buses depart from the Al-Aurassi Hotel to the University of Algiers 1 
 


 Plenary Session/Welcome Reception 
  H.E. Tahar Hadjar, Minister of Higher Education and Scientific Research, Algeria 
  Hamid Bencheniti, Rector of University of Algiers 1 
  Rebecca Hughes, Head of Education, British Council 


  Peter Wells, Chief of Higher Education, UNESCO 
  Marcello Scalisi, Director, UNIMED 
  Mourad Ezzine, Manager, Center for Mediterranean Integration 
  Marie Françoise Marie-Nelly, Director of Operations for Maghreb countries and 


Malta, World Bank 
 


9:00PM Buses return to the Al-Aurassi Hotel 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


* Changes in scheduling of specific presentations may happen due to logistical reasons.                                                  


For the most updated version of the Agenda, please consult the Conference Web site at 
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May 31, 2016 
 


8:00AM-8:15AM Buses depart from the Al-Aurassi Hotel to the University of Algiers 1 
 


8:15AM-9:00AM Registration 
 


9:00AM-9:30AM Opening Session/Welcoming Remarks 


 H.E. Tahar Hadjar, Minister of Higher Education and Scientific Research, 
Algeria. 
 


9:30AM-10:00AM Keynote. Shantayanan Devarajan, Chief Economist-MENA, World Bank.  
 


10:00AM-11:15AM Plenary Session I. The contribution of tertiary education towards 
competitiveness and employability  
Chair: Marie Francoise Marie-Nelly, Director of Operations for Maghreb 
countries and Malta, World Bank  


 H.E. Sidi Salem. Minister of Higher Education, Mauritania.  


 Peter Wells, Chief of Higher Education, UNESCO. 


 Rebecca Hughes, Head of Education, British Council. 


 Ghouali Noureddine, General Director for Higher Education. Ministry of 
Higher Education and Scientific Research, Algeria. 


11:15AM-11:30AM Coffee Break 


 
11:30AM-12:45PM 


 
Plenary Session II. Evidence Informed Innovations in Tertiary Education 
Chair: M. Aouragh Abdelhafid, Director of Scientific Research, Ministry of Higher 
Education and Scientific Research, Algeria 


 A fragmented overview of MENA research performance. Tayfun Basal, 
Regional Director, Elsevier. 


 Trends in Higher Education in the MENA Region. Karma El-Hassan, Director, 
Office of Institutional Research and Assessment, American University of 
Beirut, Lebanon. 


 Human Capital Challenges to learning and competency development in 
higher education systems of the Arab States. Dakmara  
Georgescu, Program Specialist, UNESCO. 
 


12:45PM-1:45PM Lunch 


 


 


 


 


 


 


Conference business will be conducted in English, Arabic and French.                                                                                                  


Simultaneous English-Arabic-French interpretation will be offered in                                                                                                           


all sessions of the conference.  
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1:45PM-3:00PM 
  


Parallel Sessions A 
 
A1. TERTIARY EDUCATION AND EMPLOYABILITY STRATEGIES IN THE 21st C 
Moderator: Hana A. El-Ghali, World Bank 


 Developing and implementing an institutional employability strategy for the 
21st Century, in a modern Civic university: Liverpool John Moores University 
case study. Joane Ives, Liverpool John Moores University, United Kingdom. 


 A Tertiary education for employability. Nan Yeld, British Council. 


 Employability inclusion in the curriculum : impact on governance  
& graduate employability, Amine Bensaid, Mundiapolis, Morocco. 


 
A2. TERTIARY EDUCATION FOR ENTREPRENEURSHIP AND EMPLOYABILITY 
Moderator: Silvia Marchionne, World Bank 


 The significance of 21st century skills in higher education and the impact of self-
directed learning to achieve non-cognitive attributes among university 
graduates in Lebanon. Hassan Khashfe and Anwar Kawtharani, LIU, Lebanon.   


 Towards entrepreneurial architecture in Algerian higher education: the case of 
the Ecole Polytechnique d’Architecture et d’Urbanisme. Mohamed Salah 
Zerouala and Kahina Amal Djiar, EPAU, Algeria. 


 Promoting entrepreneurship education: a case study of Palestine Employment 
for Education (PEFE). Adel Zagha, Birzeit University, Palestine. 


 
 


A3. GOOD GOVERNANCE AND CHANGING CONTEXTS 


Moderator: Ahmad Jammal, Ministry of Education and Higher Education, Lebanon 


 Building a university shared governance framework for a changing global 
market. Georges Yahchouchi, USEK, Lebanon. 


 Higher education financing and autonomy in Vietnam. Lan Anh Vu, World Bank, 
Vietnam. 


 Developing national economic resilience and higher education  
– the case of Malaysia. Abdul Razak Ahmad, CTEF, Malaysia. 


 
 


 A4. TERTIARY EDUCATION, CITIZENSHIP AND LIFELONG LEARNING 


 Moderator: Lea Iungmann, World Bank  


  Citizenship education in the LMD Reform: the unheard hidden  
curriculum. Mohammed Milliani, Oran 2 University, Algeria 


  Lifelong learning and inspiration in the context of Palestinian  
public sector. Rabeh Morrar, An-Najah University, Palestine.   


 The role of Lebanese universities in educating displaced  
and refugee children in Lebanon, Michel Majdalani, LAU, Lebanon 


 Crossing borders for employability. Roman Luckscheiter, DAAD,  
Egypt. 
 


 


3:00PM-3:15PM Coffee Break 
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3:15PM-4:30PM Plenary Session III. From good ideas to concrete actions: Perspectives from the 
MENA region 


 Chair: Amine Bensaid, President, Mundiapolis University, Morocco.  
  Omar Al-Jarrah, President, Amman Arab University, Jordan 
  Abdel-Khalik Al-Farra, President, Al-Azhar University in Gaza. 
  Hamid Bencheniti, Rector of University of Algiers 1. 


 Najla Romdahne, Ministry of Higher Education, Tunisia 
 


 


4:30PM-5:30PM The University Governance Screening Card V. 2.0:  Preliminary Findings and 
Discussions 
 


5:30PM Buses depart from the University to the Al-Aurassi Hotel 
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June 1, 2016 
 
8:00AM-8:15AM Buses depart from the Al-Aurassi Hotel to the University of Algiers 1 


 
8:45AM-9:15AM E4C: An innovative regional strategy.  
  Abderrahman Beddi, Manager-Education, Islamic Development Bank. 
  Francisco Marmolejo, Tertiary Education Lead Specialist, World Bank. 
  
9:15AM-10:30AM Plenary Session IV. Partnership, regional perspective and innovation: key 


ingredients for competitiveness 
Chair:  Giulia Marchesini, Sr Partnership Specialist, CMI  


  Marcello Scalisi, Director, UNIMED, Italy. 
  Jacques Van Der Meer, Managerial Adviser, European Investment Bank. 
  Zeinab Mazouz, Project Manager, Universitat de Barcelona, Spain. 
  Emmanuelle Gardan, Program Manager, Union for the Mediterranean. 


 


10:30AM-11:00AM Coffee Break 


 
11:00AM-12:30PM 


 
Parallel Sessions B 
 
B1. TERTIARY EDUCATION FOR ENTREPRENEURSHIP AND EMPLOYABILITY 
Moderator: Najla Romdahne, Ministry of Higher Education, Tunisia. 


 L'insertion et le  développement de la Culture entrepreneuriale à l'université 
de Sfax. Maher Mnif, Sfax University, Tunisia. 


 La relation Université-Entreprise entre conservation et innovation. Abdel-
Madjid Djenane, Setif 1 University, Algeria. 


 L’evaluation de la mise en place du systeme LMD : une demarche pour 
instaurer le projet d’établissement dans les universites Algeriennes. 
Abdelhamid Djakoun, UFMC1, Algeria.  
 


B2. TERTIARY EDUCATION: QUALITY ASSURANCE ISSUES AND  
PROCESSES 
Moderator: Ghassan Abdel Majeed, Ministry of Higher Education, Iraq 


 Future vision for the Algerian University: from the rote learning  
institution to the skill equipping institution. Hichem Gharbi,  
UEHLE, Algeria. 


 Good leadership supports a comprehensive system of quality.  
Magda Aboulsafa, University of Sadat City, Egypt.  


 Quality assurance in higher education: the case of Al-Anbar  
University & Al-Kufa University. Al-Noori, Al Anbar University, Iraq. 
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 B3. PLANNING, EVALUATION AND BENCHMARKING FOR ACADEMIC QUALITY 
ASSURANCE 
Moderator: Sadek Bakouche, President of CIAQES, Algeria 


 Academic programs benchmarking for their quality improvement and 
international recognition and accreditation. Moh'd Radaideh, AAU, Jordan. 


 Process to establish, assess, evaluate and continuously improve the academic 
programs in the HEI. Ali Hamie, AUL, Lebanon. 


 Strategic planning for higher education excellence. Soubhi Abou Chahine,  
BAU, Lebanon. 
  


12:30PM-1:30PM Lunch 


 
1:30PM-3:00PM 


 
Parallel Sessions C 
 


 C1. IMPROVING QUALITY AT TERTIARY EDUCATION INSTITUTIONS 


 Moderator: Mohamed Miliani, University of Oran 2, Algeria 


  Amélioration de la qualité d'enseignement dans un établissement de 
formation des enseignants: Deux études de cas. Hayet Messekher and Miloud 
Sofiene Benali, ENS Bouzareah, Algeria. 


  La normalisation dans l’amélioration de la qualité de l’enseignement 
supérieur et de la recherche scientifique. Sadek Bakouche, CIAQES, Algeria. 


 Démarche pour la mise en œuvre du référentiel qualité. Mohamed Lerari. 
ENSTP, Algeria 


  Le projet stratégique intégré à l'Université Virtuelle de  
Tunis.  Béchir Allouch, UVT, Tunisia. 
 


 
 C2. TOWARDS IMPROVED GOVERNANCE AND QUALITY ASSURANCE  


ISSUES IN TERTIARY EDUCATION: CASE STUDIES 
 Moderator: Gail Campbell, MENA Education Director, British Council 


  What good university governance is …and what it is NOT. The Role of outside 
evaluation, accreditation and international collaboration in fostering and 
enhancing good university governance. Gina Cinali,  
Al Akhawayn University, Morocco 


 Assuring and advancing the quality of pharmacy education.  
Michael Rouse, ACPE, United States. 


  Enhancing shared governance at American University of 
Beirut (AUB). Karma El-Hassan, AUB, Lebanon. 


  Challenges facing building and strengthening a robust quality  
assurance system in Sudan. Abdel Bagi Babiker, PCEP, Sudan. 
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 C3. TERTIARY EDUCATION FOR EMPLOYABILITY 


 Moderator: Ghouali Noureddine, General Director for Higher Education, Ministry 
of Higher Education and Scientific Research, Algeria 


  Key elements to gainful employment. Diane Nauffal, LAU, Lebanon. 
  Tertiary education for employability at Al-Quds University: The Dual Studies 


Approach. Hussein Jaddu, Al Quds University, Palestine. 
  HOMERe as platform: escorting youth from studies, to internship & 


employability. Mahmoud Bentaouti, HOMERe, Egypt. 
 


3:00PM-3:15PM Coffee Break 


 
3:15PM-4:00PM 


 
The Way Forward: Towards Sustainable Improvement in Tertiary Education  
 


4:00PM-4:30PM Closing Plenary Session 
 Chair:  Francisco Marmolejo, Tertiary Education Lead Specialist, World Bank 
  Stephen Jackson, Director of Reviews, QAA, United Kingdom. 
  Mourad Ezzine, Manager, Center for Mediterranean Integration.  


 
   
5:00PM Buses depart from the University to the Al-Aurassi Hotel 


 
6:30PM Buses depart from Al-Aurassi Hotel to dinner  


 
9:30 PM Buses return to Al-Aurassi Hotel 
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Local Conference Planning Committee 
 


 Tahar Hadjar, Minister of Higher Education and Scientific Research, Algeria 


 M. Mohamed Salah Eddine Seddiki, General Secretary, Ministry of Higher Education and Scientific Research, 
Algeria 


 Arezki Saidani, Director of Cooperation, Ministry of Higher Education and Scientific Research, Algeria 


 Asma Moulay, Focal Point of the Algerian MESRS and all the MESRS logistics staff 


 Hamid Bencheniti, Rector of University of Algiers 1  


 Salah Eddine Bendib, Dean of the Faculty of Medicine, University of Algiers 1 


 Tifoura Nassr Dine, General Secretaire of Faculty of Medicine University of Algiers 1 


 Martin Daltry, Director, British Council, Algeria. 


 Hayet Messekher, British Council and Ecole Normale Supérieure of Bouzaréah 


 Amina Boumerdassi, British Council 


 
Leadership and Partnership Support 


 
 Marie Françoise Marie-Nelly, Director of Operations for Maghreb countries and Malta, World Bank 


 Safaa El Tayeb El-Kogali, Education Practice Manager, Middle East & North Africa, World Bank 


 Mourad Ezzine, Manager, Center for Mediterranean Integration (CMI) 


 Luis Benveniste, Education Practice Manager, Global Engagement and Knowledge, World Bank  


 Sally Ward, Higher Education Regional Manager, Middle East and North Africa, British Council  


 Dakmara Georgescu, Programme Specialist, UNESCO 


 
World Bank/CMI Higher Education Project Team 


 
 Francisco Marmolejo, (Task Team Leader), Lead, Global Solutions Group on Tertiary Education, World Bank. 


 Hana Addam El‐Ghali, Consultant, World Bank 


 Silvia Marchionne, Consultant, World Bank 


 Lea Iungmann, Consultant, World Bank 


 Giulia Marchesini, Senior Partnership Specialist, Center for Mediterranean Integration, World Bank 


 Edna Parra de La Torre, Consultant, World Bank 


 Ma. Lorelei L. Lacdao, ACS, World Bank 


 Michelle Gonzalez Amador, Consultant, World Bank 


 Fernando Fernandez-Monge, Governance Specialist, World Bank 
 
 


World Bank/CMI Higher Education Advisory Committee 
 


 Nina Arnhold, Senior Education Specialist, World Bank 


 Kamel Braham, Program Leader, World Bank 


 Juan Manuel Moreno, Lead, Global Solutions Group on Basic Education, World Bank 
 


Logistical/programmatic support 
(in alphabetic order) 


 


 Catherine Coventry, CMI 


 Emma Paulette Etori, WB 


 Sandra Hassan, CMI 


 Miriam Ben Ghazi, WB  


 Zein Nahas, CMI 


 Farah Abdul Sater, CMI 


 Marion Wahl, CMI 
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Programme pour l'assurance qualité et la gouvernance universitaire 


 


 


Un partenariat de la Banque mondiale et du Centre pour l'Intégration Méditerranéenne 


 


 


A propos du Programme 


Le Programme pour l'assurance qualité et la gouvernance universitaire découle d'un partenariat 
entre le Département “Education Global Practice” de la Banque mondiale et le Centre pour l'Intégration 
Méditerranéenne (CMI) basé à Marseille. Son but est de répondre aux défis d'un accès équitable à 
l'enseignement supérieur dans la région MENA, de la qualité variable des institutions d'enseignement 
tertiaire à travers la région, et de la divergence entre d'une part les compétences des diplômés et 
d'autre part les compétences demandées sur le marché de l'emploi. 
 


Le contexte 


Le “Printemps Arabe” de 2011 a attiré l'attention internationale sur les frustrations et le 
ressentiment présents dans plusieurs pays dans lesquels les citoyens ont protesté et manifesté contre la 
pauvreté, le chômage et d'autres problématiques sociales. La jeunesse en particulier a réclamé un plus 
grand rôle à jouer dans leurs gouvernements, des réformes et plus d'opportunités. 


Paradoxalement, dans la région Moyen-Orient et Afrique du Nord, l'accès à l'enseignement 
supérieur s'est considérablement amélioré, mais dans le même temps le chômage des jeunes reste le 
plus élevé dans cette région par rapport au reste du monde, même pour ceux qui détiennent un diplôme 
de l'enseignement tertiaire. En d'autres mots, les institutions d'enseignement tertiaire sont toutes 
confrontées au besoin de suivre les demandes du marché de l'emploi, à la fois dans l'apprentissage et le 
cursus académique offerts aux jeunes, et dans la qualité de l'enseignement fourni. 


Le double défi d'un accès équitable et de la pertinence des études requiert des solutions 
innovantes pour lesquelles une action concertée est nécessaire de la part des institutions 
d'enseignement tertiaire, des gouvernements, des employeurs et de la société en général. Ceci est 
particulièrement important si l'on considère que l'enseignement tertiaire contribue à la croissance 
économique et encourage l'innovation, la mobilité sociale et la démocratie. 


Investir dans l'enseignement supérieur et améliorer de manière significative sa pertinence est 
une première étape pour changer les vies, ouvrir les esprits et donner des opportunités aux étudiants, 
professeurs, professionnels, chômeurs et jeunes entrepreneurs pour leur propre développement 
personnel ainsi que pour la croissance nationale en termes de culture, d'éducation et d'emploi. 
 


Relever le défi 
Le Programme de la Banque mondiale et du CMI œuvre pour répondre à ces problématiques en 


favorisant l'ouverture, le partage d'information et l'apprentissage collectif parmi les institutions 
d'enseignement tertiaire de la région, et entre les gouvernements, décideurs politiques, agences 
d'assurance qualité et les employeurs. 
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Le Programme a pour objectifs ultimes d'améliorer l'employabilité des diplômés de 
l'enseignement tertiaire, de développer des outils analytiques pour améliorer la qualité et le 
management de l'enseignement tertiaire, de faciliter la mobilité des étudiants, des enseignants et des 
lauréats à travers la région, et enfin de promouvoir le partage des connaissances sur les problématiques 
de qualité, de gouvernance et de financement. 


 
Le Programme comprend actuellement trois projets en cours: 
 
1) L'amélioration de la qualité et de la gouvernance universitaire afin que les institutions 


améliorent leur efficience et que les programmes académiques correspondent mieux aux besoins du 
marché et aux diplômés en conférant les compétences nécessaires. Ce projet rassemble une centaine 
d'universités de 7 pays différents dans un exercice de benchmarking utilisant la carte de positionnement 
des universités (University Governance Screening Card - UGSC). De plus, un certain nombre 
d'institutions ont développé et implémenté un plan d'action y correspondant. L'UGSC a été développée 
dans le but de refléter dans quelle mesure les institutions d’enseignement supérieur de la région MENA 
suivent des pratiques de gouvernance alignées sur leurs objectifs institutionnels et les tendances 
internationales, tout en faisant le suivi de leur progression dans la durée. La première phase du 
programme lancé en 2010 ciblait 7 pays de la région MENA et principalement des universités. Une 
seconde version de l'UGSC a été lancée récemment. Cette version inclut désormais non seulement les 
universités mais aussi d’autres types d’institutions d’enseignement tertiaire, et couvre 8 pays de la 
région MENA, ainsi que certaines institutions d’autres régions du monde. Les entretiens et 
l’implémentation est en cours dans près de 150 institutions d’enseignement tertiaire dans la région 
MENA et au-delà.  . 


2) La recherche de la pérennité financière dans l'enseignement tertiaire afin que les 
institutions puissent répondre aux demandes grandissantes des étudiants. Il est effectivement prouvé 
que les systèmes d'enseignement tertiaire de la région MENA ont besoin d'adopter des stratégies de 
financement recherchant des sources alternatives de revenu et qui établissent un lien entre le 
financement et de meilleurs résultats. 


3) L'internationalisation de l'enseignement tertiaire pour améliorer les compétences et 
l'employabilité des étudiants et augmenter la capacité des institutions en matière de recherche et 
d'innovation afin que les individus aux compétences pertinentes décident de rester travailler au sein de 
la région MENA plutôt que d'émigrer dans d'autres pays. 
 


Suite à la première application de l'exercice de benchmark, un Réseau pour l'enseignement 
tertiaire dans la région MENA a été établi en tant que plateforme pour promouvoir l'échange 
d'information et le partage des leçons apprises dans l'implémentation de réformes. Au niveau régional, 
le Réseau a pour but de créer une base solide de connaissances à partir de laquelle favoriser la 
collaboration et la coopération à travers un réseau d'experts, de programmes et d'institutions. Au 
niveau national, le Réseau a pour objectif de soutenir le renforcement des capacités de chaque 
institution d'enseignement tertiaire, en mettant l'accent sur six priorités: (i) la gouvernance 
Institutionnelle (ii) l'internationalisation de l'enseignement tertiaire (iii) la pérennité financière (iv) 
l'assurance qualité (v) le développement de systèmes d'innovation et (vi) le suivi des résultats et la 
comparaison; avec l'objectif global d'améliorer l'offre d'enseignement tertiaire. 


 
Le Programme est soutenu par l'implication active d'une équipe internationale composée de 


chercheurs et d'experts mondialement reconnus dans les domaines de la gouvernance, de 
l'internationalisation et du financement de l'enseignement tertiaire. 
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Notre approche du partenariat 
Au cœur de ce programme se trouve le partenariat étroit entre la Banque Mondiale et le Centre 


pour l'Intégration Méditerranéenne, et les universités, organismes d'assurance qualité et 
gouvernements de la région MENA. 


De plus, le Programme bénéficie fortement de son partenariat avec des organisations régionales 
et internationales, incluant le British Council, l'Association des Universités Arabes (AARU), l'UNESCO, 
UNIMED, et l'Association internationale des universités, parmi d'autres. 


 


Pour plus d'information: 
 


Pour plus d'information sur le Programme, prière de consulter le site internet:  
http://cmimarseille.org/programs/higher-education 
 
educationhttp://cmimarseille.org/highereducation/ 



http://cmimarseille.org/programs/higher-education

http://cmimarseille.org/highereducation/

ha58

Typewritten Text

23







 


Programme  


30 Mai 2016 


 
3:00PM-5:00PM 


 
Inscriptions à l’hôtel Al-Aurassi 
 


5:30 PM Départ des bus depuis l’hôtel Al-Aurassi vers l’Université d’Alger 1 
 


 Session plénière/Cérémonie de bienvenue 
  S.E. Tahar Hadjar, Ministre de l’Enseignement Supérieur et de la Recherche 


Scientifique, Algérie 


  Hamid Bencheniti, Recteur de l’Université d’Alger 1 
  Rebecca Hughes, Directrice pour l’Education, British Council 


  Peter Wells, Directeur pour l’Enseignement supérieur, UNESCO 
  Marcello Scalisi, Directeur, UNIMED 
  Mourad Ezzine, Directeur du Centre pour l’intégration en Méditerranée 
  Marie Françoise Marie-Nelly, Directrice des Opérations pour le Maghreb et 


Malte, Banque mondiale 
 


9:00PM Retour des bus à l’hôtel Al-Aurassi 
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31 Mai 2016 
 


8:00AM-8:15AM Départ des bus depuis l’hôtel Al-Aurassi vers l’Université d’Alger 1 
 


8:15AM-9:00AM Inscriptions 
 


9:00AM-9:30AM Session inaugurale 


 S.E. Tahar Hadjar, Ministre de l’Enseignement Supérieur et de la Recherche 
Scientifique, Algérie 
 


9:30AM-10:00AM Allocution. Shantayanan Devarajan, Economiste en chef pour la région MENA, 
Banque mondiale.  
 


10:00AM-11:15AM Session plénière I. Contribution de l’Enseignement Tertiaire à la Compétitivité 
et l’Employabilité  
Présidente de séance: Marie Françoise Marie-Nelly, Directrice des opérations 
pour le Maghreb et Malte, Banque mondiale  


 S.E. Sidi Salem. Ministre de l’Enseignement supérieur, Mauritanie. 


 Peter Wells, Directeur pour l’Enseignement supérieur, UNESCO. 


 Rebecca Hughes, Directrice pour l’Education, British Council. 


 Ghouali Noureddine, Directeur de l’Enseignement Supérieur, Ministère de 
l’Enseignement Supérieur et de la Recherche Scientifique, Algérie 


11:15AM-11:30AM Pause-café 


 
11:30AM-12:45PM 


 
Plenary Session II. Evidence Informed Innovations in Tertiary Education 
Chair: M. Aouragh Abdelhafid, Director of Scientific Research, Ministry of Higher 
Education and Scientific Research, Algeria 


 A fragmented overview of MENA research performance. Tayfun Basal, 
Regional Director, Elsevier. 


 Trends in Higher Education in the MENA Region. Karma El-Hassan, Director, 
Office of Institutional Research and Assessment, American University of 
Beirut, Lebanon. 


 Human Capital Challenges to learning and competency  
development in higher education systems of the Arab States.  
Dakmara Georgescu, Program Specialist, UNESCO. 
 


12:45PM-1:45PM Déjeuner 


 


 


 


 


 


Conference business will be conducted in English, Arabic and French.                                                                                                  


Simultaneous English-Arabic-French interpretation will be offered in                                                                                                           


all sessions of the conference.  
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1:45PM-3:00PM 
  


Sessions parallèles A  
 
A1. ENSEIGNEMENT TERTIAIRE ET STRATEGIES D’EMPLOYABILITE AU XXIe SIECLE 
Modératrice: Hana A. El-Ghali, Banque mondiale 


 Développer et implémenter une stratégie institutionnelle pour l’employabilité 
au XXIe siècle, dans une université civique moderne. Joane Ives, Liverpool John 
Moores University, Royaume-Uni. 


 Un Enseignement tertiaire pour l’employabilité. Nan Yeld, British Council. 


 Impact de l’intégration de l’employabilité dans le curriculum sur la qualité de 
nos lauréats et la gouvernance : étude de cas. Amine Bensaid, Université 
Mundiapolis, Maroc. 


A2. ENSEIGNEMENT TERTIAIRE, ENTREPREUNARIAT ET EMPLOYABILITE  
Modératrice: Silvia Marchionne, Banque mondiale 


 L’importance des compétences du XXIe siècle dans l’enseignement supérieur et 
l’impact de l’apprentissage autodéterminé pour atteindre les attributs non-
cognitifs chez les diplômés libanais. Hassan Khashfe & Anwar Kawtharani, 
Université Libano-Américaine, Liban.   


 Vers une architecture entrepreneuriale dans l’enseignement supérieur algérien : 
le cas de l’Ecole Polytechnique d’Architecture et d’Urbanisme. Mohamed Salah 
Zerouala & Kahina Amal Djiar, EPAU, Algérie.  


 Promotion de l’éducation entrepreneuriale: Cas d’étude du projet “Palestine 
Employment for Education” (PEFE). Adel Zagha, Université Birzeit, Palestine. 
 


A3. BONNE GOUVERNANCE ET CONTEXTES EN MUTATION 


Modérateur: Ahmad Jammal, Ministère de l’Education et de l’Enseignement 
supérieur, Liban 


 Développer un cadre de gouvernance universitaire partagé pour un marché 
globalisé en mutation. Georges Yahchouchi, USEK, Liban. 


 Higher education financing and autonomy in Vietnam. Lan Anh Vu, World Bank, 
Vietnam. 


 Développer la résilience économique nationale et l’enseignement supérieur – Le 
cas de la Malaisie. Abdul Razak Ahmad, CTEF, Malaisie. 


 
 A4. ENSEIGNEMENT TERTIAIRE, CITOYENNETE ET APPRENTISSAGE TOUT AU LONG 


DE LA VIE  
 Modératrice: Lea Iungmann, Banque mondiale  


  Education à la citoyenneté dans la reforme LMD: le curriculum caché  
inconnu. Mohammed Miliani, Université Oran 2, Algérie. 


  Apprentissage tout au long de la vie et inspiration dans  
le contexte du secteur public palestinien. Rabeh Morrar,  
Université An-Najah, Palestine.   


 Le rôle des universités libanaises dans l’éducation des enfants  
déplacés et réfugiés au Liban, Michel Majdalani, LAU, Liban. 


 Traverser les frontières pour l’employabilité. Roman Luckscheiter,  
DAAD, Egypte. 
 


 


3:00PM-3:15PM Pause-café 
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3:15PM-4:30PM Session plénière III. Des bonnes idées aux actions concrètes: Perspectives de la 
région MENA  


 Président: Amine Bensaid, Président, Université Mundiapolis, Maroc 
  Omar Al-Jarrah, Président, Université Arabe d’Amman, Jordanie. 
  Al-Farra, Président, Université Al-Azhar à Gaza, Palestine. 
  Hamid Bencheniti, Recteur de l’Université d’Alger 1, Algérie.  


 Najla Romdahne, Chargée de mission, Ministère de l’Enseignement supérieur, 
Tunisie. 
 


 


4:30PM-5:30PM La Carte de Positionnement de la Gouvernance Universitaire 2.0:  
Résultats préliminaires et discussions 
 


5:30PM Départ des bus de l’Université vers l’hôtel Al-Aurassi  
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1er Juin 2016 
 
8:00AM-8:15AM Buses depart from the Al-Aurassi Hotel to the University of Algiers 1 


 
8:45AM-9:15AM E4C: Une stratégie régionale innovante  
  Abderrahman Beddi, Responsable éducation, Banque Islamique de 


Développement. 
  Francisco Marmolejo, Spécialiste en chef de l’Enseignement Tertiaire, 


Banque mondiale. 
  
9:15AM-10:30AM Session plénière IV. Partenariats, perspective régionale et innovation: les 


ingrédients clé pour la compétitivité 
Présidente de séance: Giulia Marchesini, Spécialiste Sr des partenariats, CMI 


  Marcello Scalisi, Directeur, UNIMED, Italie. 
  Jacques Van Der Meer, Conseiller de direction, Banque Européenne 


d’Investissement 
  Zeinab Mazouz, Chef de projet, Université de Barcelone, Espagne. 
  Emmanuelle Gardan, Responsable de programme, Union pour la 


Méditerranée. 
 


 


10:30AM-11:00AM Pause-café 


 
11:00AM-12:30PM 


 
Sessions parallèles B 
 
B1. ENSEIGNEMENT TERTIAIRE, ENTREPREUNARIAT ET EMPLOYABILITE 
Modératrice: Najla Romdahne, Ministère de l’Enseignement supérieur, Tunisie. 


 L'insertion et le développement de la Culture entrepreneuriale à l'Université 
de Sfax. Maher Mnif, Université de Sfax, Tunisie. 


 La relation Université-Entreprise entre conservation et innovation. Abdel-
Madjid Djenane, Université Sétif 1, Algérie. 


 L’évaluation de la mise en place du système LMD : une démarche pour 
instaurer le projet d’établissement dans les universités algériennes. 
Abdelhamid Djakoun, UFMC1, Algérie.    
 


B2. ENSEIGNEMENT TERTIAIRE: ENJEUX ET PROCESSUS D’ASSURANCE  
QUALITE 
Modérateur: Ghassan A.Majeed, Ministère de l’Enseignement  
supérieur, Irak 


 Vision future de l’université algérienne: de l’apprentissage  
par cœur à l’acquisition de compétences. Hichem Gharbi, UEHLE,  
Algérie 


 Un bon soutien du leadership au système global de qualité  
Magda Aboulsafa, Université de Sadat City, Egypte. 


 Assurance qualité dans l’enseignement supérieur: cas d’étude des 
universités d’Al-Anbar et Al-Kufa. Al-Noori, Université Al Anbar,  
Irak 
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 B3. PLANIFICATION, EVALUATION ET BENCHMARKING POUR L’ASSURANCE 
QUALITE ACADEMIQUE 
Modérateur: Sadek Bakouche, Président de la CIAQES, Algérie 


 Benchmarking des programmes académiques pour l’amélioration de la 
qualité, l’accréditation et la reconnaissance internationale. Moh'd Radaideh, 
Université Arabe d’Amman, Jordanie. 


 Processus pour l’établissement, évaluation et amélioration continue des 
programmes académiques de l’Enseignement supérieur. Ali Hamie AUL Liban. 


 Planification stratégique pour l’excellence dans l’enseignement supérieur. 
Soubhi Abou Chahine, BAU, Liban. 
Benchmarking des programmes académiques pour l’amélioration de la 
qualité, l’accréditation et la reconnaissance internationale. Moh'd Radaideh, 
Université Arabe d’Amman, Jordanie. 
 
 


 


12:30PM-1:30PM Déjeuner 


 
1:30PM-3:00PM 


 
Sessions parallèles C 
 


 C1 AMELIORATION DE LA QUALITE DANS LES INSTITUTIONS D’ENSEIGNEMENT 
TERTIAIRE 


 Modérateur: Mohamed Miliani, Université Oran 2, Algérie 


  Amélioration de la qualité d'enseignement dans un établissement de 
formation des enseignants: Deux études de cas. Hayet Messekher and Miloud 
Sofiene Benali, ENS Bouzareah, Algérie. 


  La normalisation dans l’amélioration de la qualité de l’enseignement 
supérieur et de la recherche scientifique. Sadek Bakouche, CIAQES, Algérie. 


 Démarche pour la mise en œuvre du référentiel qualité. Mohamed Lerari. 
ENSTP, Algérie 


  Le projet stratégique intégré à l'Université Virtuelle de  
Tunis.  Béchir Allouch, UVT, Tunisie. 


 
 C2. VERS UNE MEILLEURE GOUVERNANCE ET ASSURANCE QUALITE DANS 


L’ENSEIGNEMENT TERTIAIRE : CAS D’ETUDE 
 Modératrice: Gail Campbell, Directrice Education, MENA, British Council 


  Ce que la bonne gouvernance est… Et ce qu’elle n’est pas. Le rôle de 
l’évaluation externe, l’accréditation et la collaboration  
internationale dans la promotion et l’amélioration de  
la gouvernance universitaire. Gina Cinali,  Université  
Al Akhawayn, Maroc. 


 Faire progresser et assurer la qualité de la formation en  
pharmacie. Michael Rouse, ACPE, Etats-Unis. 


  Améliorer la gouvernance partagée au sein de l’Université  
Américaine de Beyrouth. Karma El-Hassan, AUB, Liban. 


  Les défis du développement et du renforcement d’un système  
d’assurance qualité solide au Soudan. Abdel Bagi Babiker, PCEP,  
Soudan. 
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 C3. ENSEIGNEMENT TERTIAIRE POUR L’EMPLOYABILITE 


 Modérateur: Ghouali Noureddine, Directeur Général de l’Enseignement supérieur, 
Ministère de l’Enseignement Supérieur et de la Recherche Scientifique, Algérie 


  Eléments clés vers un emploi rémunérateur. Diane Nauffal, LAU, Liban. 
  L’enseignement tertiaire pour l’employabilité à l’Université d’Al Quds: 


l’approche de la formation en alternance. Hussein Jaddu, AQU, Palestine. 
  La plateforme HOMERe: Accompagner les jeunes des études au stage et à 


l’employabilité. Mahmoud Bentaouti, HOMERe, Egypte. 
 


3:00PM-3:15PM Pause-café 


 
3:15PM-4:00PM 


 
Tisser des liens: Vers un modèle pérenne du Réseau pour l’enseignement 
tertiaire  
 


4:00PM-4:30PM Session plénière de clôture 
 Modérateur: Francisco Marmolejo, Spécialiste en chef de l’Enseignement 


Tertiaire, Banque mondiale 
  Stephen Jackson, Directeur des révisions, QAA, Royaume-Uni 
  Mourad Ezzine, Directeur du Centre pour l’intégration en Méditerranée.  


 
  
5:00PM Départ des bus de l’Université vers l’hôtel Al-Aurassi  


 
6:30PM Départ des bus de l’hôtel Al-Aurassi pour le diner officiel 


 
9:30 PM Retour des bus à l’hôtel Al-Aurassi  
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Comité Local de Planification de la Conférence 
 


 Tahar Hadjar, Ministre de l’Enseignement Supérieur et de la Recherche Scientifique, Algérie  


 M. Mohamed Salah Eddine Seddiki, Secrétaire Général, Ministère de l’Enseignement Supérieur et de la 
Recherche Scientifique, Algérie 


 Arezki Saidani, Directeur de la Coopération, Ministère de l’Enseignement Supérieur et de la Recherche 
Scientifique, Algérie  


 Asma Moulay, Point focal, et l’ensemble de l’équipe logistique du Ministère de l’Enseignement Supérieur et 
de la Recherche Scientifique, Algérie  


 Hamid Bencheniti, Recteur de l’Université d’Alger 1 


 Salah Eddine Bendib, Doyen de la Faculté de Médecine de l’Université d’Alger 1 


 Tifoura Nassr Dine, Secrétaire General de la Faculté de Médecine de l’Université d’Alger 1 


 Martin Daltry, Directeur, British Council, Algérie 


 Hayet Messekher, British Council et Ecole Normale Supérieure de Bouzaréah 


 Amina Boumerdassi, British Council 


 
Soutien du Leadership et des Partenaires 


 


 Marie Françoise Marie-Nelly, Directrice des Opérations pour le Maghreb et Malte, Banque mondiale 


 Safaa El Tayeb El-Kogali, Directrice pour l’éducation, Moyen Orient & Afrique du Nord, Banque Mondiale 


 Mourad Ezzine, Directeur, Directeur du Centre pour l’Intégration en Méditerranée (CMI) 


 Luis Benveniste, Directeur pour l’éducation, Engagement et Connaissances Globales, Banque mondiale  


 Sally Ward, Directrice régionale Enseignement supérieur, Moyen Orient & Afrique du Nord, British Council  


 Dakmara Georgescu, Spécialiste de Programme, UNESCO 
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This report is intended to summarize key highlights of the fifth Conference on Tertiary Education in the 
MENA organized by the World Bank Group and the Center for Mediterranean Integration in collaboration 
with the Algerian Ministry of Higher Education and Scientific Research and in partnership with the British 
Council, UNESCO, the Association of Arab Universities (AArU), the International Association of Universities 
(IAU) and UNIMED. Presentations delivered at the Conference can be downloaded from our website 
http://www.cmimarseille.org/highlights/5th-international-mena-tertiary-education-conference.  
The report was prepared by Francisco Marmolejo (Lead Education Specialist), Hana A. El-Ghali (Consultant) 
and Lea Iungmann (Consultant).  
 


The findings, interpretations and conclusions expressed in this report are based on the presentations of 


Conference participants, among whom are members of the International Network of Tertiary Education, 


ministers of tertiary education, policymakers, quality assurance bodies, experts and other key players from 


the MENA region and beyond. Additionally, the report presents a general evaluation of the Conference 


highlighting the events strengths and areas of development.  


 


For more information, please contact:  


Francisco Marmolejo, Lead Education Specialist   
Lead, Global Solutions Group on Tertiary Education 
fmarmolejo@worldbank.org  
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I. INTRODUCTION  
The World Bank Group and the Center for Mediterranean Integration (CMI), in collaboration with the 


Algerian Ministry of Higher Education and Scientific Research, hosted a conference on Improved 


Governance and Quality for Competitiveness and Employability in Algiers, Algeria on May 30 to June 1, 


2016. The two-day conference was held within the framework of the World Bank/CMI University 


Governance and Quality Assurance Program. The conference was dedicated to exploring issues of quality 


assurance and improved governance in light of the changing realities within the Middle East and North 


Africa (MENA) region that ultimately impact tertiary education, especially considering the need to increase 


competitiveness and employability.  


The Conference brought together institutions of tertiary education that are actively participating in the 


MENA University Governance and Quality Network co-convened by WB/CMI, government officials, 


representatives of quality assurance bodies, experts and other key players from the region and beyond 


with the goal of joint (and peer) learning on the issue of Competitiveness and Employability, by identifying 


alternative policy options on improving governance and quality assurance in tertiary education as major 


path towards competitive economies and societies, and graduates’ employability increase in the region 


and beyond. It also served as a capacity building exercise for institutional leaders and practitioners in areas 


such as, but not limited to, institutional planning, performance assessment, development of indicators, 


financial management, outreach, internationalization, etc. Additionally, the Conference supported the 


dialogue between and among governments and institutions particularly on developing national indicators 


systems and addressing the pressing issue of the employability of graduates of tertiary education 


institutions, providing an opportunity to enhance collaboration among existing regional actors in the 


Mediterranean region, exploring potential synergies in-between programs and facilitating connections 


among initiatives.  


II. CONFERENCE HIGHLIGHTS  
Participants from over 30 countries from around the world participated in the Conference which outlined 


some of the current practices of good governance and quality assurance in different countries of the MENA 


region and beyond, particularly in light of increased demand for addressing educated youth 


unemployment. His Excellency Tahar Hadjar, Minister of Higher Education and Scientific Research in 


Algeria, emphasized the critical role tertiary education plays in the development of the country, 


particularly through means of improved quality of education primarily for the improved employability of 


the graduates of tertiary education institution. Shantayanan Devarajan, Chief Economist of the MENA 


Region, highlighted the high rate of unemployment in the  MENA region and the low rate of female 


employment. He explained that the policy of funding public institutions of tertiary education open to all 


“has failed”. He argued that charging tuition introduces positive competition among institutions of tertiary 


education and encourages students to invest in their tertiary education for a higher return on their 


investment. Such a market would reorient students to make a choice between pursuing scientific subjects 


or attending vocational and professional schools. Tunisia, for example, is planning to make its universities 


compete for a portion of their public funding. 
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Conference participants agreed on the need for organizations like the World Bank to encourage economic 


growth and sustainability within tertiary education systems of the region, particularly in light of the socio-


political instability, the rising unemployment rates, and youth bulge in many of the region’s countries. 


However, His Excellency Sidi Salem, Minister of Higher Education in Mauritania, emphasized the 


importance of quality in tertiary education coupled with economic and industrial growth in a country in 


order to tackle the youth unemployment crisis. As such, tertiary education institutions are not the only 


institutions to blame for the high youth unemployment in countries of the region, particularly in consumer 


economies as many of the ones in the MENA region.  


The Conference provided a unique opportunity for participants to share their own institutional 


experiences and perspectives on graduates’ employability, public-private partnerships within the scope of 


university-industry cooperation, quality assurance issues, institutional strategic planning and many more. 


A total of 50 presentations with concrete case studies in the MENA region helped attendees to learn first 


hand about ways in which tertiary education institutions in the region are addressing issues of 


competitiveness and employability. 


Presentations throughout the Conference presented institutional efforts to transform teaching, 


standardize practices, use evidence to inform innovations in tertiary education, and introduce institutional 


employability strategies.  


The Conference concluded with a presentation of the preliminary results of the implementation of the 


second version of the University Governance Screening Card (UGSC V.2.0) in nine countries including 


Morocco, Algeria, Tunisia, Egypt, Palestine, Iraq, Lebanon, Jordan and Afghanistan. Additionally, it outlined 


the expanded capabilities of the tool with a novel feature of online benchmarking. Plans to expand the 


scope of implementation of the UGSC include Vietnam, India and Mexico.  


Additionally, the Conference provided a venue for representatives from international organizations 


involved in tertiary education work in the region, to discuss collaborative efforts aimed at better 


combining capacities and strengthening partnerships with governments and institutions in MENA.  
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III. GENERAL CONFERENCE EVALUATION  
About 160 participants from countries of the MENA region and beyond, representing various organizations 


and institutions participated in the Conference. There were 50 presentations featured addressing issues such 


as economic transformation and competitiveness, lifelong learning, entrepreneurship, graduates 


employability, public-private partnership, and improved governance and quality assurance. Most 


participants agreed that the conference provided them with networking opportunities as well as the 


opportunity (as shown in Figure 1) to learn about key issues and new trends in tertiary education (as shown 


in Figure 2).  
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IV. NEXT STEPS 
Discussions to follow will reiterate the need to introduce an innovative approach to provide sustainability 


for the International Network of Tertiary Education in the MENA region. Participating members of the 


Network initiated this discussion and engaged in brainstorming ideas for such an approach in 2017 and 


beyond.  


The sixth International MENA Tertiary Education Conference will focus on the issue of financing tertiary 


education, which has also been particularly emphasized by Conference participants, and the importance 


of sound governance in light of recent developments in the MENA region that in turn directly impact 


tertiary education in countries of the region.  
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SESSION 1: Governance practices in MENA tertiary education institutions


The University Governance Screening Card (UGSC)
The University Governance Screening Card (UGSC) was developed in 2010 as a benchmarking tool to assess
the extent to which tertiary education institutions in the MENA region are following governance practices
aligned with their institutional goals and international trends. The tool was first applied in 2011-12 to over
100 universities from seven MENA countries. It was revised in 2016 and applied with a broader scope: it
included not only universities but also other types of tertiary education institutions, and was expanded to
8 MENA countries (Algeria, Egypt, Iraq, Jordan, Lebanon, Morocco, Tunisia and the West Bank and Gaza).


The UGSC has the capacity to: i) identify strengths and weaknesses at individual institutions; ii) identify
governance trends and practices by type of institution; iii) illustrate governance trends at the national level
and iv) generate interest - and peer pressure - in initiating reforms at the institutional, national, and
regional level. The UGSC uses five dimensions that together capture the multidimensional nature of
governance: 1) Overall Context, Mission, and Goals; (2) Management; (3) Autonomy; (4) Accountability;
and (5) Participation. Each dimension is attributed a set of indicators and a questionnaire from which
governance indicators are scored on a scale of 0 to 5 (by an independent observer on the basis of an
interview with the institution’s representative and supporting documents). The score on a dimension is
interpreted as an indication of the university’s situation vis-à-vis one of the global trends in governance
practices, and not as a performance score. In addition to the questionnaire, the UGSC includes a self-
perception tool, which assess the extent to which the leadership of tertiary education institutions is aware
of the governance model and practices they follow. The UGSC is not a ranking tool and does not point to
an ideal governance model; it only identifies trends allowing institutions to reflect on their practices.


Key Results from the UGSC V.2.0 Exercise in 2016/2017
The results of the UGSC V.2.0 implementation1 show that participating institutions, in general, increased
their score on the dimensions of Mission, Management and Participation compared to 2012. A decrease
was noted on the dimensions of Autonomy and Accountability. Overall, Accountability and Participation
are the dimensions of governance where institutions from the MENA region have the lowest scores. In
general, public and private institutions obtained similar results on the different dimensions of governance,
except for the dimension of Autonomy.


Dimension 1 – Mission, Goals, Context: the score on this axis has increased from 3.70 in
2012 to 3.93 in 2016, indicating that institutional setups have become more stable and
better aligned with the national context. While institutions still slightly overestimate their
practice on this axis, the gap between the survey score and self-assessment was reduced
over the same period, showing that institutions became more aware of their institutional
arrangements.


1 Cautionary note on comparison: The UGSC was designed and applied to a first round of institutions in 2011. The
tool was revised in 2016 to reflect the evolution of tertiary education and to consider the participants’ comments
on the first version of the tool. Subsequently, the results between round 1 and round 2 are not fully comparable.
A change in score does not necessarily reflect progress or decline.
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Dimension 2 – Management: the score on this dimension has increased from 3.00 in 2012 to 3.38 in 2016,
indicating that institutions are slowly moving towards a more result-based management. The UGSC 2.0
revealed that 95% of participating institutions have a strategic plan. While institutions were generally
underestimating their management model in 2012, the pattern was reversed in 2016 with a higher level
of perception. This is specifically due to the perceptions of management within private institutions which
clearly overestimated their practices, while public institutions proved to have an accurate level of
perception.


Dimension 3 – Autonomy: the survey results show that the level of autonomy may have decreased in 2016
in comparison to 2012, with an overall score declining from 3.10 to 2.90. A potential factor contributing
to this would be that more public institutions from centralized tertiary education systems took part in the
survey. On the financial aspect of autonomy, the lack of diversification of revenue sources is another factor
contributing to this trend. The gap between the score and the self-assessment increased over the same
period. Specifically, public institutions have a level of perceived autonomy which is higher than survey
score whereas private institutions have an accurate perception of their autonomy.


Dimension 4 – Accountability: the level of accountability slightly decreased from 2.70 in 2012 to 2.40 in
2016. Private institutions have a perceived level of accountability much higher than the survey score,
which is also the case for public institutions but to a lesser extent. When looking at specific aspects of
accountability, institutions seem to focus first on academic quality, then on financial integrity, and last on
social responsibility. The survey found out that more than 1/3 of institutions were not implementing
graduate tracking surveys in 2016.


Dimension 5 – Participation: the level of stakeholders’ participation slightly increased from 1.80 in 2012
to 2.09 in 2016 although institutions still overestimate this dimension. Public institutions seem to adopt a
more participative approach in their management compared to private institutions. In both types of
institutions, academic staff are the stakeholders with the strongest voice in their institution’s decision-
making process while alumni have almost no voice in the governance. In addition, public institutions also
encourage the participation of students and administrative staff while private institutions favor private
donors and private sector representatives.


Dissemination of Results
Participating institutions will be provided with individual reports analyzing their UGSC results. The tool has
been used on a voluntary basis and the results are confidential. Aggregated results at the
national and regional level will be publicly disseminated while respecting anonymity
of participating institutions.
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SESSION 2: Issues and Trends in Financing Tertiary Education in MENA
The past decade has witnessed a sharp increase in the number of institutions offering tertiary education
studies across countries of the Middle East and North Africa (MENA). These institutions emerge as a hub
to develop talents with knowledge and skills to leverage the country’s competitive advantage and enable
them to cope with the economic competitiveness of the global economic landscape. Financing institutions
of tertiary education is closely linked to their capacity to fulfill the national policy goals and objectives set
out for the sector as well as the capacity to play a role in promoting national economic prosperity and
develop human capital. Financing is key in impacting access to education, quality of education, and
efficiency at the institutional level (Salmi & Hauptman, 2006). Tertiary education has become more
accessible for many people, particularly because of the increase in the number of institutions recently.
Financing the large expansions of tertiary education however becomes challenging for nation states trying
to meet increasing social demand for access without compromising the quality of educational offerings
(Johnstone 2004). A number of trends in financing tertiary education in the MENA region have emerged,
including the increasing unit cost or per student cost of instruction, increasing enrollment, increasingly
knowledge based economies that place pressure on tertiary education institutions (TEIs) to serve as major
engines of national economic development, and failure of governments to maintain their share of cost
increase within tertiary education, particularly linked to traditional financing approaches that overlook
central issues of quality, equity and efficiency. This paper presents an overview of these trends in eight
countries of the MENA region1 in light of three main dimensions of tertiary education financing: resource
mobilization, which refers to the extent to which governments are able to cover the financial expenditures
of TEIs, resource allocation, the way that resources are distributed to TEIs, for example, recurrent versus
capital costs, and resource utilization and equity, which measure the efficiency of TEIs based on number
of graduating students (such as through returns on education), and equity, by looking at the extent to
which resource distribution is inclusive of underprivileged students (World Bank, 2016).


Coverage of Resource Allocation
Across the eight MENA countries included in this report, public funds are allocated to public TEIs. This
financing approach is not based on accreditation or quality assurance measures although most of these
countries have either established a national tertiary education quality assurance and accreditation system,
or are in the process of establishing one. While public universities are highly subsidized by the state,
private universities have to recover most of their costs from instruction and other services. Private
institutions do not receive any direct resources from the state; however, in some countries of the region
these institutions receive benefits such as tax exemptions, investment allowances, provision of lands, and
funding for national teaching staff up to 10 years. Public funds within countries of the MENA region cover
limited types of both capital and recurrent expenditures, with the resources allocated to cover recurrent
expenditures far outweighing those allocated to capital expenditures. More than 70 percent of the
resources allocated for recurrent expenditures are used to cover staff salaries in the eight MENA countries.
A few countries also allocate funds to TEIs to cover research expenditures, not exceeding 2 percent.


Resource Allocation
The process of resource allocation to TEIs across countries in the MENA region lacks a clear criteria for
how funds are allocated and no agreed upon performance indicators to account for the funds received.


1 Countries in the report include: Algeria, Tunisia, Morocco, Egypt, Lebanon, Iraq, Jordan and Palestine
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State funding at the institutional level is mainly based on inputs only, such as the number of students, number
of staff, type of institution and total or previous budgets. No account is currently taken of output factors that
would enable approaches such as performance-based funding. Ministries of finance and/or the ministries of
planning are among the main stakeholders that contribute to decisions on funding allocation, although in some
of the countries an intermediary legally autonomous entity exists which administers budgets to TEIs, and in
others there is a government budget model which universities must abide by when requesting/calculating their
budgets.
Financing scientific research as part of the tertiary education scheme is limited in most countries of the region.
Some countries report that there are limited efforts made towards promoting innovation.  Some governments
have introduced funding for TEIs aimed at promoting innovation and addressing national priorities, whereas
others have introduced funding that promotes partnerships between TEIs and the private sector, or
competitive funding for quality improvement in the form of block grants, which aim to improve quality.


Resource Utilization (Equity)
Education is viewed as a human right in almost all of the eight countries included in this report. The Constitution
in most of these countries mandates the free provision of tertiary education and is provided mainly by public
institutions. In addition, there are public programs in place to provide financial aid to students from
disadvantaged backgrounds with the goal of advancing and achieving equity via improving access and retention
in TEIs. However, disparities still exist across regions within the same country and between those coming from
the highest and lowest socioeconomic statuses. Students pay negligible enrollment or matriculation fees, and
in some cases, even these fees are waived. Some countries even cover welfare benefits for underserved
students, such as food, transportation, books and housing. Though in principle education is free for all in these
countries, many students from rural areas and from the lowest socioeconomic quintiles cannot even pass
secondary school examinations to become eligible for enrollment in TEIs. The quality of education in primary
and secondary education in these countries is poor, and many families are obliged to pay for remedial courses
for their children to ensure that they can pass the national secondary examination. Some cost-sharing products
have emerged in some of the MENA region countries, such as loans tailored to individual needs. However, little
is known about monitoring schemes in place to track outcomes, or whether their outcomes are monitored, or
whether financial incentives exist to reward institutions for meeting equity goals.


Concluding Remarks
Region-wide, tertiary education is growing. Public spending on tertiary education as a proportion of the
education budget varies among the MENA eight countries included in this report, but remains low in
comparison to other countries. It is also important to note that where education expenditure may be
considered adequate or reasonable, elementary and secondary schooling receive the overwhelming share of
the public sector’s commitment to education. Scarcity in resources across countries of the MENA region leads
to inter-sectoral competition with education from health, housing, social welfare, and other government
functions for financial resources. Finally, prioritizing tertiary education is a political decision that
can translate to increased financing of the sector within each country. The value of tertiary
education for economic growth and broader social and sustainable development has not yet
been fully recognized by countries of the MENA region, partly due to the fact that tertiary
education financing is largely ad hoc and is not based on any attempt to develop a closer link
between sectoral planning and budgeting. Cost-side and revenue side solutions may be sought
in an attempt to improve quality, equity and efficiency in tertiary education across countries of
the MENA region.
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SESSION 3: Internationalization of Tertiary Education in the Middle East and
North Africa Region


The issue


There are currently 200 million tertiary education students in the world -twice as many as there were just over
ten years ago- and the number will probably double by 2030 according to France Stratégie (September 2016).
On average the number of international students in tertiary education worldwide in the last ten years has been
growing faster than total enrollment, suggesting that international mobility has become a key feature of tertiary
education.


Internationalization is defined as “the intentional process of integrating an international, intercultural or global
dimension into the purpose, functions and delivery of post-secondary education, in order to enhance the quality
of education and research for all students and staff, and to make a meaningful contribution to society.” (Knight,
2003; de Wit, 2015). It can take several forms, such as students and staff mobility (inbound and outbound),
academic joint venture (joint degrees), partnership (cooperation on programs and exchanges) and branch
campuses in third countries. But internationalization can happen “at home” through activities that help
students develop international understanding and intercultural skills: curriculum and programs,
teaching/learning process, extra-curricular activities, liaison with local cultural/ethnic groups and research or
scholarly activity.


Internationalization contributes to the ultimate goals of tertiary education. The literature details benefits of
internationalization of tertiary education for the hosting country and university, and for the student, varying
from economic returns to behavioral improvement and skills enhancement. But the ultimate benefit of
internationalization is to learn from the world, suggesting that the impact of internationalization is on the
society as a whole.


Why it matters for MENA


Worldwide, tertiary education institutions surveyed by the International Association of Universities don’t
consider MENA as a priority for their internationalization partnerships. Even institutions within the MENA
region prefer to develop partnerships with institutions in other regions of the world. In other words, the MENA
region is almost absent or marginal in the landscape of international tertiary education. (Egron, E. and Ross,
2014). However, internationalization can have beneficial effects on MENA countries. Quality of education is
recognized as the number one challenge for the region, and internationalization is a concrete tool to enhance
it by introducing new teaching methods, innovative solutions, revised curricula, common standards and through
peer-to-peer exchanges.


Youth unemployment rate in MENA is the highest in the world. By providing 21st Century Skills
such as language skills, independence, intercultural understanding, self-confidence, changes in
values (to cite a few), internationalization contributes to fostering employability and creating a
culture of peace and tolerance, making youth immune to violent and extreme ideologies.


Moreover, internationalization has financial advantages. Economic impact studies conducted
in several parts of the world show that the cost of receiving international students is lower than
the contribution those students bring to the hosting countries. Through internationalization,
MENA countries also benefit from a greater influence with stronger links, and increased
exchanges between the country and the rest of the world.
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Key highlights
Interestingly, the international students’ growth rate in the region is higher than the domestic enrolment growth
rate. Inbound mobility in MENA has been constantly growing from 2006 (apart from 2011 during the Arab Spring).
We can observe three main trends:


 In Algeria and Morocco, the student population is growing but the number of international students
remains low.


 Other countries like Egypt, Lebanon or Tunisia observe a stagnation or decrease (Tunisia) in the enrolment
in tertiary education which could be compensated by attracting more international students.


 The United Arab Emirates’ and Qatar’s tertiary education population constantly grows and international
students play an active role in this growth. The GCC countries are leading the growth of internationalization
trends in MENA while other countries’ contribution remains poor.


The evolution of inter- and intra-regional mobility of MENA students underlines the lack of attractiveness of the
region as most MENA mobile students decide to leave the region to study abroad, and this pattern is growing
through the years. When looking at the intra-regional mobility, students who prefer to stay within the region
mainly come from the Palestinian territories, Syria and Oman.


Pointers for action
For governments


Encourage tertiary education institutions to open the door to internationalization, offering financial incentives
such as targeted funds to promote internationalization,


Foster academic collaboration within the MENA region and globally.


Develop statistical indicators and surveys for an effective internationalization monitoring.


Alleviate barriers to the internationalization of tertiary education such as visa regulations.


For tertiary education institutions


Giving a global dimension to curricula through internationalization at home


Learn from the experience of other institutions in implementing different internationalization
approaches (taking advantage of the University Governance Screening Card network).


Establish an international service to provide support to both students and faculty staff and to promote
the integration of international students into all the institution’s academic and social activities.


Deliver part of the programs in foreign languages, ensure the quality of the delivered content
and develop joint programs in co-operation with foreign institutions and research centers.
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Background on Egypt



With a population of approximately 91.5 million people, Egypt is the most populated country in the MENA region[endnoteRef:1]. Refugees from nearby Syria have also sought refuge in Egypt, which currently hosts 122,228 Syrian refugees[endnoteRef:2]. Egypt’s GDP per capita is US$3,614.7, and it is classified as a lower middle-income country[endnoteRef:3]. The country is still struggling to improve its economy six years after the January 25 Revolution, when millions of Egyptians took to the streets demanding social, political and economic reform. The uprisings gave hope of a new future for Egypt, yet reform has been slow to follow[endnoteRef:4]. Egypt’s currency has fluctuated, leading to inflation, its annual GDP growth only recently increased from averaging 2% to 4.3% (2015/16), and its overall budget deficit, at 5.4% of the GDP (2017), is high[endnoteRef:5]. Even after the revolution, Egypt’s economy remains mainly driven by the informal sector.  [1:  Unesco STATs for Egypt]  [2:  http://data.unhcr.org/syrianrefugees/country.php?id=8]  [3:  World Bank 2017]  [4:  http://www.middleeasteye.net/news/analysis-egypts-economy-5-years-after-revolution-1084797209]  [5:  http://www.worldbank.org/en/country/egypt/overview] 


	The Egyptian Labor Market Panel Survey (ELMPS), conducted in 2012, reported that roughly 40% of Egyptians are employed in the informal labor market[endnoteRef:6]. Egyptians are driven into informal employment by a lack of jobs in the formal sector, and by high unemployment rates. The unemployment rate in Egypt was reported 12% in 2016; and is particularly high for females (23.9%), youth (33.4%), and those with an advanced education (21%)[endnoteRef:7]. Drivers for employment in the informal sector include high levels of poverty, illiteracy, high personal income taxes with no significant returns from social security systems, laws and regulations dictating the establishment of enterprises at the governmental level, high levels of migration from rural to urban areas, and insufficient jobs to absorb demand in the formal sector[endnoteRef:8]. Employment within the informal labor market is further driven by challenges related to the tertiary education system, such as a mismatch between graduate skills and market needs[endnoteRef:9].   [6:  The Egypt Labor Market Panel Survey-Introducing the 2012 Round]  [7:  World Bank 2017]  [8:  FORMALIZING THE INFORMAL ECONOMY: A REQUIRED STATE REGULATORY AND
INSTITUTIONALAPPROACH EGYPT AS A CASE STUDY]  [9:  Educated but unemployed policy brief] 


	As per Egypt’s constitution, basic education is free for all Egyptians, and ‘free education for all’ also extends to tertiary education provided via public universities. As a result, enrollment rates, and rates of educational attainment in Egypt are very high. The gross enrollment ratio at the primary education level was 103.93% in 2014, and the completion rate for primary education was 90.87%[endnoteRef:10]. Nevertheless, the primary education sector struggles with issues of equity and quality, and the level of learning for students is low. As a result, families end up spending additional money on private tutoring to ensure that their children succeed in school. The need for additional spending has caused inequalities in access to basic education, and impacts mainly the poor[endnoteRef:11]. Public funding on basic education is inefficient, skills obtained at school are not valuable to employers, and Egyptian children perform poorly on international standardized exams[endnoteRef:12]. Little to no progress has been made in the education sector post the revolution, and due to the poor quality of education obtainedservices, the return on education remainsis low[endnoteRef:13].  	Comment by Hana Addam El-Ghali: Which constitution? The new one issued in 2014? 	Comment by Hana Addam El-Ghali: It is more important and more interesting to note the net enrollment rather than the gross enrollment ration	Comment by Hana Addam El-Ghali: Try to find the latest results on TIMSS and PISA in order to site perhaps as a footnote if not within the text  [10:  Unesco STATs for Egypt]  [11:  Is free basic education in Egypt a reality of a myth?]  [12:  Is free basic education in Egypt a reality of a myth?]  [13:  Is free basic education in Egypt a reality of a myth?] 


In 2014-15, public spending on education as a % percentage of public spending was approximately 12%, of which 71.9% was dedicated to pre-tertiary education, and 21.2% was dedicated to tertiary education[endnoteRef:14]. The Egyptian government has also passed a decree exempting Syrian refugees from paying obligatory tuition fees for foreigners. Since 2014, the Ministry of Education (MoE) has spent a total of USD 23 million on basic education for 39,000 Syrian students, and USD 57.5 million on tertiary education for 10,912 Syrian youth[endnoteRef:15]. Syrian youth living in Egypt face some of the same difficulties enrolling in tertiary education institutions as Egyptian’s youth[endnoteRef:16]. Like other countries in the MENA region, a youth bulge of unprecedented size (55% of the population is under 25 years) impacts is observed in Egypt. The youth bulge has greatly increased the demand for tertiary education in the country, placing massive pressure on a public system whose spending on tertiary education has been insufficient and inefficient over the years[endnoteRef:17].  	Comment by Hana Addam El-Ghali: It is important to note here that the new constitution issues in 2014 mandated an increase in the expenditure on education, particularly that of tertiary education to reach 2% of the country’s GDP per capita.   [14:  Egypt in Figures CAPMAS 2016]  [15:  Egypt 3RP plan]  [16:  http://www.al-fanarmedia.org/2015/04/even-in-egypt-syrian-refugees-struggle-to-access-higher-education/; 3RP for Egypt 2016-2017]  [17:  Aligning incentives (Role of private institutions); Educated but unemployed;  Equality for all: Egypt’s free public higher education] 




Tertiary Education Overview



Some of the region’s oldest tertiary education institutions are found in Egypt. These establishments, known as madrasas or religious schools, are considered the first institutions of tertiary education in the Middle East. Al-Azhar, the first madrasa in Egypt was established in 984 AD. Tertiary education institutions focusing on scientific fields were not established in Egypt untill the early 1900s[endnoteRef:18]. Egypt’s first public university, known today as Cairo University, was officially established as a university in 1925[endnoteRef:19]. Over the years, the sector’s development and policies were greatly influenced by Egypt’s socio-political context. The sector went from expensive and exclusive, catering only to the country’s elite in the 1940s, to free for everyone who passed the secondary school examination, known as the thanawiya amma, in the 1960s[endnoteRef:20]. A surge in the number of private tertiary education institutions was observed in the 1990s, and today, the country’s tertiary education sector has grown to include more than one hundred institutions, including public universities, public non-university institutions which offer two- or four-year technical tracks, private universities, and private higher institutions[endnoteRef:21]. Seven public universities were established post-the revolution in areas outside of Cairo and Alexandria, in an  attempt to improve access to education for students living outside of the major cities[endnoteRef:22].   [18:  SCIENTIFIC RESEARCH & HIGHER EDUCATION IN THE Arab WORLD—Sultan Abu-Orabi PPT ]  [19:  Higher education in Egypt since World War II]  [20:  Higher education in Egypt since World War II; Equality for all? Egypt’s free public education]  [21:  Higher education in Egypt since World War II]  [22:  http://www.universityworldnews.com/article.php?story=20130606161959301] 


	Prior to the January 25 revolution of 2011 the government played a large role in the governance of tertiary education institutions in Egypt, and with the exception of free elections for student unions and administrative staff post-revolution, governance is still characterized by a lack of transparency[endnoteRef:23]. Governance of the sector is extremely centralized and bureaucratic, and is governed by very strict regulations[endnoteRef:24]. The sector is regulated by the Ministry of Higher Education (MoHE), which overlooks planning, policies and quality assurance. Three separate Supreme Councils, one for public universities, one for private universities, and one for technical colleges, further supervise the sector, and are under the direction of the Minister of Higher Education. The Supreme Councils determine the number of students that can enroll in an institution and a program[endnoteRef:25]. At the institutional level, universities are governed by a university council which includes the university’s president, vice president, and faculty members, departments and faculties are self-managed, and a professor’s club exists which acts as a professor’s union[endnoteRef:26].  The Admission Co-ordination Bureau of Egyptian Universities coordinates admission to both private and public universities in Egypt, and admission to all tertiary education institutions is based on performance in the secondary stage completion examination[endnoteRef:27]. 	Comment by Hana Addam El-Ghali: Such as??? [23:  http://carnegieendowment.org/2012/09/04/freedom-and-reform-at-egypt-s-universities-pub-49212]  [24:  OECD 2010 in Aligning incentives to reforming higher education in Egypt]  [25:  The challenges of private higher education in Egypt]  [26:  Lindsey 2012 and Al Sayyid 2010 in Aligning incentives]  [27:  Challenges of private higher education in Egypt Ghada Barsoum] 


A separate entity, the National Authority for Quality Assurance and Accreditations of Education (NAQAA) was established in 2006 to oversee quality assurance, and for granting accreditation to educational institutions of all levels in Egypt[endnoteRef:28]. In spite of the establishment of this entity, insufficient funding dictates the level of quality at institutions across Egypt. The sector faces a number of challenges in addition to severe quality issues, such as very high student to teacher ratios, poor facilities and infrastructure, outdated curricula, little to no access to technology, poor educational outcomes, and nearly negligible funding for research when compared to the budgets spend on tertiary education[endnoteRef:29].   	Comment by Hana Addam El-Ghali: Within tertiary education institutions only? I will ask about this and confirm. Also, perhaps check their website and provide a hyperlink in the footnotes or mention the mission	Comment by Hana Addam El-Ghali: This is reaffirmed by what Dr. Reem reported in terms of financing research at tertiary education institutions. [28:  OECD and World Bank 2010 in Aligning incentives to reforming higher education in Egypt]  [29:  Tempus Egypt Review, Aligning incentives, http://carnegieendowment.org/2012/09/04/freedom-and-reform-at-egypt-s-universities-pub-49212] 




Financing of Tertiary Education Institutions



The gross enrollment ratio in tertiary education in Egypt was 36.23% in 2015, this is equal to approximately 2.87 million students enrolled in tertiary education that year[endnoteRef:30], one of the highest enrollment rates in the region, and an almost 10% increase in enrollment from 2013[endnoteRef:31]. This increase in enrollment has been met by an increase in funding for tertiary education, by above 20% from previous years, albeit this funding has not been enough to cover the number of new students enrolling in tertiary education every year[endnoteRef:32]. Furthermore, in light of the growing demand for tertiary education, the current financing system for public institutions in Egypt is not sustainable, especially in terms of how government resources are deployed[endnoteRef:33]. 	Comment by Hana Addam El-Ghali: Can we report more recent numbers? 	Comment by Hana Addam El-Ghali: Elaborate  [30:  UNESCO Stats]  [31:  http://www.universityworldnews.com/article.php?story=20130606161959301]  [32:  http://carnegieendowment.org/2012/09/04/freedom-and-reform-at-egypt-s-universities-pub-49212]  [33:  Educated but unemployed] 


Besides minimal fees such as for registration, administrative costs and university textbooks, public education in Egypt remains free for those who qualify academically. The Ministry of Finance (MoF) sets yearly budgets for public universities and technical institutions, and allocation is based on a traditional system of historically agreed upon annual budgets for institutions and rates of enrollments, rather than based on institutions’ performance outcomes or actual needs. The MoF also controls how public institutions make use of their self-generated revenues[endnoteRef:34], and universities have little to no control over their budgets[endnoteRef:35]. The government covers almost 90 percent of the budget for public education, with most of this budget covering staff and teacher salaries, and to a lesser extent, research[endnoteRef:36]. A study by the Egyptian Center for Economic Studies in 2012 reported that 70% of the government’s total public spending on tertiary education goes to covering the salaries of academic and supporting staff, of which 50% of total spending goes to the salaries of non-academic staff. Academic staff members are greatly underpaid, and as a result, faculty members offer private tutoring, sell self-authored textbooks to students, and teach at private institutions in order to increase their incomes[endnoteRef:37]. Post the revolution, ex-President Morsi promised an increase in salaries for academics in public tertiary education institutions, part of which was implemented, nevertheless, this was eventually halted due to the economic situation in Egypt, and no such increase was given to non-academic staff[endnoteRef:38]. The remainder of the total budget is allocated to capital expenditures, covering the purchase of assets and maintenance and upgrading of infrastructure[endnoteRef:39]. 	Comment by Maysa Baroud: Increase in wages as promised by Sisi, but up to 2013, only for academic staff [34:  OECD 2010 in Aligning incentives to reforming higher education in Egypt]  [35:  http://carnegieendowment.org/2012/09/04/freedom-and-reform-at-egypt-s-universities-pub-49212]  [36:  OECD and WB]  [37:  OECD and WB; ENHANCING EGYPT’S COMPETITIVENESS: EDUCATION, INNOVATION AND LABOR; challenges of private higher education]  [38:  http://www.universityworldnews.com/article.php?story=20130606161959301]  [39:  Adequacy, efficiency and equity of higher education financing-case of Egypt] 


Public universities also use alternative sources to generate revenues, such as “donations, contract research, consultancies, and continuing education”. In 2010, it was estimated that these alternative sources accounted for 10% of public universities’ income[endnoteRef:40]. In addition, as a means to further generate revenues for public universities, the government introduced foreign language programs taught in English and French in the 1990s. These programs, open to Egyptians, charge a tuition fee and are generally of higher quality than regular programs offered at public universities. Tuition fees are charged based on the premise that the language will give students an advantage in the labor market. Similar to Jordan and the Kurdistan Region of Iraq, the Egyptian government also introduced a parallel program in the 1990s that allowed students with lower academic qualifications to enroll in public universities by paying a fee less than the tuition paid for the foreign language courses. In this system, students are given the chance to join the regular, tuition free programs if they perform well their first year of tertiary education.  In addition, with the exception of Syrian refugees, which have been exempted from paying tuition fees for undergraduate programs, foreigners obtaining their tertiary education in Egypt pay a tuition fee[endnoteRef:41]. 	Comment by Hana Addam El-Ghali: It is important to note in this section the household expenditure mentioned by Dr. Reem [40:  OECD and WB]  [41:  http://www.al-fanarmedia.org/2015/04/even-in-egypt-syrian-refugees-struggle-to-access-higher-education/] 


The expansion of private universities and institutions since the 1990s has absorbed some of the demand on public institutions for tertiary education, but private universities face unique challenges related to financing[endnoteRef:42]. Most private tertiary education institutions in Egypt are for-profit, and depend entirely on student tuition fees to cover their operating costs. Private university fees range from approximately USD 165 to USD 5,500 per year, and the fees reflect on both the quality of education and learning outcomes of students, that is, those institutions charging lower fees are mainly demand absorbing, and offer lower quality education[endnoteRef:43]. In these institutions, the quality of education often comes at the cost of institutional profits; as a result, students graduating from private institutions are no more employable than their colleagues graduating from public institutions[endnoteRef:44]. In general, private institutions have lower requirements for performance on the secondary school examination.   [42:  Aligning Ghada Barsoum; The challenges of private higher education (Ghada Barsoum)]  [43:  Aligning Ghada Barsoum; The challenges of private higher education (Ghada Barsoum)]  [44:  Aligning Ghada Barsoum] 


The greatest cost of the low quality education obtained from tertiary education institutions in Egypt has been hundreds of thousands of unemployable graduates, and among youth, those with a university degree face the highest unemployment rate (34%) in the country[endnoteRef:45]. Moreover, the unemployment rate increases the higher the level of education attained[endnoteRef:46]. The major issue is a mismatch between the skills obtained from tertiary education, and labor market and employer needs[endnoteRef:47]. For example, private institutions with lower fees focus more on providing students with the credentials they require to obtain a job in the public sector rather than on providing them with the skills necessary to enter the labor market. This is in line with the desire of many graduates to obtain a job in the public sector, due to the higher wages and benefits schemes offered[endnoteRef:48]. Due to the high unemployment rates in Egypt, the number of tertiary education graduates migrating legally to secure jobs has increased; in 2014, the number of graduates migrating legally increased by 17%[endnoteRef:49]. Employment in the informal sector is also common among tertiary education graduates, who either seek jobs in the informal sector, or work informally in the formal sector[endnoteRef:50]. It is estimated that the size of the informal economy in Egypt grew to 65-70 percent in 2014[endnoteRef:51]. This over-dependence on an informal market has had repercussions both at the State and individual level. For the State, millions of dollars have been lost in tax revenues, and a large informal sector impacts both productivity and growth, and at the individual level, millions of Egyptians lack job security and have no access to social protection[endnoteRef:52]. 	Comment by Hana Addam El-Ghali: Can we find a table to show this? 	Comment by Hana Addam El-Ghali: Where?  [45:  Educated but Unemployed ]  [46:  The Egypt Labor Market Panel Survey-Introducing the 2012 Round]  [47:  Educated but unemployed]  [48:  Challenges, Barsoum; Addressing Informality in Egypt]  [49:  http://dailynewsegypt.com/2015/07/06/rate-of-egyptians-leaving-country-increases-17-in-2014/]  [50:  Educated but Unemployed]  [51:  http://emerge85.io/blog/can-egypt-rein-in-its-informal-economy; http://www.dailynewsegypt.com/2014/09/23/informal-sector-volume-records-around-egp-1-5tn-eces/; http://www.aucegypt.edu/news/stories/ghada-barsoum-informal-sector-creates-worsening-job-quality]  [52:  INFORMALITY AND POVERTY: A CAUSALITY DILEMMA WITH APPLICATION TO EGYPT; Measuring the informal economy in Egypt] 


Studies from before the revolution suggest that though Egypt has a ‘free education for all’ policy, this policy produces inequality, and favors those that are financially better off. Based on these studies, the majority of students enrolled in tertiary education institutions in Egypt come from the highest wealth quintile in the country. This inequality in the tertiary education sector is contingent on the poor quality of education in primary and secondary schools, and on the meritocracy and high performance requirements for entry into public tertiary education institutions. This is closely related to the poor quality of education in primary and secondary schools, and on the extra money that families have to spend to ensure that their children pass the official exams. Thus, any improvement in quality at the tertiary education level must be preceded by quality improvement at the basic education level[endnoteRef:53].  [53:  Equality for All-Egypt’s Free Public Higher Education Policy; Is Free Basic Education in Egypt a Myth; Adequacy, efficiency and equity of higher education financing: The case of Egypt ] 




Recommendations for re-allocating resources (Educated but Unemployed; OECD and WB)?
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Background on Morocco (650-750)



Morocco has a population of approximately 34.38 million[endnoteRef:1]. It’s GDP (current US$) for 2015 was US$100,593.28, making it a lower middle-income country[endnoteRef:2]. Morocco is a constitutional monarchy and has an elected parliament; nonetheless, the King still holds immense power over constitutional and legislative issues[endnoteRef:3]. In the spring of 2011, following protests across North Africa and the region, protesters took to the streets in Rabat demanding political and constitutional reform. Like in Tunisia and Egypt, people called for economic and social reform, and in particular, were protesting high levels of unemployment[endnoteRef:4].  [1:  UNESCO Stats]  [2:  World Bank Stats]  [3:  Central Intelligence Agency. 2016. The World Factbook 2016–17. Washington, DC: Central Intelligence Agency; Moroccan versus Dutch School System]  [4:  https://www.hrw.org/news/2011/02/20/morocco-thousands-march-reform] 


[bookmark: _GoBack]The level of unemployment in Morocco was 9.4 percent in 2016[endnoteRef:5]. Unemployment is highest among those with a tertiary education, and was reported 25.3 percent for this group in 2016[endnoteRef:6]. One of the major causes of the high levels of unemployment is the mismatch between graduate skills and labor market needs. At the tertiary level, the majority of students choose social science and humanities courses over technical sciences, engineering and business (Figure 1), and this could be due to the relatively low quality of science and math courses at the primary and secondary levels[endnoteRef:7]. Overall, Moroccan students perform poorly in international standardized exams for mathematics and science, and though they have shown improvement in both subjects at both the 4th and 8th grade levels on TIMSS assessments since 2011, they still rank very low compared to other countries in the region and worldwide[endnoteRef:8].  [5:  Situation, évolution et principales caractéristiques du chômage et du sous-emploi en 2016, Haut-Commissariat au Plan, Maroc, 2016 http://www.hcp.ma/Situation-evolution-et-principales-caracteristiques-du-chomage-et-du-sous-emploi-en-2016_a1873.html]  [6:  Lea]  [7:  IMF Selected topics]  [8:  TIMSS 2015 Math and Sciences] 


Government spending on education has increased by approximately 5 percent per year since 2005[endnoteRef:9], and was reported 4.7 percent of the GDP in 2016, equal to 23.6 percent of total public expenditure[endnoteRef:10]. The government has made significant efforts to improve the quality of education in the sector, and to ensure access to education for the entire population through increased funding. Primary and secondary education are both free for all, and are mainly provided by the public sector, though the number of private (for-profit) institutions providing primary and secondary education are increasing rapidly[endnoteRef:11]. The public sector struggles with issues of quality, and like in Tunisia and Egypt, students depend greatly on tutoring from teachers to keep up in school[endnoteRef:12]. In 2000, the government adopted the National Charter for Education and Training, which completely remodeled the education and training systems in Morocco and introduced institutions such as the National Agency for the Fight against Illiteracy[endnoteRef:13]. Education is compulsory for 9 years, from the first grade, to the 9th grade, and the language of instruction up to this grade is Arabic. At the upper secondary level, Arabic remains the language of instruction in the regular secondary track, while the sciences and math are taught in French in technical secondary schools[endnoteRef:14]. Students learn French as part of the school’s curriculum starting at the age of 8[endnoteRef:15]. Though the language taught at primary and secondary schools is Arabic, the language used by the government and at certain tertiary education institutes is French; Morocco also has a second national language, Amazigh[endnoteRef:16].  [9:  IMF Selected Topics ]  [10:  http://www.men.gov.ma/Ar/Documents/Depliant2015-16.pdf]  [11:  Access and Equity in Financing Higher Ed (2011)]  [12:  Education in North Africa since Independence]  [13:  http://files.eric.ed.gov/fulltext/EJ1071171.pdf; http://www.popline.org/node/192144; https://borgenproject.org/education-in-morocco-literacy-rates/]  [14:  Moroccan versus Dutch School System
: https://www.nuffic.nl/en/publications/find-a-publication/education-system-morocco.pdf; The Road Not Travelled]  [15:  Moroccan versus Dutch School System:
 https://www.nuffic.nl/en/publications/find-a-publication/education-system-morocco.pdf ]  [16:  http://timssandpirls.bc.edu/timss2015/encyclopedia/countries/morocco/] 


The increased investments in education and reform efforts have had some returns for Morocco. Estimates from 1998 suggest that the private returns on education in Morocco (10 percent at the primary level and 11.6 percent at the secondary level) are higher than those for the MENA region (5.6 percent at the primary level and 9.6 percent at the secondary level)[endnoteRef:17], yet the sector’s efficiency, especially as it relates to the economy and labor market, is poor[endnoteRef:18]. The literacy rate among the population aged 15 and older for both sexes was 71.71 percent in 2015, a huge leap from 30.26 percent in 1982[endnoteRef:19]. Furthermore, Morocco achieved universal primary education; the net enrollment rate in primary education was reported 97.10 percent in 2016, and was almost equal for both sexes[endnoteRef:20]. Nevertheless, many children drop out of school, and the enrollment rate for both sexes at the secondary education level was 65.6 percent for 2016, with a large gap between urban (86.9 percent) and rural (38.8 percent) enrollment[endnoteRef:21]. Only about 15 percent of students actually graduate from secondary education, and obtain their baccalauréat[endnoteRef:22], which can either be obtained in general and/or vocational subjects[endnoteRef:23]. Overall, enrollment rates are still below those for other countries in the region[endnoteRef:24].  [17:  Montenegro & Patrinos, 2014: Comparable Estimates of Returns to Schooling around the World. World Bank Policy Research Paper]  [18:  IMF Selected topics]  [19:  UNESCO Stats]  [20:  L’education en chiffres (2015-2016) ]  [21:  http://www.men.gov.ma/Ar/Documents/Depliant2015-16.pdf]  [22:  https://www.usaid.gov/morocco/education; Access and Equity]  [23:  Moroccan/Dutch]  [24:  IMF Selected topics] 




Figure 1: Distribution of students by field of study (2015-2016)[endnoteRef:25] [25:  Morocco Ministry of Higher Ed Statistiques_Universitaires (2015-2016)] 
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Tertiary Education Overview (400-550)

One of the world’s oldest universities, a madrasa called Al-Qarawiyeen established in 859 A.D., is located in Morocco[endnoteRef:26]. Modern universities were not introduced until after the country became independent from France, in the late 1950s[endnoteRef:27]. Patriotic ideologies, including Moroccanization, unification, and Arabization guided the establishment of these universities[endnoteRef:28]. Since then, the tertiary education sector has gone through a number of reforms, and most recently, in 2003-2004, the Bachelor, Master, and Doctorate model, in line with European models of tertiary education, was adopted at the university level[endnoteRef:29]. In addition to public (n=17) and private universities (n=8), the Moroccan tertiary education system includes over 400 tertiary education institutes, including grandes écoles, or higher professional education programs, and applied/technical institutes of higher education[endnoteRef:30]. The language of instruction at vocational and technical courses at the tertiary education level in the public sector is French. This is also the case for almost all private tertiary institutes, some of which may be in English[endnoteRef:31].  [26:  SCIENTIFIC RESEARCH & HIGHER EDUCATION IN THE Arab WORLD Dr. Sultan T. Abu-Orabi (PPT)]  [27:  EL-Fasi, M. (1962). L'Universite Marocaine au Tournant de son Histoire. Le Monde Diplomatique; Meziani-The System of Higher Education in Morocco ]  [28:  The Current University Reforms in Morocco: The Present Situation of Labour Market and Culture]  [29:  The Current University Reforms in Morocco: The Present Situation of Labour Market and Culture ]  [30:  Moroccan/Dutch; Morocco Education for All 2015 National Report]  [31:  Moroccan/Dutch; Access and Equity] 


In 1996, the Ministry of National Education (primary and secondary education) and the Ministry of Higher Education and Scientific Research (legislation for tertiary education) were merged into a single ministry, Ministère de l’Education Nationale et de l’Enseignement Supérieur de la Formation des Cadres et de la Recherche Scientifique or the Ministry of Education[endnoteRef:32]. The Ministry of Education is responsible for the formulation and implementation of all policies related to tertiary education in Morocco, and for regulation of professional education programs, offered by specialized ministries[endnoteRef:33].  [32:  https://www.nuffic.nl/en/publications/find-a-publication/education-system-morocco.pdf]  [33:  Tempus] 


Statute No 01-00 regulates tertiary education in Morocco, and was instated to implement the changes pertaining to tertiary education as part of the 1999 National Charter for Education and Training[endnoteRef:34]. The Statute supports the financial, educational, academic and cultural autonomy of tertiary education institutions. It established two institutions to ensure the reform of the sector, namely, the National Coordination Committee for Higher Education and the National Evaluation Authority[endnoteRef:35]. The Statute also introduced quality assurance to the tertiary education system in Morocco by establishing an accreditation and evaluation systems, as well as by introducing bodies to regulate the system[endnoteRef:36]. Up until 2011, there was no regulatory framework for private universities[endnoteRef:37]. The Ministry of Education accredits diplomas from the public sector and degrees from private institutions via Statute No 01-00[endnoteRef:38]. The Statute also defined the role of the Conference of University Presidents, a national body which includes the presidents of all universities in Morocco, and which serves as a platform through which they can voice their interests and concerns[endnoteRef:39].  [34:  Tempus ]  [35:  Tempus]  [36:  Tempus]  [37:  The growth of private higher ed in NA-Morocco and Tunisia]  [38:  Tempus]  [39:  Tempus] 


Admission to tertiary education institutes is contingent on passing the baccalauréat, but other factors, such as the baccalauréat track studied, entrance exams (for specialties such as engineering and medicine, which are highly competitive), and final exam scores play a crucial role in admission to specific majors [endnoteRef:40]. Certain technical branches may be  Admission into non-university tertiary education programs is also very competitive, and based on entrance exams, and students enrolled in these types of programs are trained and gain the skills to work within these Ministries[endnoteRef:41]. Fluency in French is also important, especially in technical schools, and students graduating from private secondary schools have an advantage in this regard[endnoteRef:42].  [40:  Access and Equity; Moroccan/Dutch]  [41: Meziani: The System of Higher Education in Morocco ]  [42:  Access and Equity] 




Financing of Tertiary Education Institutions (1200-1500)



In the year 2013-2014, the majority of students enrolled in tertiary education were enrolled in universities (90%), largely in the public sector, 4% of students were enrolled in professional training institutes, and only 6% of students were enrolled in institutions in the private sector[endnoteRef:43]. The gross enrollment ratio at the tertiary level for both sexes in Morocco was 28.14 percent in 2015, and was almost equal for males (28.74 percent) and females (27.52 percent)[endnoteRef:44].  [43:  Morocco Education for All 2015 National Report]  [44:  UNESCO Stats] 


Unemployment among those with a degree (baccalauréat degree, technical degrees, or tertiary education degrees) was 33.5 percent in 2016, and was especially pronounced among females (51.5 percent) as compared to males (25.5 percent)[endnoteRef:45].  In particular, unemployment among holders of a university degree was 25.3 percent, among those with a professional diploma was 22.1 percent, and among those with a technical diploma was 23.2 percent.  Females, especially those with a tertiary education, remain underrepresented in the labor market[endnoteRef:46]. From among those that reported being discouraged to search for a job (6.1 percent), the wide majority were graduates (78.1 percent) and youth aged 15-29 (54.1 percent)[endnoteRef:47]. Furthermore, the high level of unemployment has led to the emigration of approximately 20 percent of highly educated Moroccans, especially those holding a PhD, to Europe[endnoteRef:48].  [45:  Situation, évolution et principales caractéristiques du chômage et du sous-emploi en 2016, Haut-Commissariat au Plan, Maroc, 2016 http://www.hcp.ma/Situation-evolution-et-principales-caracteristiques-du-chomage-et-du-sous-emploi-en-2016_a1873.html]  [46:  IMF Selected Topics]  [47:  Situation, évolution et principales caractéristiques du chômage et du sous-emploi en 2016, Haut-Commissariat au Plan, Maroc, 2016 http://www.hcp.ma/Situation-evolution-et-principales-caracteristiques-du-chomage-et-du-sous-emploi-en-2016_a1873.html]  [48:  Return Migration of Highly Skilled Scientists and Engineers to Morocco: Return or Circulation?] 


Like in Egypt and Tunisia, students in Morocco favor jobs in the public sector, nevertheless, the private sector is the primary employer in the country[endnoteRef:49]. The promise of employment by the public sector also plays a role when students are selecting their tertiary education major (i.e., in the selection of social sciences and humanities tracks)[endnoteRef:50]. The high levels of unemployment among educated youth highlight issues of both efficiency and access in spending in the tertiary education sector, and indicate that return to education for the tertiary education sector may be low[endnoteRef:51]. [49:  IMF Selected topics; Access and Equity; THE OPPORTUNITIES AND CHALLENGES FOR FEMALE LABOR FORCE PARTICIPATION IN MOROCCO.pdf]  [50:  Education in North Africa after Independence ]  [51:  Access and Equity; Comparative assessment of higher ed financing in 6 Arab Countries (see Psarcharopoulos and Patrinos 2002)] 


Public tertiary education is free for all Moroccans, and the public sector is the main provider of tertiary education in the country[endnoteRef:52]. Government expenditure as a percent of the GDP on tertiary education has been around 1% over the years[endnoteRef:53]. Expenditure on tertiary education as a percentage of government expenditure on education was equal to 20.18 percent in 2009[endnoteRef:54]. Expenditure on tertiary education as a percentage of public spending was approximately 4% percent in 2016, as compared to 5-5.8 percent spent on the sector in previous years[endnoteRef:55]. In addition, the government allocates a separate budget to scientific research; this was equal to 0.80 percent in 2008[endnoteRef:56]. The larger part of expenditure for tertiary education goes to cover operational costs[endnoteRef:57]. Of operational expenditures, almost 65% goes to paying staff salaries, 18% goes to scholarships and student grants, and 10% goes to university grants[endnoteRef:58]. The state budget also covers the investment budgets of public tertiary education institutions[endnoteRef:59].  [52:  Access and Equity]  [53:  UNESCO Stats]  [54:  UNESCO Stats]  [55:  ATLAS GRAPHIQUE ET CARTOGRAPHIQUE DE LA DÉCENNIE DE LA CHARTE NATIONALE DE L’EDUCATION ET DE LA FORMATION 2000-2013;]  [56:  Access and Equity]  [57:  Morocco Ministry of Higher Ed Statistiques_Universitaires (2015-2016). La mise en œuvre de la charte nationale de l’éducation et de la formation 2000-2013- Rapport Analytique – CSEFRS, 2014 ; Evolution du budget, part dans le budget de l’Etat et coûts unitaires, 2014; ATLAS GRAPHIQUE ET CARTOGRAPHIQUE DE LA DÉCENNIE DE LA CHARTE NATIONALE DE L’EDUCATION ET DE LA FORMATION 2000-2013; Tempus]  [58:  Morocco Ministry of Higher Ed Statistiques_Universitaires (2015-2016).]  [59:  Tempus] 


The budget allocated to each institution depends on the number of students enrolled, though regulated institutions, or grandes écoles, receive more funding per capita[endnoteRef:60]. Between 2001-2011, the cost per student in regulated institutions went down by over 50 percent, while the cost per student in open access institutions has remained relatively steady at approximately US$1,000[endnoteRef:61]. The difference in spending between these two types of institutions has resulted in poor academic standards and quality for open access institutions. This in turn has contributed to the mismatch between the skills gained at these institutions, and those required by the labor market[endnoteRef:62]. In addition to government grants, universities have other forms of resource generation: enrollment fees paid by adult learners, research contracts and consultancies, selling of goods or assets, non-governmental grants, and donations[endnoteRef:63].    [60:  Tempus]  [61:  ATLAS GRAPHIQUE ET CARTOGRAPHIQUE DE LA DÉCENNIE DE LA CHARTE NATIONALE DE L’EDUCATION ET DE LA FORMATION 2000-2013]  [62:  Educational Reforms in Morocco: Evolution and Current Status ]  [63:  Tempus] 


Morocco is a popular tertiary education destination for students coming from French speaking African countries, such as Mauritania, Guinea, Senegal and Mali, who choose the country because of its political and economic stability, scholarship availability, presence of international foreign universities, and low tuition fees in a number of fields, such as medicine and engineering[endnoteRef:64].  These tuition fees also contribute to revenue generation at tertiary education institutions. Moroccan nationals pay almost negligible enrollment fees, and the State offers grants to students who are in need. However, many students are obliged to take care of their own housing, since housing at universities is limited[endnoteRef:65]. Household spending on public tertiary education in Morocco depends on a number of factors. In terms of the family’s socioeconomic status, families with a higher socioeconomic status spend more on tertiary education (Figure 2), as do families living in urban areas. Spending on tertiary education by vulnerable and poor families is insignificant. The majority of tertiary institutions are concentrated in urban areas, and it can be assumed that any spending by families from rural areas goes to lodging and transportation[endnoteRef:66].   [64:  Regionalization of Higher Education in Africa, 2017 (Search for: Woldegiorgis and Doevenspeck (2015) or regional student mobility)]  [65:  Tempus]  [66:  Access and Equity] 


An Emergency Plan was designed and implemented from 2009-2012 that aimed at minimizing inequalities, and improving the quality of education in the sector. As part of this Emergency Plan, the highest budget was allocated to improving admissions into public tertiary institutions in the country. Though admissions to tertiary institutions improved as a result of the plan, the plan failed on other fronts: it was still not able to meet the growing social demand for tertiary education, the plan created further inequality between regulated and open access institutions, and it did not significantly improve previously high attrition rates[endnoteRef:67].  [67:  Outlook on Student Retention in Higher Education University Reforms in Morocco.pdf] 


The provision of tertiary education by private institutes is profit-based, and revenues come from tuition and other household fees[endnoteRef:68]. Private institutions are exempt from paying taxes. Their operational budgets are lower, particularly because they pay much less than public institutions on staff salaries. Staff members in private institutions are usually temporary, and are not eligible for social benefits. Also, the sector provides mainly service rather than technical training, and thus spends less money on infrastructure and equipment[endnoteRef:69].  [68:  Access and Equity]  [69:  Access and Equity] 




Figure 2: Household spending on tertiary education (Based on HCP, 2001), from Access and Equity
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The primary and secondary education systems in Morocco struggle with a number of issues, including poor quality, high absenteeism rates for students and teachers, high drop out rates, and a language divide[endnoteRef:70]. Mostly, these issues are carried over to the tertiary educational level. Poor quality is exacerbated by a lack of competition within the sector, since the public sector is the main provider of education at all educational levels[endnoteRef:71]. The tertiary education system struggles with issues of efficiency, and this creates issues of equity, particularly between urban and rural students, and students coming from high and low socioeconomic statuses[endnoteRef:72]. These in turn are met by a mismatch between graduate skills and available jobs, and a general lack of decent opportunities in the labor market, and indicate that, in spite of recent reforms to the tertiary education sector, there is still a long way to go[endnoteRef:73].  [70:  IMF Selected topics; https://www.usaid.gov/morocco/education]  [71:  Education since independence]  [72:  Access and Equity ]  [73:  IMF Selected topics] 
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Background on Palestine



The State of Palestine (SoP) is a country of approximately 4.67 million people[endnoteRef:1], of which nearly 800,000 live in recognized Palestine refugee camps across the Palestinian territories[endnoteRef:2]. Due to the Intifadas, and to occasional violence against Israelis, movement between the Palestinian territories and into Israeli-occupied territories is highly restricted, and the West Bank and Gaza are essentially two separate and distinct areas[endnoteRef:3]. This has had an impact on both access to tertiary education[endnoteRef:4], and on employment for Palestinians[endnoteRef:5].  The Israeli occupation in itself is one of the major challenges to the development of the higher education sector in SoP[endnoteRef:6]. The occupation has also impacted the Palestinian labor market significantly, and, in times when Palestinian employment in Israel is high, the return on education in Palestine is very low[endnoteRef:7]. Furthermore, the Palestinian economy is greatly dependent on Israel’s economy and policies[endnoteRef:8]. The economy faces great pressure as a result of the occupation, its structure is fragmented, and it is unable to meet the needs of the Palestinian people; the occupation is one of the main drivers of poverty in the country[endnoteRef:9].	Comment by Hana Addam El-Ghali: Provide a definition in the footnotes 	Comment by Hana Addam El-Ghali: Do you mean that those who are educated in Palestine then go work in Israel, and that is why the return to education within Palestine is low?  [1:  UNESCO Stats: http://uis.unesco.org/en/country/ps ]  [2:  UNRWA, 2016: https://www.unrwa.org/sites/default/files/content/resources/unrwa_in_figures_2016.pdf]  [3:  http://www.hamoked.org.il/items/110360.pdf ; https://www.nrc.no/globalassets/pdf/legal-opinions/legal_memo_movement_between_wb_gaza.pdf]  [4:  Higher Education in the Gaza Strip Policies, Quality and Role of NGOs]  [5:  https://www.imf.org/~/media/Files/Countries/ResRep/WBG/2016WBGRR.ashx]  [6:  Higher Education in the Gaza Strip Policies, Quality and Role of NGOs]  [7:  https://www.etf.europa.eu/webatt.nsf/0/49583C88B3C1AD0DC1257CD1003DA5FC/$file/Employment%20policies_Palestine.pdf]  [8:  https://www.etf.europa.eu/webatt.nsf/0/49583C88B3C1AD0DC1257CD1003DA5FC/$file/Employment%20policies_Palestine.pdf]  [9:  Palestine Education for All National Review 2015] 


SoP’s GDP per capita is reported USD1745.90 for 2015 making it a low income country[endnoteRef:10]. The country suffers from high unemployment at a rate of 25.7% (2016), with unemployment higher among females (43.9%) than males (21.0%)[endnoteRef:11]. The unemployment rate is higher in Gaza than in the West Bank, reaching 40.6% in the 4th quarter of 2016[endnoteRef:12]. Many Palestinians seek work in Israel due to limited employment opportunities in SoP, and due to the stark wage gaps between the two territories; yet due to a number of restrictive policies, currently a reported 16.6% of the Palestinian labor force, specifically coming from the West Bank, worked in Israel in the first quarter of 2014[endnoteRef:13].  [10:  World Bank, 2016]  [11:  http://www.pcbs.gov.ps/site/512/default.aspx?tabID=512&lang=en&ItemID=1848&mid=3171&wversion=Staging]  [12:  http://www.pcbs.gov.ps/site/512/default.aspx?tabID=512&lang=en&ItemID=1848&mid=3171&wversion=Staging]  [13:  Palestine Education for All National Review 2015] 


	SoP has made significant strides towards improving its education sector. It provides universal primary education, covering free, compulsory education in public schools up to the 10th grade[endnoteRef:14], and as a result, gross enrolment rates in primary education (grades 1-10) are very high for both males (94.38%) and females (94.27%)[endnoteRef:15]. Nevertheless, at 1.32%, the government expenditure on education as a percentage of the GDP is relatively low when compared to other countries in the region[endnoteRef:16]. The sector struggles with issues of quality, and the percentage of teachers who are qualified to teach by means of holding a certificate or degree, as per national standards, was 33.1% in 2013-2014[endnoteRef:17]. The primary education sector is largely managed by non-governmental organizations (NGOs)[endnoteRef:18]. The Israeli occupation has also had a significant effect on the education sector in SoP, and in damaging ways, such as by preventing the entry of essential supplies to schools, by blocking roads and demolishing schools, and by preventing the entry of construction materials for renovating schools [endnoteRef:19]. Progress in the sector has also been hindered by the poor working conditions, which resulted in a teachers’ strike. Furthermore, the political separation between Gaza and the West Bank has resulted in fragmented adoption of educational policies and procedures making it difficult to obtain proper data on the development of the Palestinian educational sector[endnoteRef:20]. 	Comment by Hana Addam El-Ghali: It can either have attained universal primary education or is working towards it, and thus offering free compulsory education. 	Comment by Hana Addam El-Ghali: As a result of the policies employed in the country, primary education is near universal. 	Comment by Hana Addam El-Ghali: Are you able to insert a table here or figure to show the different? 	Comment by Hana Addam El-Ghali: So it is informal education or formal education? Additionally, if this is the case, then how is this education service provision regulated by the Ministry? Does this impact the quality? 	Comment by Hana Addam El-Ghali: I am not sure if we should continue to state that all this is due to the “Israeli occupation” or we can simply say because of the protracted conflict within the state. Let us check with Francisco and JM.  [14:  Palestine Education for All National Review 2015]  [15:  UNESCO Stats: http://uis.unesco.org/en/country/ps ]  [16:  UNESCO Stats: http://uis.unesco.org/en/country/ps ]  [17:  Palestine Education for All National Review 2015]  [18:  Palestine Education for All National Review 2015]  [19:  Palestine Education for All National Review 2015]  [20:  Palestine Education for All National Review 2015] 


	The Palestinian government has made substantial efforts to advance the tertiary education sector in Palestine despite the numerous challenges facing the sector. It has, to a certain extent, been able to meet the growing demand for tertiary education in the country[endnoteRef:21]. Yet, the sector is overwhelmed by fragmentation, and demographic and fiscal pressures; as a result, the Ministry of Higher Education has been working on developing a financing strategy which aims to improve the sector by focusing on effectiveness, efficiency, accessibility and accountability[endnoteRef:22].       [21:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015]  [22:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015; National report-The Higher Education System in Palestine (2016)] 




Tertiary Education Overview



Two year colleges were present in SoP since the 1950s. However, the tertiary education sector was not formally established until the 1970s, making it a relatively young sector when compared to other countries in the region[endnoteRef:23]. Once it was established, it became easier for Palestinians to obtain a tertiary education in light of the difficulties they faced when traveling abroad for their tertiary studies. Studying locally also helped preserve the Palestinian identity. Since its inception, the sector has grown to include 52 accredited institutions, with its main expansion occurring after the signing of the Oslo Accords of 1993, when the Palestinian National Authority (PNA) was recognized as the representative of Palestinians. The Ministries of Education and Higher Education were also established around this time[endnoteRef:24], and in the year 2002, the two ministries were merged into a single entity, the Ministry of Education and Higher Education (MoEHE)[endnoteRef:25]. 	Comment by Hana Addam El-Ghali: How so?  [23:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015]  [24:  National report-The Higher Education System in Palestine (2016)]  [25:  Tempus-The Higher Education System in Occupied Palestine (2012)] 


The sector is comprised of 14 traditional universities, one open-university, 19 university colleges, and 18 community colleges. The majority of these tertiary education institutions (n=33) are located in the West Bank, while the remaining are in Gaza (n=18). The open education university has 22 branches distributed across the West Bank (n=17) and Gaza (n=5)[endnoteRef:26]. The Council of Higher Education drafts and enacts all rules related to the tertiary education sector[endnoteRef:27]. The sector is regulated by the Law on Higher Education No. 11 of 1998, which grants access to higher education to every citizen in SoP, provides legal status to tertiary education institutions, and dictates the legal framework by which tertiary education institutions are organized and managed. All students holding a General Secondary Education Certificate (tawjihi) or its equivalent are eligible to enroll in local tertiary education institutions[endnoteRef:28]. The law distinguishes three types of tertiary institutions, namely, governmental, public (established by non-governmental organizations), and private institutions, which provide diploma, bachelor, master, and PhD degrees[endnoteRef:29]. Based on this law, the MoEHE and Council of Higher education are responsible for national planning and supervision of the sector, while institutions are responsible for their own management, monitoring and control[endnoteRef:30]. 	Comment by Hana Addam El-Ghali: Tabulate 	Comment by Hana Addam El-Ghali: When was this established? What is its mandate? 	Comment by Hana Addam El-Ghali: What about admission? Who regulates this? In most Arab countries it is a centralized system. Is it the same in Palestine? Or do universities control this aspect as well?  [26:  JM-HE Statistical Yearbook 2016]  [27:  The Higher Education System in Occupied Palestine (2012)]  [28:  National report-The Higher Education System in Palestine (2016)]  [29:  JM-HE Statistical Yearbook 2016]  [30:  National report-The Higher Education System in Palestine (2016)] 


	The sector faces a number of challenges similar to those faced by other countries in the region. Firstly, there is a mismatch between the degree majors offered and the labor market needs. Furthermore, there has been a steady decline in the number of students enrolling in community colleges, which offer diplomas in professional and technical programs, and prepare students for employment within the middle-level labor force. In turn, the number of students enrolling in universities has increased rapidly[endnoteRef:31]. The quality of tertiary education in SoP struggles greatly, and access to education is inequitable. The sector is characterized by a lack of transparency, and fragmentation at a national level, with little to no coordination between the MoEHE and institutions, or among institutions[endnoteRef:32].     	Comment by Hana Addam El-Ghali: It would be important to provide a table that shows enrollment for the past couple of years at least  [31:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015; National report-The Higher Education System in Palestine (2016)]  [32:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015] 




Financing of Tertiary Education Institutions



Tertiary education in SoP is predominantly through governmental and public institutions[endnoteRef:33], and the funds spent on tertiary education are low. Demographically, the Palestinian population is predominately composed of children aged under-14, consisting about 40% of the population, while those aged 15-24 comprise 22% of the population[endnoteRef:34]. The 2015 census showed that 14% of households in SoP are headed by youth (aged 15-29)[endnoteRef:35]. These demographic characteristics impact both labor market dynamics, and demand for tertiary education—SoP has one of the highest tertiary education enrollment rates in the region[endnoteRef:36], as well as one of the highest unemployment rates in the region[endnoteRef:37]—unemployment among young graduates is as high as 50%[endnoteRef:38].	Comment by Hana Addam El-Ghali: This is important for analysis: so does this mean since heads of households are young, then they prefer to work than seek tertiary education opportunities? Also, what about militias? Are young people, mainly males, recruited by armed forces and militias?  [33:  National report-The Higher Education System in Palestine (2016)]  [34:  http://uis.unesco.org/en/country/ps]  [35:  http://www.pcbs.gov.ps/site/512/default.aspx?tabID=512&lang=en&ItemID=1721&mid=3172&wversion=Staging]  [36:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015]  [37:  https://www.etf.europa.eu/webatt.nsf/0/49583C88B3C1AD0DC1257CD1003DA5FC/$file/Employment%20policies_Palestine.pdf]  [38:  http://www.pcbs.gov.ps/site/512/default.aspx?tabID=512&lang=en&ItemID=1721&mid=3172&wversion=Staging] 


Among youth, unemployment is very high, with the rate for young males at 38.6% and for young females at 54.5%[endnoteRef:39]. The highest unemployment rate, reaching 64%, was among graduates in education, while the lowest was among lawyers (25%)[endnoteRef:40]. The construction sector is the main employer of Palestinians in Israel, comprising 63.0% of workers, while the service sector (health, education, and general administration) is the main employer in Palestine, comprising 35.7% of workers in the first quarter of 2014[endnoteRef:41]. The public sector, which employs 22.9% of Palestinians, and the trade, catering, and hotel industries, which employ 21.1% of Palestinians, are the second largest employers of Palestinians within Palestine[endnoteRef:42].  	Comment by Hana Addam El-Ghali: What year? 	Comment by Hana Addam El-Ghali: Does that mean unskilled workers? Or engineers?  [39:  https://www.etf.europa.eu/webatt.nsf/0/49583C88B3C1AD0DC1257CD1003DA5FC/$file/Employment%20policies_Palestine.pdf]  [40:  http://www.pcbs.gov.ps/site/512/default.aspx?tabID=512&lang=en&ItemID=1721&mid=3172&wversion=Staging]  [41:  Palestine Education for All National Review 2015]  [42:  Palestine Education for All National Review 2015] 


Over 220,000 Palestinians, roughly 4.5% of the Palestinian population, are enrolled in tertiary education institutions[endnoteRef:43]. The gross enrollment ratio in tertiary education for both males and females was estimated at 44.28% in 2015. The sector is dominated by female enrollment (54.41% gross enrollment ration for females versus 34.54% gross enrollment ration for males) [endnoteRef:44]. The majority of students are enrolled in traditional universities[endnoteRef:45], and mostly in subjects such as the social sciences and humanities, which are incompatible with the technical and scientific skills needed in SoP[endnoteRef:46].  There has been a sharp increase in enrollment in tertiary education over the years, and this has not been met by an increase in funding, which has remained about the same, or in some cases has even decreased[endnoteRef:47].	Comment by Hana Addam El-Ghali: Tabulate 	Comment by Hana Addam El-Ghali: Within analysis, could this be due to recruitment of males by armed forces and militias? Or because families feel more comfortable sending their males abroad for work and study?  [43:  National report-The Higher Education System in Palestine (2016)]  [44:  UNESCO Stats: http://uis.unesco.org/en/country/ps]  [45:  National report-The Higher Education System in Palestine (2016)]  [46:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015]  [47:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015; National report-The Higher Education System in Palestine (2016)] 


The PNA finances all governmental tertiary education institutions in SoP, it also provides partial support and funding to non-governmental, public, tertiary education institutions[endnoteRef:48]. Private institutions in SoP are mainly financed by foundations, charitable and religious associations, individuals and companies; similarly, public universities are financed by local NGOs and charity associations[endnoteRef:49]. Approximately 2% of public spending on higher education as a percentage of Palestinian GDP is spent on tertiary education, and only 3% of spending from the education budget is spent on the tertiary education sector. Compared to the region, and based on international standards, the finances spent on financing tertiary education in SoP are relatively low. The government spends less than USD1000 per student, while tertiary education tuitions are very high[endnoteRef:50]. 	Comment by Hana Addam El-Ghali: Per year?  [48:  The Higher Education System in Occupied Palestine (2012)]  [49:  The Higher Education System in Occupied Palestine (2012)]  [50:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015] 


Institutions depend greatly on tuition fees as a source of revenue, and up to 60-70% of their operating budgets come from tuitions. With no guarantee in terms of tuition payments, tertiary education institutions face yearly budget deficits. Public funding is allocated as a fixed amount by the government on a yearly basis, and based on the number of staff and students[endnoteRef:51]. The budget has increased gradually from USD 20 million in 2002, to USD 90 million in 2011; though every year, only 60% of the budget is actually expended[endnoteRef:52].   In 2011, approximately 94% of the budget was devoted to paying salaries and covering operational costs, while the remaining 6% were spent on development. Of the money spent on development, an estimated 72% went to capital costs, distributed based on access, quality, management, and relevance, while 28% went to current costs[endnoteRef:53]. The PNA budget for the year 2016 reflects this, with the bulk of the budget expended on the MoEHE covering salaries and operational costs[endnoteRef:54].  [51:  JM’s presentation]  [52:  The Higher Education System in Occupied Palestine (2012)]  [53:  The Higher Education System in Occupied Palestine (2012)]  [54:  Budget Book 2016.06.22] 


With tuition fees and unemployment in Palestine both very high, many students, particularly in the Gaza strip, face difficulties enrolling in tertiary education institutions[endnoteRef:55]. This has resulted in inequity based on household financial situation when it comes to enrollment in tertiary education institutions[endnoteRef:56]. All Palestinians that maintain a cumulative average above 65%, and that are financially needy are eligible for an interest-free student loan via the Student Loan Fund. The Student Loan Fund was launched by the PNA with the assistance of charitable organizations. Loans are merit-based, and the government decides on the number of loans to be disbursed at the beginning of the academic year. Loans must be paid within one year after graduation, which is highly unlikely given that new graduates face difficulties in finding jobs. As a result, the failure to repay loans by students has had a negative impact on the Fund. The Fund is also dependent on grants from international donors and contributions from the national budget, which both fluctuate[endnoteRef:57]. Funds to cover tuition fees for students who want to enroll in tertiary education institutions are also provided by scholarships from the United Nations Relief and Works Agency, UNESCO, funds from NGOs, and via bank loans[endnoteRef:58]. The budget deficits at the institutional level, resulting from this dependency on tuition fees, have compromised the quality of tertiary education in Palestine, and reforms at the institutional level seem unlikely[endnoteRef:59]. 	Comment by Hana Addam El-Ghali: How does this translate in light of the increase in enrolment mentioned earlier? 	Comment by Hana Addam El-Ghali: Anything that can be said on the World Bank support to tertiary education within this scope?  [55:  Higher Education in the Gaza Strip Policies, Quality and Role of NGOs]  [56:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015]  [57:  National report-The Higher Education System in Palestine (2016); Higher Education in the Gaza Strip Policies, Quality and Role of NGOs]  [58:  Higher Education in the Gaza Strip Policies, Quality and Role of NGOs]  [59:  Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015; http://www.unesco.org/new/en/ramallah/education/higher-education-for-vulnerable-students/] 


[bookmark: _GoBack]The Accreditation and Quality Assurance Commission, established in 2002, is the agency responsible for accreditation and quality assurance at the tertiary education level in Palestine, and was developed to unify and improve the accreditation system in the country. In 2005, SoP also received a fund from the World Bank through IDA and the European Commission to develop a Quality Improvement Fund (QIF) as part of a Tertiary Education Project[endnoteRef:60]. The main objective of the QIF is to improve the quality and relevance of tertiary education in Palestine by facilitating the transition for students from education to the labor market. Grants are awarded to tertiary education institutions on a competitive basis, and have changed the way that tertiary institutions are financed, improved teacher education, and enhanced relationships between institutions, and the public and private sectors[endnoteRef:61]. In addition, the government has committed to developing a new financial strategy which improves governance, financial deficits, relevance, access to education and human resource needs[endnoteRef:62].   [60:  The Higher Education System in Occupied Palestine (2012)]  [61:  QIF newsletter (file:///C:/Users/mb95/Downloads/Newsletter%203ed%20Edition%20-%20English%20A4.pdf), Operations Manual for QIF (http://www.palpcu.ps/files/Operation%20QIF%20Manual%20V6%20-%20PI.pdf)]  [62:  JM’s Presentation; Developing a Financing Strategy for Palestinian Higher Education, Kuhail and Hauptman, 2015] 
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[bookmark: _GoBack]Financing Tertiary Education: The Cases of Lebanon, Jordan and the Kurdistan Region of Iraq





1. Introduction



Tertiary education in the Middle East and North Africa (MENA) has been one of the main drivers of the economy in most countries of the region.  Similar to tertiary education systems across the world, this sector has witnessed a large growth in both the supply and demand for its services in a number of the countries in the region. This sharp increase in the number of tertiary education institutions, coupled with the sharp increase in the number of students presents the need to address the means to finance this sector through innovative means that have started to present a burden not only to governments but also to individuals seeking to access tertiary education for the purpose of improving their socioeconomic status and leveraging their status in a developing world racing against the developed nations. Financing tertiary education no longer lies on the shoulders of governments, as many countries of the region have started seeking alternative means of financing in order to address the growing demand. Today, tertiary education institutions in countries of the MENA region face an influx of students who cannot be sustained by government funds. The need for sustainable means of financing for this sector becomes more urgent in light of the need to maintain quality of education in order to address a very critical aspect related to the sector, namely, the connection with the labor market and global competitiveness within science and research. The quality of education at tertiary education institutions is key to the employability of their graduates, which further presents a dilemma that has been facing nations of the region for the past decade given the youth bulge and the high [educated] youth unemployment. The protracted crisis in the region has further burdened the tertiary education sector, particularly in Syrian refugee host countries such as Lebanon, Jordan and the Kurdistan Region of Iraq (KRI), as governments are now faced with an obligation to address the need to provide access to both their citizens as well as refugees and internally displaced people.



1.1 Background on Lebanon 



Lebanon is a country of approximately 4.5 million people, which has witnessed a sharp increase in its population in the past 5 years due to the influx of over 1.5 million Syrian refugees. Lebanon’s GDP per capita is reported US$8,050 for 2015 (World Bank, 2016c), making it an upper middle-income country. The country emerged from a 15 years civil war, only to continue struggling with internal conflicts for the past two decades, and more recently, has been impacted by the war in neighboring Syria. This has impacted the country’s economic growth as well as its internal security. The national public debt has become a burden on the country, reaching US$64.41 billion in the third quarter of 2016, reflecting an increase of US$29.48 billion since 2005 (Ministry of Finance, 2016). 

	Unemployment has been one of the challenges facing the country for the past decade, and is increasingly a struggle after the break of the Syrian war, as the influx of Syrians into the country presented a competition for the few available jobs, especially those in the informal sector, within the country. In 2012, unemployment rates were particularly high, at 34 percent for youth, 18 percent for women and 14 percent for employees with a tertiary education, and the majority of those unemployed were under the age of 35 (Robalino & Sayed, 2012). Despite the growth in Lebanon’s economy in the past few years, Lebanon still struggles to create jobs, with the majority of jobs created requiring low-skilled labor (Robalino & Sayed, 2012). Furthermore, there is a disparity between the skills of workers, and the skills required by the labor market, partly due to the outmigration of tertiary degree holders (Robalino & Sayed, 2012), and this places a constraint on business creation (Jaramillo & Melonio, 2011).

	The education sector in the country remains a fragile one, particularly pre-tertiary education, whereby the public sector struggles with issues of capacity, access, and quality. The Ministry of Education and Higher Education (MEHE) in the country has put forth efforts to address some of the challenges facing the sector, particularly with the support of funds from international organizations. Funds have been used to support the country in providing the services needed with the increased demand as a result of the influx of Syrian refugees, which has impacted the needs of the education sector, as well as the quality of education delivered (United Nations High Commissioner for Refugees Lebanon, 2014). In response to issues of access, support has been provided in the form of full tuition coverage of primary and secondary schooling for Syrian refugees and vulnerable Lebanese, as well as provision of supplies, such as stationary and textbooks (United Nations High Commissioner for Refugees Lebanon, 2014). The MEHE has put forth plans to improve quality of education through capacity development of teachers, provision of learning materials for teachers and students, as well as remedial language courses for students requiring it (United Nations High Commissioner for Refugees Lebanon, 2014). The MEHE will also provide quality assurance of all preparatory material that will allow students to enroll in formal education to ensure that the transition is smooth (United Nations High Commissioner for Refugees Lebanon, 2014). These are all important measures if the already fragile education sector is to remain stable. 

	Public expenditure on education as a total percentage of the GDP remains low at 2.46% compared to the regional value (5.3%) (World Bank, 2014), and is heavily subsidized by private sources. The tertiary education sector is dominated by the private sector (48 tertiary education institutions), with only one public university in the country. Additionally, many of the private universities have one or more branches across the country, which facilitates students’ access to tertiary education in remote areas. Lebanon is reported to be among the recipients of the largest number of scholarships supporting access to tertiary education in the past two years, which have been offered to both Syrian refugees and socially and economically vulnerable Lebanese. 

The tertiary education sector in Lebanon presents opportunities for socio-economic development as it provides wide access to youth from all socioeconomic backgrounds, presenting the opportunity for leveraging their potential for employment within the region and beyond. 



1.2 Background on Jordan



Jordan is a country of approximately 7.6 million people, with about 30.6% of the population representing non-Jordanians (World Bank, 2016a). Similar to other countries in the MENA region, Jordan has been impacted by the neighboring war in Syria, whereby 46% of the non-Jordanians in the country are Syrians. However, the Jordanian government has implemented strict measures to contain refugees in government organized camps, limiting the integration of refugees within society. The country’s GDP per capita is about US$5,000 in 2016 making it an upper middle-income country. The country’s economy depends heavily upon remittances from its skilled labor working abroad in the oil rich countries of the region and external grants/loans from international and regional partners (World Bank, 2011).  

Jordan has made significant efforts towards structural reforms within the education sector and towards supporting public-private partnerships in the past 10 years. The country faces a number of challenges which are not quite unique to its context, among which are high unemployment, a dependency on grants and remittances from Gulf economies, as well as continued pressure on natural resources (World Bank, 2016a). Unemployment in the country has been reported at 14.6 percent during the first quarter of 2016 (Department of Statistics, 2016). This unemployment rate is particularly higher among university degree holders by almost 20% compared to other levels of education, resulting in a negative return of investment when it comes to the national tertiary education system (Ministry of Planning and International Cooperation, 2015). Unemployment among university graduates is exacerbated by the majority of students being enrolled in unemployable programs such as humanities and social sciences programs, while too few students are enrolled in vocational training, for which jobs are readily available (Al Adwan, 2013; Ministry of Planning and International Cooperation, 2015). Furthermore, the National Employment Strategy suggests that employers are unsatisfied with the quality of graduating students, since they believe that the skills graduates gain during their tertiary education are no match for the skills required by the labor market (Ministry of Planning and International Cooperation, 2015). This presents an added challenge for the government in regulating tertiary education and aligning it with labor market demands. 

	The education sector in Jordan receives considerable support from the government, representing 14.2% of the public expenditure, placing the country ahead of other countries in the region (Knoema, 2016). Nevertheless, recent evidence suggests a decline in the quality of education at public institutions in Jordan, which the government fears may result in a generation of youth that is unprepared for a competitive regional and global workforce (Ministry of Planning and International Cooperation, 2015). The decline in quality is attributed to a number of factors, including low public expenditure on education per student, US$1382.2 per student in primary education in 2011, and US$1700.9 per student in secondary education in 2011, compared to OECD member country expenditure averages of US$9000 per student in primary/secondary education in 2012 (Ministry of Planning and International Cooperation, 2015; National Center for Education Statistics, 2016). It is also attributed to factors such as inconsistency in public school infrastructure, outdated curriculums and teaching methods, high centralization of administration, low involvement of parents and community in school activities, underfunded and outdated training programs for teachers, and the influx of Syrian refugees (Ministry of Planning and International Cooperation, 2015). 

	The Jordanian government greatly supports strong education policy as a means to developing its human resources, improving access across the Kingdom, and almost to the point of universal primary education. There are currently 78 tertiary education institutions in the country, with 10 public universities, 17 private universities, and 51 community colleges, enrolling approximately 236,000 students, out of which 11% are from neighboring Arab countries. An increased number of scholarships have also made their way to Jordan to support tertiary education in the country given the protracted Syrian crisis in the region. These scholarships have been primarily provided by international organizations similar to those offering scholarship programs in other countries of the region, among which are the European Union and SPARK. SPARK is an independent development organization that aims to better higher education and entrepreneurship in an aim to improve countries post-conflict (SPARK, 2016). Since the onset of the Syrian war, SPARK has granted thousands of scholarships to Syrian refugees residing in host countries, including Lebanon, Jordan and the KRI (SPARK, 2015).



1.3 The Kurdistan Region of Iraq



Iraq is a country of approximately 35 million people, and has a young and growing population. Its GDP per capita was US$6,147 in 2014 making it an upper middle-income country. Iraq currently faces numerous economic and social challenges and a volatile political situation. This situation is further highlighted within its Kurdistan region, where security issues are slightly more diluted. The government has been working in the past decades to rebuild and strengthen the region’s infrastructure and institutions. Poverty and human conditions in Iraq worsened in the first decade of 2000, and continued to deteriorate with the war in neighboring Syria and the resulting ISIS insurgency in parts of the country, and continue to be a key challenge for the Kurdistan region as well. 

	Overall unemployment has almost tripled since 2010 from 4.8% to 13.5% in the Kurdistan region, according to the Ministry of Labor and Social Affairs, particularly rising sharply in the past two years with the financial crisis caused by a drop in oil prices in the region that has led to a large number of abandoned investment projects and thousands of jobless workers. The rise in unemployment may also be partly due to the influx of the 1.8 million, mostly internally displaced, refugees to the Kurdistan region coupled with the recent financial crisis due to the political conflict between the Kurdistan Regional Government and the Federal Government of Iraq (Editorial Staff, 2016). This influx has resulted in a population increase of approximately 28 percent in the span of 2012-2015, straining the region’s resources, economy and local population (World Bank, 2015). The unemployment rate is significantly higher among younger adults aged from 20 to 24 (16.9 percent for male adults and 35.7 percent for female adults). 

	The Iraqi education sector can contribute to addressing these challenges along with social protection, security, economic growth and other policy approaches. Since 2003, federal Iraq, including the Kurdistan region, has seen significant increase in GDP growth of about 53 percent until 2008. Concurrently, the spending on education as a percentage of GDP has been increasing too, nevertheless, the 8.6 percent of the national budget in 2008, or the 3.5 percent of GDP expenditure on education in 2008 are still considerably low when compared to neighboring countries, such as Jordan, Morocco and Egypt that spend approximately 6.3 percent, and Kuwait that spends 8.2 percent on education (Iraq National Education Strategy Drafting Committee, 2011). Increased spending has also been observed within the tertiary education sector which has responded to increased enrollments, particularly in the three provinces in the Kurdistan region (Ministry of Education, 2012b). This has facilitated improvements in the ratio of tertiary education students to staff nationwide despite increasing demand – the ratio has fallen from 21 in 2003/04 to 13 in 2008/09 (Ministry of Education, 2012a). Despite these improvements, the tertiary education sector in Kurdistan remains lagging behind in capacity, and is faced by a number of challenges, including a lack of trained staff, particularly full professors, difficult working conditions, a lack of space and materials for instruction, and limited access to IT infrastructure for both faculty and students. 

	Kurdistan has successfully created an autonomous regional government that has its own parliamentary democracy with a regional assembly (Palander, 2013). The Kurdistan Regional Government developed its independent tertiary education policy under the supervision of the Ministry of Higher Education and Scientific Research (MHESR). Furthermore, the Kurdistan region developed its own education strategy in 2013 in collaboration with the Federal Government of Iraq under the Kurdistan Vision 2020, with the goal to equip students with skills that are relevant for the local and global labor market. The Kurdistan region faces challenges of improving security, and strengthening private-public partnerships which in turn will enable private sector development. The tertiary education sector has a major role to play in this process of reconstruction, renewal and progress. It currently has 19 state and state-recognized private tertiary education institutions, which include technical universities, comprehensive universities and specialized institutions at the university level, with around 94,700 students within Kurdistan (Ministry of Higher Education and Scientific Research, 2010). There are a number of scholarship programs in the region, particularly now with the influx of the Syrian refugees, some of which have been initiated by the government and others that have, in the past two years, been introduced by international organizations such as the European Union and SPARK. The government spent up to US$100 million a year to send graduate students abroad in 2010 (Palander, 2013). 

	Tertiary education remains one of the means to addressing key development issues within the Kurdistan region, particularly given its steady move towards independence. However, the low investment in expenditure on education, coupled with the ongoing financial crisis and protracted Syrian refugee crisis, remain among the main barriers to the potential development in the Kurdistan region. 



2. Tertiary Education Overview 



2.1 Lebanon



The tertiary education sector in Lebanon was established in 1866, with the founding of some of the major private universities in the MENA region, primarily by missionaries, such as the American University of Beirut and the University of Saint Joseph. The Lebanese tertiary education sector has been growing and evolving, reflecting both the country’s development and its educational needs. The sector was first regulated by the Lebanese government in 1950 with the establishment of its first Ministry of Education (MoE), as well as the founding of the one and only public university in the country, the Lebanese University. The first law regulating the sector was recently amended in 2014 to address recent emergent issues and trends in tertiary education, primarily issues related to good governance and quality assurance in institutions. A number of institutions were established prior to the Lebanese civil war in 1975, and continued to emerge until recently, with the culmination of about 42 universities in the country. The Directorate General for Higher Education at the Ministry, established in 2002, currently overlooks the private tertiary education sector. While private institutions do not directly report to nor are controlled by the Ministry, there exists a long-standing, informal relationship between the Ministry and these institutions, which permits them to enjoy total autonomy of governance and at the same time maintain a liaison role that facilitates communication and cooperation (El-Ghali, Yeager, & Zein, 2011). Recently, the government has made efforts to establish national quality assurance mechanisms to regulate (tertiary) education in Lebanon, though a number of tertiary education institutions, mainly in the private sector, already implement internal quality assurance mechanisms, while others are accredited by and accountable to international quality assurance agencies (Education, Audiovisual and Culture Executive Agency, 2012). 

	The civil war brought on massive damage to the tertiary education sector in Lebanon, but the large amount of growth the country witnessed, both in terms of student enrollments and the number of universities in less than 10 years, has brought a great deal of attention to this sector. Despite private investments in tertiary education, the country still faces chronic crises of youth unemployment and brain drain. As a result of this high rate of migration, the country is not able to maintain its human capital (Nahas, 2011). In addition to the hemorrhage in human capital, the country is in a constant state of political and economic instability, which has greatly impacted universities. Furthermore the sector in Lebanon faces additional challenges; the government has not been able to develop a strategic vision for tertiary education, which has resulted in a boom of private institutions, albeit at the cost of quality (Nahas, 2011). Planning thus becomes a challenging task confronted with social, economic, and political challenges and a high rate of uncertainty and risk.



2.2 Jordan



Unlike Lebanon and Iraq, Jordan has enjoyed a considerable period of time of stability, which helped in advancing tertiary education in the country. The beginning of the tertiary education system in the country was marked by the founding of a number of teachers’ colleges in the 1960’s. The first public Jordanian university, the University of Jordan, was established in 1962. However, it was not until 1982 that the Jordanian Council of Higher Education was established in response to the need for regulation and planning of tertiary education policies and coordination among Jordanian public universities. The Council represented one of the first initiatives towards establishing the MHESR in 1985. In 1989, the Council of Higher Education endorsed the first policy document authorizing the establishment of private universities. The Ministry was dissolved in 1998, but it was renamed and opened in 2001 as the MHESR. The new Ministry supervises all tertiary education issues in the country, and encompasses the Higher Education Council, the Accreditation Commission, and the Higher Committee for Scientific Research to oversee the programs offered by both private and public institutions and evaluate their effectiveness in implementing nationwide tertiary education’s vision, mission, and objectives. Currently, there are eight public and thirteen private universities in Jordan. Despite the continuous governmental support that the tertiary education sector receives in Jordan, high rates of youth unemployment persist in a country where increasingly greater numbers of families are seeking to further their children’s education through investments in university education.

	The higher education sector in Jordan has grown significantly in the last three decades, due in large part to a demographic shift characterized by natural population growth, and to regional crises, which resulted in the influx of thousands of refugees to the country (Al-Hamadeen & Alsharairi, 2015). These have in turn significantly increased the demand for higher education, with enrollment rates for bachelor and graduate studies increasing significantly, which has been met by a growing number of tertiary education institutions (Al-Hamadeen & Alsharairi, 2015).  Jordanian universities also attract many foreigners, and in 2007, these constituted almost 10% of students enrolled in tertiary education institutions in the country (Kanaan, Al-Salamat, & Hanania, 2010). Also in response to the growing rate of enrollment, Jordan introduced a parallel program, through which students, who do not meet the qualifications for tertiary education, can still enroll in an institution by paying a higher tuition fee (El-Araby, 2011). In 2007, the parallel program constituted approximately 20% of students enrolled in tertiary education institutions in Jordan (El-Araby, 2011). 



2.3 Kurdistan Region of Iraq



Education is defined as a key element in the Iraq national growth strategy, as well as equitable provision of high quality education, which could catalyze poverty eradication and promote inclusive growth in the country. Iraq is well known for its long and proud tradition of distinguished tertiary education institutions. The country has witnessed decades of war and sanctions that have weakened its education system and severely damaged it. Most of the country’s tertiary education infrastructure was destroyed, in addition to the losses in academics through faculty assassinations and ongoing threats. Iraq’s rich tertiary education history dates back to 1957 when the University of Baghdad was founded. A highly-skilled labor force that can meet the demand of a competitive global economy is needed to boost the country’s economy and address the needs of its society. This is heightened by a rapidly-growing youth population and a lack of financial and technical capital investment which has hindered all areas of education development. To meet the growing demand for equity and access to tertiary education additional tertiary education institutions were established, and today, the KRI’s tertiary education system consists of 30 universities and two technical institutions under the management of the MHESR. 

	The country’s, both the Federal Government and the KRI, tertiary education system faces a number of challenges particular to Iraq, among which are the widespread destruction of the infrastructure of the tertiary education system, the lack of reliable sources of utilities, an unstable and dangerous environment for normal academic activity, deteriorating quality of education, particularly heightened at times of sanctions which isolated the local academic community from international academic communities, deteriorating levels of professionals and academic staff, poorly equipped labs, and a rapidly growing student population. Although there is still no dedicated budget for tertiary education in Iraq, ad hoc amounts are regularly allocated. In such an unstable context planning is a challenging task. Contingency alternatives have been addressed at a number of national and international meetings that aim at the improvement of the Iraqi tertiary education system however they have not been implemented. It is critical for a country like Iraq to invest in its human capital and human development in order to generate sustainable socioeconomic development. 

	Investing in education, and particularly tertiary education, presents an opportunity for KRI to invest in its human capital, which in turn may generate sustainable socioeconomic development for the region. This approach has been highlighted in the government’s national strategy of Vision 2020 which calls to place people first, focusing on education as one of the major sectors, one that is critical to the achievement of this vision and for human development.



3. Financing of Tertiary Education Systems 



3.1 Financing Tertiary Education in Lebanon



In contrast to other countries in the MENA region, provision of tertiary education in Lebanon is predominantly via private institutions, and the funds spent on financing for tertiary education are high (Nahas, 2011). Like other countries in the region, Lebanon bears the consequences of an unbalanced demographic transition, characterized by a slowdown in population growth, a population dominated by youth aged under-25, and a foreseeable decrease in the under-15 age group, coupled by an increase in the above-65 age group. This is expected to impact supply and demand in the labor market, and places added pressure on the tertiary education system (Melonio & Mezouaghi, 2010).



Table 1. Proportion of youth in total population 2016 (United Nations Development Program, 2015) 

		Population

		



		Youth 

		714.2



		Total

		4,138.6



		Percent 

		17.3
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Figure 3. Population Pyramid for Lebanon – 2016 {{29 United States Census Bureau 2016}}





The gross enrollment ratio in tertiary education in Lebanon for both sexes was estimated at 46% in 2013 (World Bank, 2016c), a relatively high ratio for the region (Nahas, 2011), of which the majority of students (over 60% of them) were registered in private institutions (Central Administration of Statistics Lebanon, 2013c).

 



Figure 4. Student Enrollment at Universities in Lebanon (2014-2015). (Source: (Center for Educational Research and Development, 2014))

Similar to other countries in the MENA region, demand for tertiary education is primarily driven by the belief that a tertiary education will enable people to pursue more secure and better paying jobs. Furthermore, this demand for tertiary education in the country is further driven by a number of social factors, such as family status, and religious diversity, but also by Lebanon’s market-based economy; these in turn play a role in the demand for private tertiary institutions (Melonio & Mezouaghi, 2010). The importance of tertiary education to the Lebanese population is reflected by its funding sources, with expenditure by families and households far higher than expenditure by the government (Nahas, 2011).  Financing of tertiary education in Lebanon is also covered by external or private grants, and by the government, who provide the least funding at a national level (Nahas, 2011).  As a result of instability and political turmoil, spending on education by the government comes in second place to military and social spending (Melonio & Mezouaghi, 2010).  

Government spending on education is channeled through the MEHE, the one public university, the Center for Education Research and Development (CERD), and covers all public educational levels, including tertiary education, and private-free education (Nahas, 2011). Government spending on tertiary education, as a total percentage of the GDP in 2013 was 0.74%; up from previous years, but still well below the average spent on education by the government for primary and secondary education (Nahas, 2011; World Bank, 2016c). In comparison, military expenditure as a percentage of the GDP in 2013 was 4.364% (Figure 5) (World Bank, 2016c). Most of the KRI state budget has been diverted towards spending on the military in order to address the pressing need to combat the Islamic State of Iraq and Syria (ISIS) invasions. Expenditure on tertiary education as a percentage of government expenditure on education in Lebanon was only 26% in 2011 (World Bank, 2016c). Given the protracted Syrian crisis in the country, international funds have targeted the education sector as one of the sectors addressing a pressing refugee issue, teaching and learning. In 2015, Lebanon received USD 267.1 million for the education sector from international donors (United Nations Lebanon, 2016), and so far in 2016, the MEHE has received USD 150.9 million for the sector, to support both Syrian refugees, and Lebanese education (United Nations High Commissioner for Refugees Lebanon, 2016). However, it is important to note that most of this financial support has been focused on the pre-tertiary education levels.  



[bookmark: _Ref465350542]Figure 5. Government spending on different sectors as a percentage of the GDP for 2013 





Government expenditures on education in Lebanon are divided into direct and indirect spending (Nahas, 2011). Most of direct government spending on education is devoted to operating public educational institutions, and more specifically, to paying staff and other employee salaries, as well as for other forms of compensation (Nahas, 2011).  In 2013, government expenditure in tertiary institutions as percent of GDP was 0.73 (UNESCO Institute for Statistics, 2014). Current expenditure as percentage of total expenditure in tertiary public institutions was 100% in 2012, excluding financial aid to students, and other types of transactions completely from expenditure in tertiary public institutions (UNESCO Institute for Statistics, 2014). Furthermore, 99.8% of the total expenditure in tertiary public institutions went to all staff (teaching and non-teaching) compensation (UNESCO Institute for Statistics, 2014). Capital expenditure by the government as a % of total expenditure in tertiary public institutions was equal to 2.3% in 2011(UNESCO Institute for Statistics, 2014). Indirect government spending on education in Lebanon goes to university scholarships for top scorers of the national secondary leaving examination, the CERD, subsidizing free private education, and mostly to allowances for 75% of civil servants used to enroll their children in private institutions, tertiary or other (Melonio & Mezouaghi, 2010; Nahas, 2011).  

Tertiary education in Lebanon is typically financed through private and personal funds, coming from families and households (Nahas, 2011). A 2004 household survey revealed that household out of pocket expenditure on tertiary education as a percent of total household expenditure in Lebanon was approximately 2.33%, and that almost 40% of total household expenditure on education went to tertiary education (Central Administration of Statistics Lebanon, 2013a). In addition, student’s personal resources, or student employment may cover tertiary education expenditures (Melonio & Mezouaghi, 2010). A very small part of household spending on tertiary education is financed by personal bank loans or credit, against which parents place personal assets as collateral (Melonio & Mezouaghi, 2010). This has increased in the recent few years, as more banks have started initiating loans that specifically target education purposes. 

Tuition and other fees for Lebanese attending the public university in Lebanon are symbolic, and tuitions and fees are relatively low for foreigners. The average cost per student at the Lebanese University is more than half the cost per student attaining tertiary education at a private tertiary institution (Kasparian, 2009; Melonio & Mezouaghi, 2010; Ministry of Finance, 2009). Consequently, most of household spending goes to paying tuition fees to private tertiary education institutions, that rely greatly on these fees (80-90% of their resources) to fund their activities (Melonio & Mezouaghi, 2010). Tuition fees in private tertiary institutions are relatively high, however, in many of these institutions a number of students are provided with financial aid, and only effectively pay up to 70% of the tuition fees (Melonio & Mezouaghi, 2010). This high dependency on tuition fees for funding activities is worrying, since university enrollment is highly dependent on the demographic transition and the economy of the country. To curb this, universities must strive to be more autonomous, seeking alternative revenue sources, such as obtaining revenues from research grants and funds from contracts such as consulting and outsourcing.

The investment in tertiary education may be worthwhile for households, since households led by university graduates have the lowest rates of poverty in Lebanon (Laithy, Abu Ismail, & Hamdan, 2008). Despite reductions in poverty, university students face high levels of unemployment, almost 11% in 2007 (Central Administration of Statistics Lebanon, 2013b), upon graduation, resulting in many young Lebanese emigrating in search of jobs (Nahas, 2011). Emigration is facilitated by the internationalization of private universities, which have made graduates more attractive for employment regionally, for example, in the Gulf States (Melonio & Mezouaghi, 2010). More recently, an increased number of institutions of tertiary education have received accreditation by international accrediting bodies, which have facilitated student mobility as well as insertion within the global labor market. Despite this mobility, the high levels of unemployment have been exacerbated in recent years with the influx of a large number of Syrian refugees, whose influx has also impacted financing of tertiary education. Scholarships, provided by international organizations such as SPARK and others, have been key for providing Syrian refugee students with possibility to access tertiary education in Lebanon. However, many argue that deserving Lebanese students should also benefit from these scholarships as many of them come from low socioeconomic backgrounds that do not allow them to access even the public university in the country. 

Other forms of spending account for approximately 9% of tertiary education expenditures (Nahas, 2011). Private tertiary education institutions in Lebanon receive aid in the form of donations from religious congregations, national or international corporate foundations, and/or family foundations or individuals (Melonio & Mezouaghi, 2010). These donations are mostly used to cover university financial aid budgets in order to meet the increase in financial aid applications observed in recent years, though financial aid budgets are also sourced by student tuitions (Melonio & Mezouaghi, 2010).  While personal foundations fund students or individuals rather than the university itself, professional or corporate foundations allocate funds specifically to study programs (Melonio & Mezouaghi, 2010). International cooperation grants provide funds to both public, and private universities in Lebanon and private universities in Lebanon very occasionally use bank loans for financing infrastructure (Melonio & Mezouaghi, 2010).  

Furthermore, in addition to scholarships provided by the government, universities themselves, and/or foundations also award student grants and scholarships. These scholarships are awarded based on merit performance or performance in the national secondary leaving examination, on socioeconomic criteria, or on personal or confessional networks (Melonio & Mezouaghi, 2010). The most common scholarships/grants are awarded based on socioeconomic criteria; they cover almost 10-25% of students at each tertiary institution (Melonio & Mezouaghi, 2010). However, these scholarships only cover 20-40% of the total cost of tertiary education per year (Melonio & Mezouaghi, 2010). 

	It is estimated that approximately 70,000 Syrian refugees aged between 18-24 and eligible for participating in tertiary education have fled to Lebanon since the beginning of the Syrian war (Fricke et al., 2014). As a result of this large influx, Lebanon has been the recipient of a large number of scholarships to support access to tertiary education for both Syrian refugees and socially and economically vulnerable Lebanese. These scholarships have been awarded mainly through programs funded by local organizations, international donors, non-governmental organizations (NGOs), and international non-governmental organizations (iNGOs). Rather than being awarded on the basis of merit, these scholarships are awarded based on socioeconomic status and need. These scholarships cover tuition fees, books, transportation, living stipends, food, and clothes, among other necessities. To date, these scholarships have been granted to hundreds of students, both Syrian and Lebanese. Such a surge in eligible university students presents a challenge to tertiary education institutions, especially in terms of capacity and infrastructure, which in turn may compromise the quality of education delivered. In the long run, this surge in university graduates may also have an impact on the labor market, which is already plagued by high unemployment rates.



3.2 Financing Tertiary Education in Jordan



In the past few decades, Jordan has undergone a demographic transition that caused an increase in the demand for tertiary education. This, in turn, resulted in the founding of numerous, and additional, public and private tertiary education institutions (Al-Hamadeen & Alsharairi, 2015). Enrollment rates in Jordan are high, with 95% of youth who pass their secondary school leaving examination, known as tawjihi in Jordan, applying for tertiary education (Al Adwan, 2013). Jordan, like Lebanon, is plagued by a high unemployment rate (Al Adwan, 2013). Nevertheless, public expenditure on education remains low, with public expenditure on education as a total percentage of the gross domestic product (GDP) in Jordan in 2011 estimated at 2.46%. Like Lebanon, the low public expenditure on tertiary education results in a great reliance on household expenditures to cover university tuitions for students (Kanaan, Al-Salamat, & Hanania, 2011), and is discussed further below. The latter is only one of many constraints on the financing of tertiary education in Jordan.  

	It is the MHESR, and not the MoE, which approves the budgets for tertiary education in Jordan (Sahurie, Palacio, Stroh, & Ali, 2011), with the aims of standardizing university budgets. Mah’d and Buckland (2009) studied how private universities prepare their budgets based on the governmental budget model. The authors found that rather than standardize university budgets; these budgets were burdening private tertiary institutions, especially those for which administration is centralized (Mah’d & Buckland, 2009), and this causes an additional constraint on the financing of tertiary education in Jordan. 

	Funding sources that may be used by both public and private universities are dictated by Article (25) of the Jordanian Universities Law (No. 20/2009) (Hashemite Kingdom of Jordan, 2009). As such, financing of tertiary education in Jordan is supported by the following funding sources: centrally collected taxes, tuition and fees, government subsidies, donations, investment funds, and loans (Sanyal & Martin, 2009). The Ministry of Finance collects a ‘university tax’ from all individual or corporate sales at a national level, and the funds collected via this tax are earmarked for the public universities. These funds are distributed to public universities by the Council of Higher Education based on a number of criteria; namely, number of students, development needs, new programs, and total budget (Sanyal & Martin, 2009). 

	Government spending on tertiary education may also be in the form of government subsidies. The Ministry of Finance Jordan distributes a governmental subsidy to public universities on a quarterly basis (Sahurie et al., 2011). These subsidies have been gradually decreasing over the years, forcing universities to find other mechanisms of financing (Kanaan et al., 2011). These other financing mechanisms include cost sharing, which gave rise to the “parallel-programs” in Jordan (Kanaan et al., 2011). In the parallel-programs, students who do not have the grades to qualify for to a public tertiary education can still enroll in a public tertiary education institution, but pay tuition rates equivalent to those of private institutions (El-Sheikh, Mah'd, Nassar, & Al-Khadash, 2012). The “parallel-program” has proven to be a good source of additional revenue for public universities (El-Sheikh et al., 2012). In 2014, this subsidy provided only 13% of public university funds, and in general, it is unpredictable, and there are no criteria for allocation of university subsidies (Al-Hamadeen & Alsharairi, 2015). In general, these subsidies are allocated to smaller universities, or to universities located in underdeveloped areas of Jordan, since these universities are less likely to be able to depend on tuitions and other student fees to meet their financial needs (Al-Hamadeen & Alsharairi, 2015). Universities may also use government funds to develop infrastructure, cover budget deficits, and to finance capital expenditure (Al-Hamadeen & Alsharairi, 2015). The government also provides loans to public universities on an ad hoc basis; banks that are guaranteed by the government may also provide these loans (Sanyal & Martin, 2009).

	The parallel program in Jordan not only introduced the concept of the shared responsibility of financing tertiary education, but it also led to the decrease in public expenditure on the sector in the recent years as shown in Figure 4 below. 



Figure 4. Expenditure on Tertiary Education as % of GNP (Source: Ministry of Education, Annual Reports on Tertiary Education, Report of the Central Bank, Jordan). 

A large bulk of financing for tertiary education institutions comes from tuitions and other fees paid by students to universities, making this source of funds the greatest revenue source for universities in Jordan, especially for private universities (Al-Hamadeen & Alsharairi, 2015; El-Sheikh et al., 2012; Sanyal & Martin, 2009). In 2014, 77% of public university revenues came from tuitions and other fees paid by students (Al-Hamadeen & Alsharairi, 2015). Household expenditure on private tertiary education in Jordan was estimated at 9.7% in 2010-2011 (Rizk & Abou-Ali, 2016). Similar to Lebanon, a large dependency on tuitions to finance activities is worrisome, and alternative sources of revenue must be sought. Tertiary education in Jordan is also partially financed by donations, usually from the private sector. Furthermore, universities invest their assets in stock and real estate, and the returns are used to finance different university projects (Sanyal & Martin, 2009). For the most part, private universities in Jordan are run on a completely commercial basis, and unlike public universities, they have no budget deficits; on the contrary, they achieve profit every year (El-Sheikh et al., 2012). Funding for the university’s buildings is usually provided by the non-governmental organization that owns the university (El-Sheikh et al., 2012). In addition to the funding sources dictated by Jordanian law, private universities are obliged by law to dedicate 5% of their operating budget to research and development, and related expenses (grants, conferences, etc.)(El-Sheikh et al., 2012).

	Financial sponsorship is available for Jordanian nationals who are in need, and availability of such programs increased with the spread of tertiary education institutions in Jordan (Al-Hamadeen & Alsharairi, 2015). This is reflected by a 25% increase in students receiving public sponsorship to enroll in tertiary education in the period of 2008-2010 (Ministry of Planning and International Cooperation, 2013). In contrast to Lebanon, Jordan has fewer scholarship opportunities for Syrian refugees. Less than half of Syrian youth eligible for tertiary education are enrolled in tertiary education institutions in Jordan (Al-Fanar Media, 2015), and of those that are, the majority attend public universities. It has been reported that most of the Syrian refugee students in Jordan tend to enroll at colleges which provide a good and easy transition to universities. Scholarships that are granted to Syrian refugee students are funded by international donors, or by NGOs, and iNGOs. The low number of scholarship programs for refugees in Jordan (Sherab & Kirk, 2016) have placed a strain on the MHESR, since as previously discussed, most institutions, both public and private, depend on student tuitions as a major source of revenue (Sanyal & Martin, 2009). The Jordanian government does provide some support to cover Syrian refugees’ health and education, with public expenditure on refugees as a total percentage of the GDP in Jordan for 2012 equaling approximately 1% (International Monetary Fund, 2013). 

	The struggle within public institutions of tertiary education in Jordan emerges as a result of the increased demand and the need to sustain the improved quality of education. This problem is expected to persist as it is expected that the number of high school graduates will continue to grow in the coming years as shown in Table 2 below. Varying the revenue sources for tertiary education institutions, the Jordanian government has set a good example of seeking financial resources (in addition to the state support) from student fees, investments (creating what may be known as the Entrepreneurial University), scholarships and donations, loans, consulting services, endowments, the parallel-program and others. 

		Year 

		Jordanian Population (per thousand) 

		Numbers of successful High School Graduates (Local Demand for Tertiary Education)



		2000

		5079.3

		51126



		2005

		6935.9

		60429



		2010

		6838.0

		71424



		2015

		7766.5

		84421



		2020

		8709.5

		99782



		2025

		9661.0

		117939





Figure 5. Estimates of Local Demand for Tertiary Education 2000-2025 (Source: Al-Dokki, 2015).

3.3 Financing Tertiary Education in KRI



Demand for tertiary education in Kurdistan Region of Iraq (KRI) has been similar to that in other countries of the MENA region, however, the region has been struggling to absorb this demand due to a number of factors among which are the financial crisis. Despite this crisis, the tertiary education sector in the region witnessed a tremendous growth in the past few years, both in the number of institutions as well as the number of students. Student enrollment in tertiary education institutions in KRI has been steadily increasing, with about 48% female students enrolled. Student growth at private universities more than doubled the growth rate at public universities, with a growth rate of 20.3% at public universities and a growth rate of 60% at private universities in 2009 (Ministry of Planning, 2011). The increase in the number of students was not matched by the increase in the number of faculty at the institutions of tertiary education. Additionally, the capacity of institutions, through its facilities such as classrooms and labs, to take in the increased influx of students was one of the limitations for access to tertiary education in the region. 









Figure 5. Increase in Tertiary Education Institutions (2003, 2008, 2009, and 2016) (Ministry of Higher Education and Scientific Research, 2010; Ministry of Planning, 2011).



	Several factors contributed to an increase in the student enrollments at all levels of education across the region, including urbanization and the government’s commitment to education that was evident through the public subsidies provided to post-secondary education. The increase in enrollment at the tertiary education lead to an increase in the rate of educated employment, whereby 38,000 post-secondary education graduates of working age (with one-third of them being male) are out of the labor force and not actively seeking employment, compared to the nearly 100,000 officially unemployed of all education levels (World Bank, 2016b). This is not unique to Kurdistan, however, it has been one of the major factors leading to this increase in the unemployment of the educated is the slow development of the education sector in the region, due to the mismatch between the skills supplied by the educational institutions and those in demand within the labor market. Most graduates of tertiary education institutions have been absorbed by the government either in the form of teachers of in other government jobs. Figure 2 shows the education composition of the labor force in the KRI, highlighting the low rates of employment of those with higher degrees. 



	

Figure 2. Education Composition of the Labor Force by Age Group (Source: IHSES 2007 and KRI LFS 2014 R2)



	







	















	Data on financing of tertiary education in the KRI is scarce. The Kurdistan Regional Government has not had a budget approval for the past two years due to the financial crisis that hit the region as well as the struggle with the Federal Government of Iraq over the oil in the Northern region of the country. Although 17% of the Federal Government’s budget is earmarked for KRI, no funds have been disbursed since 2014, leading the KRI’s debt to grow up to US$18 billion by January 2016. In 2013, the KRI allocated 16% of its state budget to education and tertiary education (Invest In Group, 2013). This reflects a rather steady trend of financing of the education sectors, with a slight drop from 17.75% of the state budget. Public expenditure on tertiary education represents 2% of KRI’s total national budget as of 2013. 

	Funding for public tertiary education comes almost exclusively from the Kurdish Administration, and covers free education for all students attending public universities in KRI, staff budgeting, equipment and building maintenance, as well as materials, such as basic teaching aids and books (Kurdistan Democratic Party, ); most of the budget for education and tertiary education (66%) goes to paying salaries (Ministry of Planning, 2011). Though there are almost as many private institutions as public institutions in KRI, the majority of students attend public universities (Invest In Group, 2013). This is causing strain on public institutions of tertiary education, which are allocated a yearly fixed budget, but which are faced with an increasing demand for access (Invest In Group, 2013); for example, coverage of students in tertiary education increased from 4.9% in 2003, to 14.7% in 2007 (Ministry of Planning, 2011). In addition, the Kurdish Administration covers tuitions for Kurdish students attending foreign universities as part of a Human Capacity Development Program. In 2016, the Kurdistan Region’s Council of Ministers approved a budget of USD 500,000 monthly for the scholarship program (Rudaw, 2016). Data on financing of private tertiary education institutions in KRI is also scarce. Private universities are eligible to receive licensing from the Kurdistan Board of Investment, and have invested, along with private schools, almost USD668 million into a number of educational projects in KRI since 2006 (Invest In Group, 2013).

	Syrian refugees in the KRI have also started demanding access to tertiary education institutions. As of September 30, 2016, 225,455 Syrian refugees had been registered with the UN Refugee Agency (UNHCR) in Iraq (UNHCR Iraq, 2016), approximately 43,768 of whom are ages 18-24 (3RP, 2016). However, the KRI places a quota for foreign students allowed to be admitted to its tertiary education institutions. Students who still wish to access tertiary education have the option of accessing the parallel system, which initially charged minimal tuition fees for both nationals and Syrians. A number of international organizations have raced to support these students, paying not only tuition fees but also covering expenses related to food, lodging, books, and transportation. 

	Of the three countries included in this report, Iraq receives the fewest funds from international donors for scholarships for Syrian and other refugees (Ahmadzadeh, Çorabatır, Husseini, Hashem, & Wahby, 2014). This is compensated by donations and scholarships provided by nongovernmental organizations (NGOs), and international NGOs (Ahmadzadeh et al., 2014). Various scholarship programs are available for Syrian refugees in Iraq, and this plays an important role in allowing them to continue their tertiary education; nevertheless, data available confirms that few Syrian refugees are enrolled in public tertiary education institutions in Kurdistan (United Nations High Commissioner for Refugees Iraq, 2016). 

	The local government has realized that with the influx of funds to support the refugees presented a good opportunity to secure financing for the sector through increasing the tuition fees charged for the parallel system. However, discussions with donors and international organizations show that this strategy may backfire and lead to the loss of interest of the international organizations to continue to provide financial support for refugees accessing tertiary education in the region. Additionally, the increase in tuition fees for the parallel system has also negatively affected the nationals who seek to access this system as they are required to follow the same fee scale. 



4. Conclusion and recommendations



It is expected that tertiary education will double its size in the coming 15 years. Therefore, demand for tertiary education is expected to remain on the rise. Countries of the MENA region are no exception to this trend. Financing tertiary education, therefore, becomes one of the most critical and debatable challenges facing the sector, particularly given the rising cost in light of increased attention to improve quality, and the continuous competitiveness in the sciences and research. It is evident that in the past decade, the rate of enrolment in tertiary education has exceeded the public financial allocations for the sector in the MENA region. The demographic illustrations in the MENA region, with the persisting youth bulge, presents one of the key factors for the need to increase in the capacity of tertiary education, as the population in the Arab world has been estimated at 370 million in 2013, with an estimated rate of growth of 2.4% from 1980-2010, which is quite higher than the global rate of growth estimated at 1.6%.

	It has always been perceived in most countries of the MENA region that a tertiary education degree will lead to a job, particularly a secure government job. As such, public investment in tertiary education has been key to the sector financing in most countries. Lebanon represents an exception, where the tertiary education sector is dominated by private institutions, which are not subsidized nor supported by the government. Moreover, these institutions have historically been able to attract the largest number of students in the country because of the perceived low quality of education offered at the one public university. More recently, reasons beyond quality have promoted these private institutions, such as relaxed admission criteria, deferred payments of tuition fees, as well as ease of scheduling. Jordan and the KRI represent a slightly different approach to the financing of tertiary education, whereby the government is key in financing the sector. Additionally, some of the most reputable institutions of tertiary education institutions in these two countries are public institutions, attracting many students and leading to a highly competitive and centralized process of admission. 

	It is argued that subsidizing tertiary education presents the opportunity to make the sector accessible to all, regardless of their socioeconomic backgrounds. However, this belief is challenged as it is argued that once tertiary education becomes free to all, it also becomes exclusive to some (Brookings Institution, 2016; Dryden-Peterson, 2012). Free access to tertiary education institutions in most countries of the region has contributed significantly to the increase in the demand for tertiary education. As such, both Jordan and KRI introduced the parallel system which charges tuition fees and is capable then of absorbing the excess demand. However, access to free education is additionally guarded by the score which students receive on national examinations. Usually, those who are wealthy are capable of sending their children to better schools, secure better secondary education, and consequently do better on national and entrance exams. As a result, most of the free public institutions of tertiary education in both Jordan and KRI are full of students from the riches strata of society (Brookings Institution, 2016), although it is paid for by everyone in the country or region. Merit-based scholarships may be provided to those who are deserving but cannot afford to access tertiary education. Free education also disincentives the institutions from pursuing improved quality assurance. By charging tuition fees, institutions find meaning in improving the quality of education services rendered by the institution in order to attract more students. 

The Arab states have been eagerly looking for alternative means of financing tertiary education in an attempt to respond to the increased demand within the sector [maintaining good quality] and the diminishing resources available in light of the global economic recession, protracted socio-political unrest, and fast paced demographic changes in the region. Most Arab states depend on the following revenue sources to support its tertiary education sector: public financing (ranging between 3% and 6%) as well as international investments and loans, particularly from the World Bank, the European Union and other international organizations, and the civil society contribution. As such, financing modalities vary across the Arab states, including following trends or approaches (Al-Dokki, 2015):

1- A social trend, whereby tertiary education is perceived as a public good that is the responsibility of the state to manage and finance

2- An economic approach, whereby tertiary education is viewed as a private and market oriented service that is the responsibility of the students and their families to finance

3- A compromise approach, whereby tertiary education is seen as a shared responsibility between the state and the society, which then allows for differentiation in the revenue sources and support for the sector 

	Each of these approaches is quite controversial, in light of the purpose which is served by tertiary education. Such discussions present alternative modes of higher learning, not excluding the need for improving access to tertiary education institutions. Vocational education and technical training are among the sectors that are not well recognized in countries of the MENA region as they are perceived as options for those who cannot do well in the regular pipeline of education leading to tertiary education. As a result, these sectors have not received strong public financial support and attention.  

It is perceived, in most countries of the MENA region, that tertiary education is a public good, and it is the responsibility of the state to provide affordable and equitable access to this sector. However, the Arab states are falling short of providing this equitable access as they struggle to maintain high quality of education, particularly as the numbers of students rise and the numbers of faculty members remain the same. The table below shows the numbers of students as compared to the numbers of faculty members at institutions of tertiary education in the Arab countries. 

	Despite the varying modes of financing tertiary education across the three countries, it is important to highlight the need to support the sector as it presents one of the instrumental factors to contribute to a nation’s economic growth and human development. Tertiary education also presents an alternative to the region’s youth for not engaging with terrorist and extremist factions as recruiting young men and women to join terrorist parties has become one of the most dangerous trends in the region. As such, further investment in improving the quality of services offered at tertiary education institutions is important in order to align the supply of the skills with the demand for the sector as well as for the skills needed within the labor market. Tertiary education is one of the major drivers of national economic development, whereby investing in people is expected to have a great return on the nation. Therefore, financing institutions of tertiary education entails careful strategic planning to lead to improved economic and human development indicators.	
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Background on Tunisia (650-750)



Tunisia has a population of approximately 11.25 million people[endnoteRef:1]. It’s GDP per capita (current US$) is reported US$3822.4 for 2015 making it a lower middle-income country. The level of youth unemployment (35.7%) in Tunisia is one of the highest in the MENA region (Table)[endnoteRef:2]. The country has struggled with high unemployment rates among youth for years, and in December of 2010, unemployment was one of the main reasons underpinning numerous protests which led to the ousting of President Ben Ali[endnoteRef:3]. These protests marked the beginning of the Arab Spring. Protests which aimed at toppling oppressive regimes and ending unfair social and economic conditions swept across other countries in the region, including Egypt and Syria[endnoteRef:4]. Yet, as is the case for many of these other countries, Tunisia’s economy has performed poorly since the revolution[endnoteRef:5].  [1:  Unesco Stats]  [2:  World Bank Data (ILO estimates)]  [3:  https://www.brookings.edu/opinions/how-will-tunisias-jasmine-revolution-affect-the-arab-world/]  [4:  https://www.brookings.edu/opinions/how-will-tunisias-jasmine-revolution-affect-the-arab-world/; https://www.amnesty.org/en/latest/campaigns/2016/01/arab-spring-five-years-on/]  [5:  The impact of the Arab Spring on the Tunisian Economy (WB, 2015)] 


Particularly, poverty and unemployment have increased in the interior and southern regions of the country, creating large regional disparities when compared to the coastal regions[endnoteRef:6]. Data from 2015 reveals poverty and unemployment rates in the interior and southern regions of Tunisia two to three times as high as those in the coastal regions[endnoteRef:7]. These inequalities were highlighted by protests across inland Tunisia in 2016, and the situation has disgruntled some Tunisian youth to the point of radicalization—Tunisians are the largest constituents of ISIS foreign fighters[endnoteRef:8]. This inequality also translates to education, and illiteracy rates in inland and rural regions of Tunisia are higher than illiteracy rates in coastal and urban regions of the country[endnoteRef:9].   [6:  https://www.brookings.edu/blog/future-development/2016/02/03/the-tunisian-economy-after-the-arab-spring-lagging-responses-to-lagging-regions/; Tackling regional inequalities in Tunisia]  [7:  http://www.imf.org/external/pubs/ft/scr/2015/cr15285.pdf]  [8:  https://www.brookings.edu/blog/future-development/2016/02/03/the-tunisian-economy-after-the-arab-spring-lagging-responses-to-lagging-regions/; WHAT EXPLAINS THE FLOW OF FOREIGN FIGHTERS TO ISIS? from http://www.nber.org/papers/w22190; http://time.com/4739488/isis-iraq-syria-tunisia-saudi-arabia-russia/]  [9:  http://www.imf.org/external/pubs/ft/scr/2015/cr15285.pdf; http://region-developpement.univ-tln.fr/en/pdf/R37/5_Trabelsi.pdf] 


Though pre-primary education is mostly private, primary and secondary education in Tunisia are free and compulsory for all children aged 6-16[endnoteRef:10], and this is reflected by a high net enrollment rate for both sexes at the primary education level, equal to 98.57% in 2013[endnoteRef:11]. Tunisia’s government has invested greatly in its education sector, and expenditure on education as a percentage of GDP was 6.25% in 2012, comprising 20.65% of total government expenditure that year[endnoteRef:12]. Expenditure on education is relatively high in Tunisia when compared to other countries in the region, such as Egypt, which has spent approximately 1% of its GDP on education for the past few years[endnoteRef:13]. In spite of high spending on education, educational outcomes in Tunisia are poor. Families rely greatly on private tutoring, and Tunisian children fare poorly on international standardized exams[endnoteRef:14]. Based on the PISA 2015 results, Tunisian students performed poorly in science, mathematics and reading when compared to students in the OECD, though performance has improved in all three subjects since 2006[endnoteRef:15]. Furthermore, though the rate of grade repetition decreased by at least 10 percentage points in 2015, at approximately 35%, the rate of students who have repeated a grade in the country is still high[endnoteRef:16]. In 2016, the government introduced a comprehensive reform of the educational system, focusing on governance, equity, school life, and student outcomes. The new system is currently being piloted around the country[endnoteRef:17].  [10:  UNECA Country Profile Tunisia 2016; Education in North Africa since independence, the case of Tunisia]  [11:  http://data.uis.unesco.org/?queryid=181#; Education in North Africa since independence, the case of Tunisia ]  [12:  http://data.uis.unesco.org/?queryid=181#]  [13:  Interview with Reem]  [14:  Education in North Africa since independence, the case of Tunisia ]  [15:  http://www.compareyourcountry.org/pisa/country/tun]  [16:  PISA 2015, Results in Focus]  [17:  UNECA Tunisia Country Profile 2016; https://nawaat.org/portail/2016/09/19/education-reform-2016-2020-building-a-better-future-for-students-in-tunisia/] 


As a population, Tunisians are highly educated. In 2014, over 62% of the population had attained at least a secondary education degree, while 23% had attained at least a tertiary education degree[endnoteRef:18]. The majority of graduates from tertiary education that year were female (65.5%)[endnoteRef:19]. Still, approximately one million Tunisians fall within the NEET category, which corresponds to those who are not in education, employment or training[endnoteRef:20]. Furthermore, the high levels of educational attainment have not been met with employment opportunities. The high level of unemployment in Tunisia is due to a number of factors, including a mismatch between the skills obtained during education and labor market needs, internal migration, and marginalization of youth in inland Tunisia caused by the social and economic disparities between inland and coastal regions[endnoteRef:21].  Youth disgruntlement as a result of all the latter has resulted in low youth engagement in the civic and political matters of Tunisia, and low engagement in turn may result in youth acting out against the state, joining terrorist groups, or leaving the country[endnoteRef:22].  [18:  Aligning incentives for reforming education in Tunisia: ]  [19:  http://data.uis.unesco.org/?queryid=181#]  [20:  Where have all the revolutionaries gone? ]  [21:  Where have all the revolutionaries gone? ]  [22:  Where have all the revolutionaries gone? ] 




Tertiary Education Overview (400-550)



Established in Tunisia as far back as 734 ad, the Ez-Zitouna University, a madrasa, is considered one of the oldest tertiary education institutions in the world. It paved the way for the establishment of modern Tunisian universities, with the first such university, the University of Tunis, founded in 1960[endnoteRef:23]. Today, there are over 198 institutions of tertiary education and research in Tunisia. These are one of four types: public universities (n=13), faculties, institutes, and écoles d’ingénieurs, which specialize in engineering studies. With the exception of the Ez-Zitouna University, which specializes in theology, all universities in Tunisia offer multi-disciplinary courses. Tertiary institutions also include a network of Higher Institutes of Technological Studies (HITS). There are 46 private tertiary education institutions in Tunisia. In spite of low tuition fees at private institutions, enrollment remains low, 15,000 students compared to over 350,000 enrolled in public institutions[endnoteRef:24]. Tertiary education institutions, including public universities, are spread out across the country. Nevertheless, the majority of public universities and tertiary education institutions are found in the northern and coastal regions of Tunisia (Figure 1).     [23:  Aligning Incentives-Tunisia; Education in North Africa since independence, the case of Tunisia]  [24:  Tempus Tunisia; Aligning Incentives-Tunisia; Education in North Africa since independence, the case of Tunisia] 




[image: https://reboot.org/tunisia/images/educationmap.png]Figure 1: Numbers of schools and faculties of tertiary education per province[endnoteRef:25]  [25:  https://reboot.org/tunisia/#education] 


The Ministry of Higher Education and Scientific Research (MHESR) supervises the tertiary education sector in Tunisia. The Directorate General of Technological Studies, a division of the MHESR, supervises the HSITs. In addition, the MHESR, works together with other ministries to supervise a number of institutions, such as the MHESR and the Ministry of Health jointly supervising medical studies[endnoteRef:26]. The pupil to teacher ratio in tertiary education institutions was 14.5 in 2014; the ratio is lower at HISTs and institutes (around 10-11), and up to 25 in some universities[endnoteRef:27]. In 2008, the government passed a reform for the tertiary educational system in order to improve the quality of education and employability of graduates. The reform introduced a new structure for governance, a quality assurance system, and a three-cycle degree system (Bachelor, Master and Doctoral degrees) for universities, which applies to all courses taught except medical, architectural, and engineering courses[endnoteRef:28]. Nevertheless, the sector remains highly centralized[endnoteRef:29]. [26:  Aligning Incentives ]  [27:  http://data.uis.unesco.org/?queryid=181#; Aligning incentives]  [28:  Tempus-Tunisia]  [29:  Aligning incentives] 


The 2008 reform included a number of administrative level reforms. Firstly, tertiary education institutions could sign contracts with the MHESR, allowing them to develop their own four-year long teaching and research strategies, with implementation plans, within a defined expenditure framework. Secondly, tertiary institutions could opt out of the MHESR’s centralized management if they met specific quality criteria[endnoteRef:30].  The MHESR is supported by two bodies, the Tertiary Education Quality Support Program, which monitors the progress of the tertiary education reforms, and the Universities Council, which ensures that sector broad strategies are implemented and is responsible for the accreditation of tertiary education institutions in Tunisia. At the institutional level, tertiary education institutions are governed by University Councils[endnoteRef:31].  [30:  Tempus-Tunisia]  [31:  Tempus-Tunisia] 


All students that pass the secondary level examination, known as al-bakaluria, can enroll in public tertiary education institutions, which are free, in Tunisia. In addition, the government provides grants to students coming from underprivileged backgrounds. A computerized system guides students graduating from secondary school in their course selection; course selection is based on student choice, score on their secondary school examination, and course availability[endnoteRef:32]. However, students have no choice in where they enroll, rather, the computerized system makes the final selection[endnoteRef:33]. Furthermore, with an aim to meet labor market demands and reduce unemployment, students are encouraged to enroll in courses with better job prospects[endnoteRef:34].  [32:  Tempus-Tunisia]  [33:  Aligning incentives]  [34:  Tempus-Tunisia] 




Financing of Tertiary Education Institutions (1000-1250)



The gross enrollment ratio in tertiary education for Tunisia has increased steadily over the last few decades, from 2.81% in 1970 to 34.61% in 2015[endnoteRef:35]. Among students enrolled in tertiary education, female participation (43.26% in 2015) is much higher than male participation (26.20% in 2015) [endnoteRef:36]. Like Egypt, enrollment in tertiary education is disproportionally higher among youth coming from higher income families[endnoteRef:37]. Over the years, Tunisia’s government increased spending on tertiary education in response to the increase in enrollment rates. Government expenditure on tertiary education as a percentage of GDP was equal to 1.58% in 2015[endnoteRef:38], close to the expenditure on tertiary education as a percentage of GDP prior to the revolution, though the revolution has slowed down the country’s economy[endnoteRef:39]. Expenditure on tertiary education as a percentage of total government expenditure on education was equal to 28.13% in 2012, and has increased gradually since the 1990s, when it was closer to 21%[endnoteRef:40]. Nevertheless, the high spending on tertiary education has not translated into better quality education or greater employability of graduates[endnoteRef:41].   [35:  http://data.uis.unesco.org/?queryid=181#]  [36:  http://data.uis.unesco.org/?queryid=181#]  [37:  Financing higher education Abdesallam 2010]  [38:  http://data.uis.unesco.org/?queryid=181#]  [39:  The impact of the Arab Spring on the Tunisian Economy (WB, 2015)]  [40:  http://data.uis.unesco.org/?queryid=181#]  [41:  Financing tertiary education in Tunisia Abdesalam 2010; Scope, relevance and challenges of financing higher education: The case of Tunisia ] 


The public tertiary education sector in Tunisia is financed primarily by the State, and is free for students who qualify academically. Students contribute to the tertiary education sector by paying a small matriculation fee. The state provides financial support to students in a number of ways. It provides grants to students coming from underprivileged backgrounds, and subsidizes student meals and housing[endnoteRef:42]. Though the numbers of grants distributed have increased in recent years, the proportion of grants distributed has remained approximately the same, relative to the increase in tertiary education enrollment[endnoteRef:43]. Students are eligible for study loans from governmental social security funds, and those that show academic excellence are awarded scholarships by the government to study abroad[endnoteRef:44]. Household spending on public tertiary education in Tunisia is low, and was estimated to be around 6% of current tertiary education expenditures in 2008; this is relatively low when compared to countries in the OECD, where household spending accounted for over 20% of spending in the public sector[endnoteRef:45].   [42:  Tempus-Tunisia]  [43:  Financing higher education in Tunisia, Abdesallam, 2010; Scope, relevance and challenges of financing higher education: The case of Tunisia]  [44:  Tempus-Tunisia]  [45:  Financing higher education in Tunisia, Abdesallam 2010; Scope, relevance and challenges of financing higher education: The case of Tunisia] 


Following the 2008 reform, tertiary education institutions receive funding upon meeting the objectives they set forth within the contracts they sign with the state[endnoteRef:46]. The government allocates institutional budgets, based on the institute size, and on previous expenditure, while quality of education and scientific production are not taken into consideration[endnoteRef:47]. As part of the quality and performance improvement aspect of the 2008 reform, the government introduced block and management capacity grants. The former are awarded on a competitive basis and are meant to improve the quality of education, while the latter are meant to support institutions to become operationally independent. Still, these reforms do not provide universities with the right types of incentives to improve quality, nor are there mechanisms of accountability in place to monitor improvement[endnoteRef:48].    [46:  Tempus-Tunisia]  [47:  Aligning incentives]  [48:  Aligning incentives] 


Most of the state’s budget goes to cover current expenditures. Within current expenditures, 70% are allocated to cover staff (academic and non-academic) salaries. Academic staff members, including professors, teaching assistants, secondary school teachers that teach tertiary level language courses, and engineers, receive the bulk of the budget allocated for staff salaries. The allocated budget is also used for recruitment of academic staff to decrease the pupil to teacher ratio. Roughly 25% of the budget is allocated to capital expenditures, which serve to purchase assets and to maintain infrastructure. The budget covers institutional level operating expenditures.

In terms of the external efficiency of expenditure of public tertiary education in Tunisia, the private rate of return on education at the tertiary level is higher than at the primary and secondary levels, implying that the higher the level of education attained, the higher the return of education. However, when it comes to graduate employability, external efficiency performs poorly. Unemployment among those with a tertiary education in Tunisia was reported 30.2% in 2015[endnoteRef:49]. In 2014, the OECD estimated that the school-to-work transition in Tunisia was approximately six years[endnoteRef:50]. Unemployment is especially high for females with a tertiary education; reported 41% in the first quarter of 2017, while that for males with a tertiary education is reported 19.2%[endnoteRef:51].   [49:  National Statistical Institute (INS), Tunisia; www.ins.nat.tn/indexfr.php from Tackling Regional Inequalities in Tunisia]  [50:  Tunisia Tertiary Education for Employability Project-2015]  [51:  http://www.ins.tn/en/themes/emploi] 


The State does not provide private institutions with direct financial support, though many incentives are in place, including investment allowances, provision of lands, funding for national teaching staff up to ten years, coverage of their social security up to ten years, and tax reductions[endnoteRef:52]. Private institutions are profit driven. Contrary to public tertiary institutions, they make an effort to provide students with the skills required by the labor market[endnoteRef:53]. Teaching staff members are hired on a temporary basis, and many times also teach at public institutions; as a result, teaching methods at private and public institutions are comparable. In terms of employment, students graduating from private institutions have lower unemployment rates than those graduating from the public system, they are more likely to be employed in the private sector (whether in formal or informal jobs), and they earn slightly more than their public school counterparts (based on the results of the 2015 Tunisia Higher Education Graduates’ Survey)[endnoteRef:54].   [52:  Financing higher education in Tunisia, Abdesallam 2010; Scope, relevance and challenges of financing higher education: The case of Tunisia]  [53:  Aligning incentives]  [54:  Aligning incentives] 


Those with a post-secondary education may be employed in the formal and informal sectors, and informal employment is more common in rural areas and in the South. In these areas, employment in the informal labor market corresponds to lower levels of educational attainment[endnoteRef:55]. The higher the level of educational attainment, the more likely an employee is covered by social security, and the less likely he/she is employed informally[endnoteRef:56]. Furthermore, females are less likely to be employed in the informal market, and this may partially explain their high levels of unemployment[endnoteRef:57]. Like in Egypt, Tunisian graduates aim for a job in the public sector; in 2012, 55% of workers with a tertiary education were employed by the public sector[endnoteRef:58]. Those employed in the private sector were employed mainly in services (67%) or in industry (24%) jobs[endnoteRef:59]. In response to the high demand for public sector jobs, the high unemployment rates, and security concerns, the Tunisian government increased the number of jobs in the public sector by approximately 20% from 2011 to 2014[endnoteRef:60].  [55:  Tunisia-Breaking the barriers to Youth Inclusion]  [56:  Labour Market Entry in Tunisia: The Gender Gap ]  [57:  Tunisia-Breaking the barriers to Youth Inclusion]  [58:  Tunisia Tertiary Education for Employability Project-2015]  [59:  Tunisia Tertiary Education for Employability Project-2015]  [60:  http://www.imf.org/external/pubs/ft/scr/2015/cr15285.pdf] 


[bookmark: _GoBack]The Tunisian government has engaged in a number of projects aimed at improving the tertiary education sector. The government received funding for a project to improve employability of its graduates from the World Bank in 2014[endnoteRef:61]. More recently, in 2015, the government developed a plan to reform the tertiary education sector[endnoteRef:62].  The reforms focus on improving governance by giving institutions more autonomy, improving the quality of education, enhancing graduate employability, and on promoting research[endnoteRef:63].   [61:  Tunisia Tertiary Education for Employability Project]  [62:  http://ireg-observatory.org/en/300-tunisian-plan-for-higher-education-reform]  [63:  http://www.universityworldnews.com/article.php?story=20150619113344278] 
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Background on Algeria 

Algeria has a population of approximately 39.67 million[endnoteRef:1]. Algeria’s GDP per capita (current US$) was US$ 4154.1 in 2015, and it is classified as an upper middle-income country[endnoteRef:2]. Algeria’s economy depends greatly on the export of oil and natural gas for the generation of revenues; gas and oil accounted for 94 percent of all exports made by the country in 2015, corresponding to US$35.5 billion in foreign earnings[endnoteRef:3]. Nevertheless, the country’s economy has been affected greatly by the instability in the region and the consequent drop in oil and gas prices[endnoteRef:4]. Exports from Algeria have decreased at an annual rate of approximately -9.1 percent since 2010[endnoteRef:5]. Its national debt per GDP has also increased in recent years, from an all-time low of 7.70 percent in 2013, to 9.10 percent in 2015, and the country has turned to its oil and gas reserves for cash[endnoteRef:6]. The dependency on oil and gas for revenue has repercussions both for the tertiary education sector in the country, and for the labor market. In terms of the tertiary education sector, it implies that new mechanisms of revenue generation have to be established to ensure that the growing demand for tertiary education can be met[endnoteRef:7]. In terms of the labor market, it highlights the small size of the private and other sectors, and to an urgent need for diversifying the economy[endnoteRef:8]. [1:  UNESCO Stats ]  [2:  World Bank 2017]  [3:  http://atlas.media.mit.edu/en/profile/country/dza/#Exports]  [4:  http://africanbusinessmagazine.com/region/north-africa/can-algeria-break-mould/]  [5:  http://atlas.media.mit.edu/en/profile/country/dza/#Exports]  [6:  https://tradingeconomics.com/algeria/government-debt-to-gdp]  [7:  Interview with Ministry ]  [8:  http://africanbusinessmagazine.com/region/north-africa/can-algeria-break-mould/] 


The unemployment rate was reported 11.2 percent in 2016, and has been increasing gradually since 2013 (9.82 percent)[endnoteRef:9], in line with the increase in national debt per GDP, and the decrease in total exports. Unemployment is especially high among youth aged 15-24, and was reported 26.55 percent in 2016[endnoteRef:10], and has followed a similar trend to the national unemployment rate. These high levels of unemployment were inherent to the protests that swept across the MENA region, including Algeria, in 2010-2012[endnoteRef:11].  Yet, in Algeria, the protests did not gain the same momentum as in other countries in the region, because the government responded with reforms, and turned to their reserves to meet the country’s growing demands and to cover subsidies[endnoteRef:12]. Reforms were made to the democratic process, employment, housing, healthcare and education[endnoteRef:13]. In fact, Algeria has made great efforts to reform the education sector since obtaining its independence from France[endnoteRef:14].           [9:  World Bank Data]  [10:  World Bank Data]  [11:  http://file.scirp.org/pdf/JSS_2015111115084869.pdf]  [12:  https://www.foreignaffairs.com/articles/algeria/2016-02-09/algeria-after-arab-spring]  [13:  https://www.foreignaffairs.com/articles/algeria/2016-02-09/algeria-after-arab-spring; http://scholarsmepub.com/wp-content/uploads/2017/03/SJHSS-22152-154.pdf]  [14:  Education in North Africa after Independence: The Case of Algeria] 


Following independence, Algeria invested greatly in its education sector, aiming to move the country forward through its human capital[endnoteRef:15]. Expenditure on education as a percentage of total government expenditure reached as high as 29.70 percent in 1990, and was 20.27 percent in 2015[endnoteRef:16]. Improvements were also made within the sector, and these are reflected by a significant increase in the literacy rate, from 72.6 percent in 1990 to 96.75 percent in 2015[endnoteRef:17]. Furthermore, Algeria has achieved universal primary education; the net enrollment rate in primary education was 97.06 percent in 2015[endnoteRef:18], though net enrollment rates are lower both in rural areas of Algeria, and in Algerian slums[endnoteRef:19]. Education at the primary and secondary levels is free for all, and students qualify for the next educational cycle by passing the final exams of the previous cycle. Education is compulsory at both the primary and secondary levels, though participation at the secondary level is really low (around 40% in 2012-2013)[endnoteRef:20]. Many students fail to go to the next education cycle due to poor performance on final exams, and grade repetition is very common[endnoteRef:21]. Algerian students also perform very poorly in standardized international exams, and the share of low performers in science, mathematics and reading in the PISA 2015 exams was 51.1 percent[endnoteRef:22].  [15:  Education in North Africa after Independence: The Case of Algeria]  [16:  Education in North Africa after Independence: The Case of Algeria]  [17:  UNESCO Stats]  [18:  UNESCO Stats]  [19:  Algeria MICS 2012-13 Atlas.pdf]  [20:  Algerie MICS 2012-2013]  [21:  Education since independence]  [22:  PISA Results] 


Tertiary Education Overview (400-550)

The first university in Algeria, the University of Algiers, was established in the capital, Algiers, in 1909[endnoteRef:23]; it remained the sole provider of tertiary education in Algeria till the 1960s, when two additional universities were established in Oran and Constantine[endnoteRef:24]. The Algerian Ministry of Higher Education and Scientific Research was established in 1970, and the tertiary education system was reformed the year after, with the Decree of 1971. Like Morocco, these reforms came after independence, and included the Algerianization of staff, the Arabization of teaching, diversification in specialties offered at tertiary education institutes, improving access to tertiary education by founding institutions across Algeria, and improving employability of graduates by balancing between scientific and humanities courses, while fulfilling national economic needs[endnoteRef:25]. In 1998, a framework law for tertiary education was instated, which reorganized universities into faculties, and resulted in the expansion of the sector.  In 2004, a decree was passed which regulates the sector, and which introduced the Bachelor, Master, and Doctorate model at the university level, and in 2008, with the Higher Education Orientation Act, Algeria adopted the three-degree system for all disciplines except medicine[endnoteRef:26]. This reform was meant to unify the sector, and to cater for increasing numbers of student enrollment, to allow mobility of Algerian graduates, and to facilitate employment outside of the country; nevertheless, this transition came at the cost of quality[endnoteRef:27]. At the Bachelor and Masters levels, degrees are either academic or applied[endnoteRef:28]. Tertiary education is free for all in Algeria[endnoteRef:29].  [23:  SCIENTIFIC RESEARCH & HIGHER EDUCATION IN THE Arab WORLD (PPT by Secretary General of the Association of Arab Universities)]  [24:  Higher Education In Algeria: Where Are We Now?]  [25:  Higher Education In Algeria: Where Are We Now? (See reference 01)]  [26:  Higher Education In Algeria: Where Are We Now? (See reference 02); Tempus Algeria]  [27:  https://www.opendemocracy.net/north-africa-west-asia/oussama-metatla/higher-education-in-algeria-reading-between-lines-of-lmd-reform]  [28:  Tempus]  [29:  Higher Education In Algeria: Where Are We Now? (See reference 02); Tempus Algeria] 


The Algerian university network is comprised of 106 institutions of tertiary education distributed across all 48 provinces of Algeria. This network includes 50 universities, 13 university centers, 20 national superior schools (écoles nationales supérieures) and 10 superior schools, 11 teacher-training colleges and two annexes[endnoteRef:30]. Dispersed university campuses, which are decentralized constituents of established universities, expand access to tertiary education across the country[endnoteRef:31]. In addition, Algeria has a University of Continuing Education, which makes it possible for individuals who have not obtained their baccalauréat to register in and obtain a tertiary education through continuing education centers across the country[endnoteRef:32].  [30:  https://www.mesrs.dz/universites (Ministry of Higher Ed website)]  [31:  Tempus]  [32:  Tempus] 


The Ministry of Higher Education and Scientific Research supervises all institutions in the network, including higher national training institutes and écoles d’ingénieurs, however, the latter are under the authority of specialized ministries[endnoteRef:33]. Public tertiary education institutions have administrative, academic and financial autonomy. Administrative university councils and councils of faculties, institutes and departments, comprised of elected representatives from among university staff and students partake in “the management and organization of teaching activity”. These councils also include representatives from the community, social organizations, and business, and establish relationships with stakeholders across Algeria[endnoteRef:34]. A number of bodies, all under the authority of the minister, contribute to implementation of training policy and the national tertiary education strategy. These include the National Conference of Universities (includes the heads of all tertiary education institutions), the Regional Conferences of Universities (include the heads of tertiary education institutions in the West, Central, and East Algeria), the National Council for Ethics and Professional Practice, The National Accreditation Committee, and the National Universities Committee (responsible for the hiring of teaching staff).  Quality assurance is implemented and regulated by a national committee, established in 2010[endnoteRef:35].   [33:  Tempus]  [34:  Tempus]  [35:  Tempus] 




Financing of Tertiary Education (1200-1500)

Approximately 1.63 million students are enrolled in tertiary education in Algeria, and over 400,000 graduated from tertiary education institutions in 2017[endnoteRef:36]. Expenditure on tertiary education has increased by almost 12 percent from 2012 to 2016, and was US$ 2,914.12 million in 2016. Expenditure per capita enrolled in tertiary education was US$ 1787.80. In 2016, the Algerian government spent 1.96 percent of the GDP on tertiary education[endnoteRef:37].  In 2011, 80% of the budget allocated to education went to paying the salaries of civil servants working with in the education sector[endnoteRef:38].  [36:  Interview with Ministry ]  [37:  Interview with Ministry; https://www.mesrs.dz/agregats_mesrs]  [38:  MUTATIONS STRUCTURELLES DU SYSTEME EDUCATIF EN ALGERIE ET REFONDATION ECONOMIQUE.pdf] 


Tertiary education is free for all in Algeria. All students who have passed their baccalauréat exam, or a foreign equivalent, are eligible for free admission into tertiary education institutions. Enrollment in a specific course depends on the student’s choice, the baccalauréat or foreign equivalent concentration, the student’s grades in subjects relevant to the course, and the place availability in a course. The State covers the entire tertiary education budget[endnoteRef:39], and allocates budgets to tertiary education institutions based on the type of institution, the number of students enrolled (with funds allocated per student, per level of tertiary education), and covers both operational and equipment costs[endnoteRef:40]. Tertiary education institutions develop their own budgets, which must be approved by the Board of Directors, and the wali[endnoteRef:41]. Private sources of funding are minimal, but allowed, and are usually in the form of small consultancies[endnoteRef:42]. In addition, the State also provides different forms of financial support to students. It covers student housing, transportation, books, food, and medical services, provides grants to students in need, and a competitive scholarship program for top students, covering their studies abroad[endnoteRef:43]. Student pay registration fees which amount to approximately US$1. In 2001, student benefits made up 42 percent of the budget allocated to tertiary education[endnoteRef:44]. About 55 percent of Algerian students live in student housing, as any student living 50 kilometers away from their tertiary education institution is eligible for this benefit[endnoteRef:45].  [39:  Tempus]  [40:  http://www.univ-batna2.dz/sites/default/files/Budget%20de%20fonctionnement%20labos%20818-823-211%20DGRSDT%202016.pdf; Ministry of Higher Ed: https://www.mesrs.dz/-/la-direction-du-budget-des-moyens-et-du-controle-de-gestion-dbmcg- ]  [41:  MANUEL DE CONTROLE DES DEPENSES ENGAGEES-ALGERIE]  [42:  Tempus]  [43:  Tempus; Interview with Ministry ]  [44:  Economic reforms in Algeria and their impact on higher education and student benefits (2004)]  [45:  Tempus; Interview with Ministry] 


The tertiary education budget includes expenditure for scientific research, which constituted 11.46 percent of the tertiary education budget in 2016. The scientific research fund is supported by taxes. In response to the economic crisis and to decreasing revenues from oil and gas exports, the government has set a remarkable plan to reform the scientific research sector, with the hopes that increased funding to the sector may ensure economic sustainability for the country in the long run[endnoteRef:46]. To this end the government reformed the laws on scientific research, and adopted Law No 15-21, the Law for Scientific Research and Technological development, in 2015. The new law provides a long-term vision for the sector, reorganizes the sector, encourages collaboration between the public (tertiary education institutions) and private (industry) sector, and aims to boost innovation[endnoteRef:47]. There are many benefits to tertiary education-industry collaborations, and these include the creation of alternative mechanisms for funding for institutions, and better curricula and training programs, and consequently, better employment prospects for students[endnoteRef:48]. A total of US$ 13.83 million was allocated to the sector for 2017[endnoteRef:49].  [46:  Interview with Ministry]  [47:  http://www.elwatan.com/hebdo/etudiant/la-nouvelle-orientation-de-la-recherche-scientifique-17-05-2017-345339_264.php]  [48:  The role of Algerian Universities in National Innovation Systems—See reference 28]  [49:  http://www.elwatan.com/hebdo/etudiant/la-nouvelle-orientation-de-la-recherche-scientifique-17-05-2017-345339_264.php] 


[bookmark: _GoBack]Though Algeria has a large, educated labor force, graduates find it difficult to find a job, mainly due to a large mismatch between the skills they gain from tertiary education, and those required by the private sector[endnoteRef:50]. The level of unemployment among young females was reported 44.35 percent in 2016, versus a reported 22.64 percent for males that same year[endnoteRef:51]. Among tertiary education graduates, unemployment is also highly pronounced, and was reported 14.1 percent in 2015[endnoteRef:52]. The gender gap in workforce participation in Algeria is nearly 80 percent[endnoteRef:53], though it decreases the higher the level of education attained[endnoteRef:54]. It is easier for graduates to find a job in the public sector, and this sector is the most common employer of women, accounting for 61.2 percent of women participating in the labor force in 2013[endnoteRef:55]. The main employer in Algeria is the commerce-service sector, comprised of 61.7 percent of employees[endnoteRef:56]. In an effort to mitigate the high levels of unemployment, the government has developed specific employment policies for youth[endnoteRef:57]. Through these policies, the government provides subsidies to students who are employed in the public sector, and regulates work contracts for certain graduates (i.e. technical school graduates), in both the public and private sectors[endnoteRef:58]. The government also encourages entrepreneurship[endnoteRef:59]. In spite of recent economic constraints, the Algerian government considers education an investment, rather than an expenditure. If expenditure on education is viewed as an investment, then this investment is wasted when compared to the high levels of graduate unemployment[endnoteRef:60].  [50:  IMF Selected Topics]  [51:  World Bank Data]  [52:  http://www.ons.dz/IMG/pdf/DSEmploi0915.pdf]  [53:  The Future of Jobs and Skills in the MENA Region (2017)]  [54:  Unemployment among Young Graduates in Algeria: A Sociological Reading]  [55:  Enquête Emploi-Chômage, April 2014, Office National des Statistiques. ]  [56:  Enquête Emploi-Chômage, April 2014, Office National des Statistiques. ]  [57:  Temporary Labor in Algeria: A Case Study of the Circumstances and Consequences of University Grads]  [58:  Unemployment among Young Graduates in Algeria: A Sociological Reading]  [59:  Unemployment among Young Graduates in Algeria A Sociological Reading.pdf—See reference 13]  [60:  Unemployment among Young Graduates in Algeria A Sociological Reading.pdf] 
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Trends in Financing Tertiary Education in the MENA Region 











Increasing unit cost or per student cost of instruction





Increasing enrollment





Increasingly knowledge based economies that place pressure on tertiary education institutions (TEIs) to serve as major engines of national economic development





Failure of governments to maintain their share of cost increase within tertiary education, particularly linked to traditional financing approaches that overlook central issues of quality, equity and efficiency





Relevant Facts 



Demographics 

are and will 

continue to be 

a major driver 

in growth in 

higher 

education



Higher 

education 

experiences

and will 

continue 

experiencing 

tremendous 

growth













And what is the connection with higher education? Do these demographics have any connection? So what is the impact on higher education? It is expected that globally, higher education will double its size in no more than 15 years. 

So, demographics will be the major driver for growth in higher education in future years, and this is not unique to Lebanon. It is expected that higher education enrollment in the world will duplicate relatively soon, but interestingly there will be some variations on these trends, in the future years, the percentages of people with tertiary education degrees is also going to grow. 
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Persisting Youth Bulge…















Population Aged 15-24 (%) in 2016









Population aged 15-24 (%)	

Lebanon	Jordan	West Bank 	Gaza Strip	Egypt 	Algeria	Morocco 	Tunisia	16.73	20.12	21.56	21.21	19.239999999999991	15.95	17.22	15.05	



Added responsibility…

Estimated 

667,973 Syrian Refugees 

aged 18-24 

Out of which 

1-5% are in Tertiary Education 











Educational attainment of the population aged 25 years and older (%) for most recent year available

Data source: UNESCO Stats











No schooling	Lebanon	Jordan	West Bank 	&	 Gaza	Egypt	Algeria	Tunisia	21.5	10.199999999999999	4.9000000000000004	42.8	35.4	25.3	Primary education 	Lebanon	Jordan	West Bank 	&	 Gaza	Egypt	Algeria	Tunisia	24.1	11	32.9	5	16.899999999999999	24.9	Secondary education 	Lebanon	Jordan	West Bank 	&	 Gaza	Egypt	Algeria	Tunisia	17.5	14.2	15.5	24	17.3	27.5	Tertiary education 	Lebanon	Jordan	West Bank 	&	 Gaza	Egypt	Algeria	Tunisia	15.3	16.2	23.5	13.2	8	12.3	







Gross enrollment ratio at the tertiary level for for the year 2015 (or closest year)

Data source: UNESCO Stats











Male	

Lebanon	Jordan	West Bank 	&	 Gaza	Egypt 	Algeria	Morocco	Tunisia	39.54	42.53	35.54	36.869999999999997	28.95	28.74	26.2	Female 	

Lebanon	Jordan	West Bank 	&	 Gaza	Egypt 	Algeria	Morocco	Tunisia	45.75	47.31	54.41	35.549999999999997	45.15	27.52	43.26	







What are universities doing…?











So, this represents very well the role universities play in the employment of its graduates. 



9



Youth Unemployment in Select Countries of the MENA Region in 2016



Map from: https://arabspringanditscontexts.files.wordpress.com/2014/01/arabspring-map-black-and-white.jpg 





Unemployment rate among those with a tertiary education, or a university degree, in 2015 (or closest year) 










Unemployment rate among those with a tertiary education (%)	

Lebanon	Jordan	West Bank and Gaza	Egypt	Algeria	Morocco 	Tunisia	14	20.2	50	34	14.1	25.3	30.2	





Education – economic development 
– social development 



Source: Montengro, C. E. & H. A. Patrinos. (2013) Returns to Schooling Around the World. The World Bank 











		Returns to schooling by educational level and region
(latest available year between 2000-2011)										

		Region		Primary		Secondary		Tertiary		GDP/pc
(PPP 2005)		N

		World		10.3		6.9		16.8		6,719		74

		Middle East and North Africa		9.4		3.5		8.9		3,645		7

		South Asia		9.6		6.3		18.4		2,626		4

		Eastern and Central Europe		8.3		4.0		10.1		6,630		7

		High Income Economies		4.8		5.3		11.0		31,748		6

		East Asia and Pacific		11.0		6.3		15.4		5,980		6

		Latin America and Caribbean		9.3		6.6		17.6		7,269		20

		Sub-Saharan Africa		13.4		10.8		21.9		2,531		24



However, in MENA…

Source: Montenegro, C.E. & H.A. Patrinos (2013). Returns to Schooling around the World. The World Bank
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It’s not only about money…More important are the social benefits





Higher rate of kids with education

Principal factor for social mobility

Citizenship building

More education leads to: 

Citizens’ awareness

Health/Longer life

Tolerance

Environmental consciousness 









And also we know that in addition to the economic returns, significant social returns for education. Education means, of course first of all, the highest enabler of social mobility, good examples are higher rate of kids coming from parents with education will be educated, but we also know that more education means individuals who are more environmentally conscious, more tolerant, healthier, and more politically participatory in their respective communities. 
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Expenditure on tertiary education as a percentage of GDP in 2015 (or closest year)











Expenditure on tertiary education as a % of GDP in 2016 (or the closest year)	

Lebanon	Egypt	Algeria	Morocco	Tunisia	0.74	1	1.96	1	1.58	







Expenditure on tertiary education as a percentage of expenditure on education





Egypt (2014)

Morocco (2009)



Tunisia (2012)



West Bank & Gaza (2012)



Lebanon (2011)



Algeria (2008)











Coverage of Resource Allocation











public funds are allocated to public TEIs





financing approach is not based on accreditation or quality assurance measures 





Private institutions do not receive any direct resources from the state 





Public funds cover limited types of both capital and recurrent expenditures





resources allocated to cover recurrent expenditures far outweighing those allocated to capital expenditures





More than 70 percent of the resources allocated for recurrent expenditures are used to cover staff salaries





Funds allocated to research do not exceed 2 percent 







Public Funds

Student Fees

Private Owners 

Private 

Companies

Loans and Grants

Contracts

Loans from 

Banks

Research Grants









Resource Allocation











State funding at the institutional level is mainly based on inputs only





No account is currently taken of output factors





Ministries of finance and/or the ministries of planning are among the main stakeholders that contribute to decisions on funding allocation





Financing scientific research as part of the tertiary education scheme is limited





Resource Utilization (Equity)











Education is a human right, with the Constitution in most of these countries mandating the free provision of tertiary education and is provided mainly by public institutions





Students pay negligible enrollment fees





welfare benefits for underserved students are covered 





Some cost-sharing products have emerged such as such as student loans





However…

disparities still exist across regions within the same country and between those coming from the highest and lowest socioeconomic statuses

Persisting inequalities in relation to household wealth, location, and gender















Data source: UNICEF 2017













many students from rural areas and from the lowest socioeconomic quintiles cannot even pass secondary school examinations to become eligible for enrollment in TEIs





In MENA, 3.5 million or 15% of children are at lower secondary school age but not in primary or secondary school















The quality of education in primary and secondary education in these countries is poor





In PISA 2015 Math for age-15 students, all 6 participating MENA countries remain low performers and do not reach the global centre-point of 500, 5 out of these 6 countries rank bottom 15 among the 73 participating countries globally





A way forward













Quality 

Efficiency





Policy Solutions 





Cost-side Solutions 





Revenue Supplementation and Cost-sharing 





Equity 
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@cmimarseille CMI Marseille


Internationalisation of Tertiary Education 
in the MENA Region


@cmimarseille CMI Marseille


6th MENA Regional Tertiary Education Conference– Marseille, 15‐16 June 2017
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Defining Internationalisation of TEI


Internationalisation is an ongoing process of change whose 
objectives is to integrate the institution and its key 


stakeholders (its students and faculty) into emerging global 
knowledge economy. 


De Wit, Hans (2015) INQAAHE conference, Chicago, U.S., based on Knight, Jane, Updating the Definition of Internationalization, 
International Higher Education, Issue 33, Fall 2003. Boston.


The intentional process of integrating an international, 
intercultural or global dimension into the purpose, functions 


and delivery of post-secondary education, in order to enhance 
the quality of education and research for all students and staff, 


and to make a meaningful contribution to society. 


Hawawini, Gabriel (2016) The Internationalization of Higher Education and Business Schools: A Critical Review, 2016, XIII
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Hawawini Models of Internationalisation Reach


Importers
Bringing the world to 


the campus


Exporters
Sending students, 
faculty and staff 


abroad


Academic Joint-
Venture


Joint or double degree


Partnerships
Internatonal partnship to 
collaborate on exchanges, 


programs, research…


Foreign Campus
Full-fledged campuses


abroad


Hawawini, 2011 3
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Why is internationalisation of TEI 
important?
The benefits


4
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The Benefits


Benefits for 
the country


• Economic impacts
• Quality
• Influence


Benefits for 
the student


• Skills (soft and socio-
emotional)


• Employability


5


The ultimate benefit of internationalization for a HEI is to learn from the world, and 
not just to teach the world what the institution already knows in order to satisfy some 
educational and economic motives (Hawawini, 2011)
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The Benefits | Economic Impacts


• Cost: €3 billions
• Contribution to French economy: €4.65 


billions


Source: Beyond Influence: The Economic Impact of International Students in 
France, BVA-Campus France, November 2014


France
Germany, The Netherlands, 


Austria, Poland, 
Switzerland, Spain


Beneficial effects on economies of hosting countries


6


During the 
actual 


period of 
studies 


(student 
consumer 
spending)


After 
completio


n of 
studies, 


p.a. 
(retention 
rate 20%)


Period of 
employme
nt needed 
to cover 
costs (in 
years) 


(retention 
rate 20%)


Total for 
the period 
(retention 
rate 20%)


Period of 
employme
nt needed 
to cover 
costs (in 
years) 


(retention 
rate 30%)


Period of 
employme
nt needed 
to cover 
costs (in 
years) 


(retention 
rate 30%)


Total for 
the period 
(retention 
rate 30%)


Germany -8353 1603 907 7.4 8314.8 1361 5 8408


The Netherlands -1622 343 132 9.7 1623.4 198 6.5 1630


Austria -2683 683 296 6.7 2666.2 445 4.5 2685.5


Poland -282 93 24 7.8 280.2 37 5.2 285.4


Switzerland -2126 229 76 24.9 2121.4 114 16.6 2121.4


Spain -2495 545 193 10.1 2494.3 289 6.7 2481.3


Source: own research Prognos AG, DAAD, 2013


Aggregate 
costs accruing 


to States for 
providing 
places of 
study for 


international 
students 


(based on four 
years)


Total returns for the State


Netting out the aggregate costs and returns of State funding in the event that 20% or 30% of 
international students remain in a host country, in million euros and years
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The Benefits | Quality


7


Peer-to-peer 
exchanges


New methods


Innovative 
solutions


Common 
standards


Communities 
of practice


Quality
increased
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The Benefits | Influence


Country influence in capacity 
building


Trust and permanent links 
among people


Country knowledge


Stronger 
links, 


reinforced 
influence, 


more 
exchanges


8
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The Benefits | Employability


21st


Century 
Skills


Interpersonal skills


Foreign languages


Flexibility


Intercultural understanding


Benchmarks


Highly skilled and knowledgeable workforce


9
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The Benefits | Skills Development


Independence


Intercultural understanding


New social networks


Self-confidence


Interpersonal skills


Interest in global affairs


Re-evaluation of view of 
country of origin


Change in values


Source: UK HE International Unit, 2012‐13 10
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Global trends of TEI internationalisation


11
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Transformation of the Demand for Higher Education


12


Gross enrolment ratio, tertiary, both
sexes (%) – World Bank data


200 million students in the 
world, twice as many as there 
were just over ten years ago. 
And the number of students 
worldwide will probably 
double by 2030. (France 
Stratégie, Sept. 2016)
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Global Mobility | Area of Origin of International Students


Global distribution of international students in tertiary education by 
region of origin, 2013.


Africa
8% North America


3%Latin America and the 
carribeans 


5%


Asia
53%


Europe
25%


Oceania
1%


Unnknown continents
5%


Source: OECD stats. 13
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Global Mobility


Source: OECD stats.


USA (19%)


UK (10%)


Australia (6%)


France (6%)


Germany (6%)


Russia (3%)


Japan (3%)


Canada (3%)


China (2%)


Italy (2%)


China (712,157)


India (181,872)


Germany (119,123)


Republic of Korea (116,942)


France (84,059)


Saudi Arabia (73,548)


USA (60,292)


Malaysia (56,260)


Vietnam (53,546)


Nigeria (52,066)


Destinations of international students Countries of origins of international 
students


Source: UNESCO 14
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International Campus


15


Number of international campus for top sending and 
receiving countries
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Internationalisation in the MENA region


16
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MENA is not a Priority in the 
Internationalisation Landscape


17Source: Internationalization of Higher Education: Growing expectations, fundamental values; IAU 4th 
Global Survey; Eva Egron‐Polak and Ross Hudson, April 2014
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Inbound Mobility


18


Focus on
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Tertiary Education Growth in MENA


Source: Constructed by the CMI using UNESCO data
19
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Distribution of international students in MENA tertiary education by 
continent of origin, 2015


20
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Trends in Enrolment and Inbound Students – Country Cases


Source: Constructed by the CMI using UNESCO data


0
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150000


200000


250000


2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015


Inbound international students 
and enrolment in TE, Lebanon


Total inbound internationally mobile students, both sexes (number)


Enrolment in tertiary education, all programmes, both sexes (number)


0
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4000000


2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015


Inbound international students 
and enrolment in TE, Egypt


Total inbound internationally mobile students, both sexes (number)


Enrolment in tertiary education, all programmes, both sexes (number)


Stagnating student population
International enrolment not growing
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0


50000


100000


150000


200000


250000


300000


350000


400000


2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015


Inbound international students and 
enrolment in TE, Tunisia


Total inbound internationally mobile students, both sexes (number)


Enrolment in tertiary education, all programmes, both sexes (number)


Source: Constructed by the CMI using UNESCO data


Stagnating student population
International enrolment growing recently


Trends in Enrolment and Inbound Students – Country Cases
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0
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400000
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800000
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2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015


Inbound international students 
and enrolment in TE, Morocco


Total inbound internationally mobile students, both sexes (number)


Enrolment in tertiary education, all programmes, both sexes (number)


Source: Constructed by the CMI using UNESCO data


Trends in Enrolment and Inbound Students – Country Cases


Growing student population, stagnating international students


@cmimarseille CMI Marseille24Source: Constructed by the CMI using UNESCO data
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@cmimarseille CMI Marseille25Source: Constructed by the CMI using UNESCO data
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Tertiary Education Growth in MENA


26
Source: CMI’s calculation using UNESCO data


Inbound mobility rate (% of total tertiary enrolment), 2014
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Outbound Mobility


27


Focus on
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MENA Students’ Mobility


Source: CMI’s calculation using UNESCO data


Evolution of inter-regional and intra-regional MENA mobility


28
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MENA Students’ Mobility in 2013


MENA to MENA MENA to World


Source: CMI’s calculation using UNESCO data 29
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MENA Students’ Mobility


Source: CMI’s calculation using UNESCO data


Distribution of MENA students studying abroad in 2011 by major 
destination countries and region
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Is this enough?


31
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How to make most of students get the 21st Century Skills? 


32


Internationalisation at home


Curriculum improvement


Interculturalism


Languages


Benefiting from
international 
students and 


staff
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How to fill the gap?


33
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Obstacles to Internationalisation


34


Lack of (public) funding


Insufficient exposure to international opportunities


Limited experience and expertise of faculty members and 
staff


Recognition difficulties for qualifications


Visa restrictions on international students, researchers and 
academics


Source: Internationalization of Higher Education: Growing expectations, fundamental values; IAU 4th Global 
Survey; Eva Egron‐Polak and Ross Hudson, April 2014
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Why promoting and supporting 
internationalization in MENA?


• Internationalization is a promising avenue for providing a new 
generation of global citizens able to act in tomorrow’s global 
knowledge society


• Developing non-cognitive skills and enhancing quality is an 
advantage for employability


• Internationalization fosters mutual understanding, broadens the 
horizons, and promotes coexistence, helping to fight extremism 
and violence
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From where to start?


• Giving a global dimension to curricula
• Encourage tertiary education institutions to open the door to internationalization, offering financial 


incentives such as targeted funds to promote internationalization
• Alleviate barriers to the internationalization of tertiary education such as visa regulations. 
• Foster academic collaboration within the MENA region and globally
• Learn from the experience of other institutions in implementing different internationalization 


approaches. The University Governance Screening Card network can be used 
• Establish an international service to provide support to both students and faculty staff and to 


promote the integration of international students into all the institution’s academic and social 
activities.


• Deliver part of the programmes in foreign languages, ensure the quality of the delivered content 
and develop joint programmes in co-operation with foreign institutions and research centres


• Develop statistical indicators and surveys for an effective internationalization monitoring







29/06/2018
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@cmimarseille CMI Marseille


Open discussion
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Awareness?


National 
economic 


policy? 
(Openness to 
globalization)


Funding?


Why isn’t internationalization equally exploited by countries?


@cmimarseille CMI Marseille


Open discussion
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Where is your added value?


Importers
Bringing the world 


to the campus


Exporters
Sending students, 
faculty and staff 


abroad


Academic
Joint-Venture


Joint or double 
degree


Partnerships
Internatonal partnship


to collaborate on 
exchanges, programs, 


research…


Foreign 
Campus
Full-fledged


campuses abroad
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Where all of this began…





University Governance & Quality Assurance


A partnership between the World Bank and

The Center for Mediterranean Integration addressing three areas of work:

UNIVERSITY GOVERNANCE – 

INTERNATIONALIZATION –.

FINANCIAL SUSTAINABILITY – 
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A partnership approach
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WB/CMI





Government offices and QA agencies





Employer’s Sector





Regional Organizations





Higher Education Institutions





Global Organizations





Our regional partners





















Why Benchmarking?

6













Identification and self-awareness of Governance models used-Comparison of self-assessment (perception) and questionnaire (reality)





Institutional level: Identification of Strengths and Weaknesses. Base line for comparison overtime





Country level: Identification of models, differences between institutions, correlation between models and performance





International level: Comparability and identification of key trends





 

The University Governance Screening Card (UGSC) is a tool that is able not only to assess to what extent tertiary education institutions in the MENA Region are following good governance practices aligned with their institutional goals, but also to allow tertiary education institutions to monitor their progress and compare themselves with other institutions
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University Governance Screening Card – Dimensions Outlook
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DIMENSION 1: CONTEXT, MISSION and GOALS 





Are the mission and goals of the tertiary education institution formally and stably stated?





DIMENSION 2: MANAGEMENT 





Are the management mechanisms market-oriented or traditional?





DIMENSION 3: AUTONOMY 





What is the degree of academic, staffing, and financial autonomy?





DIMENSION 4: ACCOUNTABILITY 	





How much is the university held responsible vis à vis its stakeholders?





DIMENSION 5: PARTICIPATION 





Do the stakeholders have a voice in decision making?









Comparing self-assessment with external assessment
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 Self-Assessment
	

Mission	Management	Autonomy	Accountability	Participation	4.3249999999999673	2.8749999999999991	3.4000000000000008	4.3	3.1	 Screening Card	

Mission	Management	Autonomy	Accountability	Participation	3.606078042328043	3.4347007430750081	3.1355881042568532	2.9782548280423282	1.299770486111111	























Timely and individualized information for decision-making







Institutional Reports





National Reports





Regional Reports





Topic Analysis





On-line benchmarking





What is NOT the project

5











A beauty contest





A time-series analysis





A ranking





A census





A prescription









University Governance Score Card Version 1.0  (2013-15)

2







113 universities in 7 MENA countries





60 universities developing Action Plans





Creation of Tertiary Education Governance Regional Network





Building capacity and shared learning regional events





University Governance Screening Card V2.0
(2016 - 17)









An expanded focus:

8 countries:

Morocco

Algeria

Tunisia

Egypt

Palestine

Iraq

Lebanon

Jordan

Expanded capabilities:

Self-external assessment

Online benchmarking



Institutional Action Plans



Inter-institutional network



Expansion plans in and beyond the MENA region











Analysis: 

Comparability between 2012-13 and 2016-17









The survey has 40 questions and is divided into five parts, corresponding to each Axis or Dimension. 

A scale of 1 to 5 is used for each Axis. Following previous wave, it was assumed that each indicator made the same contribution to the numeric value of the Axis. 

Each Axis was formulated in a binary way, with one extremity representing a recent trend (e.g., for the Accountability dimension, the trend was “How much is the university held responsible vis-à-vis its stakeholders?”) 









General Approach:





Almost fully comparability between Axis.

Almost fully comparable between sub-Dimension.

Comparability









Preliminary findings

A word of caution…









		Type of research		Applied		Basic		Both		None

				0		0		5		0

		Date of establishment		Average		Range		Number dating from before 1975		Number dating from after 1988

				1963		1908-2013		3		2

		Number of students		Average		Range		Number smaller than 6000 students		Number larger than 6000 students

				141,943		35,000-311,890		0		5



Characteristics of the Universities that participated in the survey











Sample average score on Mission axis, by country 











Sample average score on Management axis, by country 









All of the surveyed universities have a strategic plan or were in the process of developing one 
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Strategic Planning Means







Measure of Strategic Planning 











Sample average score on Autonomy axis, by country









Assessment vs. Self-perception 









Revenue Sources (Regional)









99% of the participating institutions in Lebanon depend on student fees, ranging from 82% of the revenues to 96%, whereas the public university ha 99% of its revenue sources from the State

It is important to note the indirect government financing of the institutions which has not been measured in this tool 

Looking at the region, Lebanon does not seem to be too different.

Little revenue comes from research, grants and contracts  
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Sample average score on Accountability axis, by country







Social Responsibility 













Sample average score on Participation axis, by country







Assessment vs. Self-perception 







Participation Areas 







Egypt





2012-13

2016-17     

				Mission		Management		Autonomy		Accountability		Participation

		Assessment		4.11		3.59		2.76		2.68		2.10

		Self-perception		3.8		3.6		4		3.6		3.2



				Mission		Management		Autonomy		Accountability		Participation

		Assessment		3.77		3.6		3.55		3.1		1.4

		Self-perception		4.1		3.45		3.3		4.4		3.15























Results did not change 

Mission slightly improved indicating further alignment between institutional missions and goals as well as institutional missions and national strategies or sector vision

It is important to note that accountability remains the same even after 4 years, which is a dimension that is expected to improve, particularly in light of the high autonomy

Participation among stakeholders in decision making has improved, indicating increased engagement in decisions relating to the institutions’ mission, goals, planning and budgeting and increased representation on key committees and councils within the universities. This is particularly observed within the participation of students, faculty and the private sector. 

It is also important to note that variation between the assessment scores and those of the self-perception has decreased, indicating that institutions have a better sense of their performance now. 
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Regional:



Regional (Public):

Egypt:

				Mission		Management		Autonomy		Accountability		Participation

		Assessment		4.11		3.59		2.76		2.68		2.10

		Self-perception		3.8		3.6		4		3.6		3.2



				Mission		Management		Autonomy		Accountability		Participation

		Assessment		3.87		3.26		2.44		2.40		2.17

		Self-perception		4		3.26		3.11		2.98		3.37













Some final remarks

In general, a positive evolution of the higher education sector in the Egypt and the region.

Most significant positive evolution in areas of Mission alignment, and involvement of stakeholders 

Still limited development in key areas of governance such as Accountability and Autonomy

Further development may be encouraged in the area of management

Time is critical to develop good governance practices. 

Autonomy-critical to be responsive in modern times, and needs to be coupled with internal and external accountability 











What is next

Releasing the Individualized Institutional Reports

Receiving feedback on Individualized Institutional Reports

Delivery of final Individualized Institutional Reports

Presentation of a MENA Region Report

7th MENA Regional Conference  











Dr. Reem Derbala

reemali12@gmail.com 



Francisco Marmolejo

fmarmolejo@worldbank.org



Hana A. El-Ghali

helghali@worldbank.org 
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Average	Score Self-Assessment




Mission Management Autonomy	 Accountability Participation
Average	Score 3.87														 3.26														 2.44														 2.40														 2.17														
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Where all of this began…





University Governance & Quality Assurance


A partnership between the World Bank and

The Center for Mediterranean Integration addressing three areas of work:

UNIVERSITY GOVERNANCE – 

INTERNATIONALIZATION –.

FINANCIAL SUSTAINABILITY – 



1











A partnership approach
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WB/CMI





Government offices and QA agencies





Employer’s Sector





Regional Organizations





Higher Education Institutions





Global Organizations





Our regional partners





















Why Benchmarking?
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Identification and self-awareness of Governance models used-Comparison of self-assessment (perception) and questionnaire (reality)





Institutional level: Identification of Strengths and Weaknesses. Base line for comparison overtime





Country level: Identification of models, differences between institutions, correlation between models and performance





International level: Comparability and identification of key trends





 

The University Governance Screening Card (UGSC) is a tool that is able not only to assess to what extent tertiary education institutions in the MENA Region are following good governance practices aligned with their institutional goals, but also to allow tertiary education institutions to monitor their progress and compare themselves with other institutions
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University Governance Screening Card – Dimensions Outlook
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DIMENSION 1: CONTEXT, MISSION and GOALS 

Are the mission and goals of the tertiary education institution formally and stably stated?

DIMENSION 2: MANAEGMENT

Are the management mechanisms market-oriented or traditional?



DIMENSION 3: AUTONOMY

What is the degree of academic, staffing, and financial autonomy?





DIMENSION 4: ACCOUNTABILITY

How much is the university held responsible vis à vis its stakeholders?







DIMENSION 5: PARTICIPATION

Do the stakeholders have a voice in decision making?















DIMENSION 1: CONTEXT, MISSION and GOALS 





Are the mission and goals of the tertiary education institution formally and stably stated?





DIMENSION 2: MANAGEMENT 





Are the management mechanisms market-oriented or traditional?





DIMENSION 3: AUTONOMY 





What is the degree of academic, staffing, and financial autonomy?





DIMENSION 4: ACCOUNTABILITY 	





How much is the university held responsible vis à vis its stakeholders?





DIMENSION 5: PARTICIPATION 





Do the stakeholders have a voice in decision making?









Comparing self-assessment with external assessment
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 Self-Assessment
	

Mission	Management	Autonomy	Accountability	Participation	4.3249999999999673	2.8749999999999991	3.4000000000000008	4.3	3.1	 Screening Card	

Mission	Management	Autonomy	Accountability	Participation	3.606078042328043	3.4347007430750081	3.1355881042568532	2.9782548280423282	1.299770486111111	























Timely and individualized information for decision-making







Institutional Reports





National Reports





Regional Reports





Topic Analysis





On-line benchmarking





What is NOT the project

5











A beauty contest





A time-series analysis





A ranking





A census





A prescription









University Governance Score Card Version 1.0  (2013-15)

2







113 universities in 7 MENA countries





60 universities developing Action Plans





Creation of Tertiary Education Governance Regional Network





Building capacity and shared learning regional events





University Governance Screening Card V2.0
(2016 - 17)









An expanded focus:

8 countries:

Morocco

Algeria

Tunisia

Egypt

Palestine

Iraq

Lebanon

Jordan

Expanded capabilities:

Self-external assessment

Online benchmarking



Institutional Action Plans



Inter-institutional network



Expansion plans in and beyond the MENA region











Analysis: 

Comparability between 2012-13 and 2016-17









The survey has 40 questions and is divided into five parts, corresponding to each Axis or Dimension. 

A scale of 1 to 5 is used for each Axis. Following previous wave, it was assumed that each indicator made the same contribution to the numeric value of the Axis. 

Each Axis was formulated in a binary way, with one extremity representing a recent trend (e.g., for the Accountability dimension, the trend was “How much is the university held responsible vis-à-vis its stakeholders?”) 









General Approach:





		Status		Public		Private Not for Profit		Private for Profit		

				2		4		1		

		Type of research		Applied		Basic		Both		None

				3		0		4		0

		Date of establishment		Average		Range		Number dating from before 1975		Number dating from after 1988

				1994		1986-2005		0		7

		Number of students		Average		Range		Number smaller than 6000 students		Number larger than 6000 students

				7,302		2,300-22,034		4		3



Characteristics of the Universities that participated in the survey











Sample average score on Mission axis, by country 







How does this dimension function? 







Sector Vision 





Mission of Institution





Goals of Institution 















Sample average score on Management axis, by country 









All of the surveyed universities have a strategic plan or were in the process of developing one 
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Strategic Planning Means







Measure of Strategic Planning 











Sample average score on Autonomy axis, by country









Sub-dimensions of Autonomy 







Academic 





Programs/Curriculum/Testing 





Admissions





Human Resources 





Academic 





Administrative 





Financial





Revenue Sources 





Management of Assets and Finances 







Revenue Sources (Regional)









99% of the participating institutions in Lebanon depend on student fees, ranging from 82% of the revenues to 96%, whereas the public university ha 99% of its revenue sources from the State

It is important to note the indirect government financing of the institutions which has not been measured in this tool 

Looking at the region, Lebanon does not seem to be too different.

Little revenue comes from research, grants and contracts  
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Sample average score on Accountability axis, by country







Assessment vs. Self-perception 







Social Responsibility 













Sample average score on Participation axis, by country







Assessment vs. Self-perception 







Participation Areas 











Regional

Jordan

				Mission		Management		Autonomy		Accountability		Participation

		Assessment		4.11		3.59		2.76		2.68		2.10

		Self-perception		3.8		3.6		4		3.6		3.2





				Mission		Management		Autonomy		Accountability		Participation

		Assessment		4		3.18		3.32		2.4		2.10

		Self-perception		4.05		3.38		3.61		3.14		3.19











Some final remarks

In general, some of the best practices within higher education are observed in Jordan.

Most significant best practices are in areas of Mission alignment, and involvement of stakeholders 

Still limited development in key areas of governance such as Accountability and Autonomy

Further development may be encouraged in the area of stakeholder engagement in decision making 

Time is critical to develop good governance practices. 

Autonomy-critical to be responsive in modern times, and needs to be coupled with internal and external accountability 











What is next

Releasing the Individualized Institutional Reports

Receiving feedback on Individualized Institutional Reports

Delivery of final Individualized Institutional Reports

Presentation of a MENA Region Report

7th MENA Regional Conference  











Thank you!



Francisco Marmolejo

fmarmolejo@worldbank.org



Hana A. El-Ghali

helghali@worldbank.org 
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SOMMAIRE

Bilan des réformes sur la gouvernance universitaire au Maroc

État des lieux de l’enseignement supérieur marocain

Méthodologie de l’évaluation nationale

Résultats préliminaires de l’enquête nationale

Quelques faits intéressants

Evaluation externe et auto-perception

Les tendances dans le secteur public et le secteur privé

Comparaison régionale

Evolution entre 2012 et 2016

Quelques pistes préliminaire de réflexion
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Les réformes de l’enseignement supérieur au Maroc :

 Quels apports pour la gouvernance ?

La réforme de 1997 :

Succède à la création pour la première fois d’un ministère distinct de l’enseignement supérieur

Revoit profondément le statut du personnel académique

Réorganise administrativement les études supérieures et de recherche et instaure plus de transparence

Harmonise les diplômes supérieurs

Introduit une Commission Nationale d’Accréditation et d’Evaluation

Structure les activités de recherche dans les universités en Unité de recherche et de Formation
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Les réformes de l’enseignement supérieur au Maroc :

 Quels apports pour la gouvernance ?

La réforme de 2000 par la Charte :

Redéfinit les missions et les objectifs de l’enseignement supérieur (Université, Formation des Cadres, Privé)

Introduit de nouveaux mécanismes d’orientation managériale :

Les responsables sont recrutés à la base de projets de développement

La gestion est faite par un Conseil

Amorce l’autonomie de l’université en la dotant d’instances délibératoires (administrative, financière, pédagogique)

Renforce la redevabilité par l’autoévaluation, l’évaluation et l’accréditation

Instaure la participation institutionnelle : une gestion ouverte aux acteurs et partenaires
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Les réformes de l’enseignement supérieur au Maroc :

 Quels apports pour la gouvernance ?

Les nouveautés en 2009 :

Le contrat de développement Etat – Université de 2009-2012 :

Une université plus autonome et un Etat régulateur

Un nouveau mode de gestion axée sur les résultats

Des indicateurs de suivi précis et des rapports d’évaluation externes

Une comparaison nationale en ce qui concerne l’atteinte des objectifs.



La nouvelle Constitution 2011 :

Consacre les principes de (alinéa 2, article premier) :

La bonne gouvernance

la corrélation entre la responsabilité et la reddition de comptes

Introduit tout un chapitre pour la bonne gouvernance et les institutions investies de cette mission (Titre XII)

Revoit le mode de nomination des présidents, des doyens et des directeurs.
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Formation des cadres



70 établissements

29218 étudiants

Formation Professionnelle post-bac



1937 établissements

142 999 stagiaires (techniciens supérieurs)

dont 114 468 en public

Université



56 établissements

684718 étudiants



68 établissements

96787 étudiants

Accès ouvert

Accès régulé

Enseignement privé



202 établissements

43616 étudiants

Données 2016-2017

L’enseignement supérieur aujourd’hui :

Plus de 997 338 étudiants, pour une population de 34 487 000 habitants
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L’enseignement supérieur aujourd’hui :

Principaux constats :

Un secteur en pleine expansion, particulièrement après 2010 : transition d’un système de ‘formation de cadres - élites’ jadis vers un système de masse et de ‘formation de compétences’;

Un système hétéroclite avec plusieurs composantes fonctionnant en silos : accès ouvert, accès régulé, formation des cadres, formation professionnelle post-bac, privé;

Les établissements universitaires à accès ouvert accueillent la grande majorité des étudiants;

Le secteur privé connaît un élan de réorganisation à partir de 2010 et de diversification en 2014.
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Méthodologie de l’évaluation

Exploitation des données et des résultats de l’enquête UGSC :

15 universités marocaines participantes, dont 6 privées ou en PPP

Enquête conduite en 2016-2017 : atelier de lancement, entretiens sur la base d’un questionnaire, étude de documents institutionnels

Traitement des données et obtention de scores indiquant les tendances sur les 5 axes de la gouvernance

Analyse institutionnelle, analyse nationale, analyse régionale



Evaluations par l’INE, à travers notamment : 

Le projet RECET, évaluation institutionnelle des universités (interne et externe),

L’atelier de réflexion avec des responsables des universités en septembre 2017,

Le rapport analytique 2000-2013 sur la mise en œuvre de la réforme par la Charte.
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Résultats préliminaires de l’enquête nationale UGSC (2016)

9

Quelques faits intéressants 



Evaluation externe et auto-perception



Les tendances dans le secteur public et le secteur privé



Comparaison régionale



Evolution entre 2012 et 2016



Quelques pistes préliminaires de réflexion
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Part des universités marocaines avec un plan stratégique

93% des universités de l’échantillon avaient un plan stratégique* au moment de l’enquête 

(dont 100% chez les universités publiques)

Quelques faits intéressants





LEA



* Plan stratégique : est considéré comme plan stratégique un document fixant des objectifs quantitatifs et qualitatifs sur une période de plusieurs années
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Oui	Non	0.93	7.0000000000000007E-2	



Les moyens utilisés par les universités pour établir leur plan stratégique

100% des universités de l’échantillon ayant un plan stratégique l’ont établi a travers des rapports internes.



Le partenariat avec l’Etat et les consultations participatives sont moins fréquemment utilisés.

Quelques faits intéressants





LEA



Deux institutions privees ont eu recours au partenariat public-prive pour leur creation. Les universities publiques ne considerent pas leur plan de developpement comme le fruit d’un partenariat avec l’Etat, puisqu’elles font partie integrante du systeme public
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Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	







Les moyens utilisés par les universités pour mesurer la réalisation de leurs objectifs stratégiques

86% des universités marocaines utilisent des études quantitatives et 79 % utilisent des rapports émanant de leur Conseil d’Administration. Très peu d’institutions recourent aux agences indépendantes ou aux rapports produits par l’Etat

Quelques faits intéressants





LEA



86% 79% 14% 21% 
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Maroc	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	







Les pratiques en matière de redevabilité sociale

Plus d’1/4 des universités de l’échantillon en 2016 ne réalisaient pas d’enquêtes d’insertion auprès de leurs diplômés, pourtant considérée comme une bonne pratique.

La majorité des enquêtes sont administrées a l’obtention du diplôme, mais très peu d’universités renouvellent l’exercice plusieurs années après. Seulement 1/3 des universités communiquent les résultats auprès du public

Quelques faits intéressants





LEA



Si près des ¾ des universités ont intégré la bonne pratique des enquêtes d’insertion auprès de leurs diplômés, la pertinence du timing et donc de l’information récoltée est un axe à améliorer.
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Oui	Non	0.73299999999999998	0.26666666666666666	



Caracteristiques des enquetes d'insertion





I -  administrées auprès de tous les programmes académiques de l'institution	II - administrées à l'obtention du diplôme	III - administrées 5 ans après l'obtention du diplôme	IV - utilisées pour renseigner le public	0.6	0.73299999999999998	6.7000000000000004E-2	0.33300000000000002	





La participation des différentes parties-prenantes dans le processus de gouvernance de l’université

Le personnel académique est le corps possédant le plus de poids

Le personnel administratif, les étudiants et le secteur privé sont relativement bien impliqués

Les alumni ne sont quasiment pas impliqués dans les universités marocaines

La définition des objectifs de l’institution semble être un domaine ou la prise de décision n’est pas participative

Quelques faits intéressants





LEA



Selon la loi portant organization de l’enseignement superieur au Maroc, les universities publiques sont tenues d’avoir un conseil d’administration representative avec des membres des differents corps (etudiants, enseignants, staff, secteur prive, etc.) cependant les representants itnerviewees ont aussi deplore l’aspect pletorique de ces conseils ou la prise de decision est parfois rendue difficile.
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Etudiants	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Personnel académique	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Personnel administratif	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Bailleurs privés	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Secteur Privé	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	







I. Evaluation externe versus auto-perception 

En général, les scores d’auto-perception dépassent les scores moyens de l’évaluation (externe),

Les universités ont un niveau élevé de formalisation (score moyen de 3,78/5) : missions institutionnelles,  leurs objectifs, cadre légal au niveau national,

Cependant, elles ont des niveaux relativement faibles de Management, de Participation, d’Autonomie et de Redevabilité.

				Mission		Gestion		Autonomie		Redevabilité		Participation

		Évaluation		3,78		3,32		2,84		2,83		2,95

		Auto-perception		3,93		3,93		3,68		3,57		4,14







HAMID

15



Évaluation	Mission	Managment	Autonomie	Redevabilité	Participation	3.7804705215419503	3.3247354497354493	2.8357898715041574	2.8257275132275139	2.9469246031746033	Auto-perception 	Mission	Managment	Autonomie	Redevabilité	Participation	3.9285714285714284	3.9285714285714284	3.6785714285714284	3.5714285714285716	4.1428571428571432	







I. Evaluation externe versus auto-perception (suite) 

Les dimensions Participation, Redevabilité et Autonomie, sont surestimées dans l’auto-perception de façon plus larges dans  le privé que dans le public,

Pour la dimension Management, les scores du public pour l’évaluation sont très proches de ceux de la l’auto-perception : les universités publiques sont conscientes de la réalité de leur «orientation managériale»

		 		Mission				Managment				Autonomie				Redevabilité				Participation		

		 		Public		Privé		Public		Privé		Public		Privé		Public		Privé		Public		Privé

		Evaluation		3,79		3,76		3,62		2,93		2,01		3,94		3,06		2,51		3,31		2,46

		Auto perception 		4,00		3,83		3,38		4,67		3,19		4,33		3,38		3,83		4,25		4,00
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Universités publiques



Evaluation	Mission	Managment	Autonomie	Redevabilité	Participation	3.7946428571428572	3.6223958333333335	2.0097139550264549	3.0642361111111112	3.3125	Auto perception 	Mission	Managment	Autonomie	Redevabilité	Participation	4	3.375	3.1875	3.375	4.25	







Universités Privées



Evaluation	Mission	Managment	Autonomie	Redevabilité	Participation	3.761574074074074	2.9278549382716048	3.9372244268077599	2.5077160493827164	2.4594907407407405	Auto perception 	Mission	Managment	Autonomie	Redevabilité	Participation	3.8333333333333335	4.666666666666667	4.333333333333333	3.8333333333333335	4	







I. Evaluation externe versus auto-perception (suite) 

Toutefois, la dimension Management est affectée par 3 contraintes au niveau du public :

l’orientation managériale s’estampe entre université et ses établissements (même procédure et exigences pour le président que pour le doyen ou directeur)

la stratégie se limite au court terme pour la quasi-totalité des universités publiques (la loi 01-00 conçoit le Conseil de l’université comme une instance plus de gestion),

les documents d’orientation, les rapports d’activités et les rapports d’évaluation, ne sont diffusés qu’auprès des seules instances de l’institution.
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Universités publiques



Evaluation	Mission	Managment	Autonomie	Redevabilité	Participation	3.7946428571428572	3.6223958333333335	2.0097139550264549	3.0642361111111112	3.3125	Auto perception 	Mission	Managment	Autonomie	Redevabilité	Participation	4	3.375	3.1875	3.375	4.25	







Universités Privées



Evaluation	Mission	Managment	Autonomie	Redevabilité	Participation	3.761574074074074	2.9278549382716048	3.9372244268077599	2.5077160493827164	2.4594907407407405	Auto perception 	Mission	Managment	Autonomie	Redevabilité	Participation	3.8333333333333335	4.666666666666667	4.333333333333333	3.8333333333333335	4	







I. Evaluation externe versus auto-perception (suite) 

La faible définition d’une stratégie (orientation stratégique) et son exécution, peuvent être expliquées par la centralisation des décisions. Les affectations des ressources à l’université se font au prorata des effectifs des étudiants :





Les deux courbes de LORENZ de l’affectation des ressources humaines que de l’infrastructure, on note une situation d’équirépartition.
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Les universités publiques semblent avoir une plus grande «orientation managériale» et une plus large «participation» en comparaison avec les universités privées

La redevabilité est plus présente pour le public que pour le privé

Les universités privées jouissent d’une plus grande autonomie par rapport aux universités  publiques

L’autonomie est favorisée par la taille relativement modérée de l’université privée, à l’opposé de l’université publique.

Le statut de l’institution (public, PPP, privé) n’impacte pas les résultats de l’évaluation  pour la dimension «Contexte, Mission et Objectifs». Cette dimension est jugée précise et claire pour toutes les universités,

II. Comparaison des tendances dans le secteur public et le secteur privé
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Public	Mission	Managment	Autonomie	Redevabilité	Participation	3.7946428571428572	3.6223958333333335	2.0097139550264549	3.0642361111111112	3.3125	Privé	Mission	Managment	Autonomie	Redevabilité	Participation	3.761574074074074	2.9278549382716048	3.9372244268077599	2.5077160493827164	2.4594907407407405	







La Redevabilité semble être un axe plus développé au sein de l’université publique que l’université privée. Cependant, l’évaluation des résultats d'apprentissage ("learning outcomes") comme outil de «Qualité de l'éducation et intégrité académique» ainsi que la transparence et la communication interne, sont des pratiques encore limitées dans l’ensemble des universités. 

La sous-dimension budgétaire de la redevabilité apparaît comme l’élément différentiateur entre université publique et université privée :



Les documents budgétaires de l’université publique semblent être plus accessibles aux diverses parties-prenantes (dont les étudiants) que dans les universités privées.

L’université publique a mis en place des règles et appliqué des sanctions standardisées en cas d’infraction, alors que ces règles sont apparues moins formalisées dans le privée.

II. Comparaison des tendances dans le secteur public et le secteur privé
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Différences entre public et privé en termes de ressources de l’université,





II. Comparaison des tendances dans le secteur public et le secteur privé
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L’université privée a des ressources financières plus diversifiées, notamment par la mobilisation de fonds auprès d’entreprises et des revenus de la recherche.

En termes de ressources, les fonds de l’Etat représentent entre 70 et 97% pour l’’université publique, alors que les revenus provenant des subventions de recherche ne dépassent guère 10%.

 Les Revenus obtenus via des contrats (consulting, externalisation de services) demeure négligeable pour l’université privée (moins de  10%).

Malgré une autonomie limitée, l’université publique développe petit à petit des sources de revenus autres, obtenus via des contrats (consulting, externalisation de services) qui représentent entre 1 et 17% de ses ressources globales.

II. Comparaison des tendances dans le secteur public et le secteur privé
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Les étudiants, le personnel académique et administratif, et le secteur privé sont bien représenté au sein de l’université publique, où ils ont un impact sur la gouvernance.

L’université privée connaît un plus faible niveau de participation des parties-prenantes dans son processus de prise de décision.

Les anciens élèves (alumni) ne sont pas impliqués.
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Si le niveau de participation apparaît très élevé au sein de l’université publique, celle-ci est aussi considérée comme un facteur alourdissant le processus de prise de décision au sein du Conseil d’Université.

La participation active dans la prise de décision est évoquée pour les éléments suivant : (i) Définition des objectifs de l'institution, (ii) Elaboration de la stratégie, (iii) Allocation du budget et (iv) Programmes académiques.

II. Comparaison des tendances dans le secteur public et le secteur privé
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III. Comparaison régionale

Les universités marocaines présentent des pratiques similaires aux autres pays de la région MENA sur les axes de la Mission et de l’Orientation Managériale. 













La tendance en matière d’autonomie des universités semble être à un niveau intermédiaire, en comparaison avec les autres pays de la région MENA.





LEA
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Bien que les scores de la redevabilité et de la participation du Maroc sont relativement faibles, ils restent plus élevés que dans la plupart des autres pays de la région MENA.









III. Comparaison régionale





LEA
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IV. Evolution entre 2012 et 2016







LEA



Une presque stagnation du score relatif à a dimension ‘Mission & objectifs’ et Management,

Une participation (implication) plus forte des acteurs et partenaires durant la période,

Un recul dans le score de l’autonomie, constaté manifestement dans l’université publique :

Le faible score pour l’autonomie est relevé dans les trois sous-rubriques de l’autonomie : académique, financière et de management des ressources humaines,

Le score de la redevabilité a également reculé : La politique publique n’a-t-elle pas incarné l’esprit de la nouvelle constitution ? Quelle explication sociale ?



26



V. Principales pistes (préliminaires) de réflexion (1/2) :

De manière générale, une evolution positive dans le secteur de l’enseignement supérieur au Maroc.

L’écart entre le score de l’évaluation et l’auto-perception s’est réduit, mais interpelle toujours.

Développement encore limité de certains domaines clés de la gouvernance, notamment la redevabilité, à la fois pour les universités publiques et privées.

L’autonomie est un élément crucial pour permettre aux universités d’être réactives et pertinentes dans un environnement contemporain en pleine evolution. Mais cette autonomie a besoin d’être couplée à un niveau de redevabilité elevé en interne et en externe.

Une plus grande participation des anciens étudiants (alumni) dans la gouvernance de leur institution d’origine serait bénéfique pour les universités marocaines. 





LEA

27



V. Principales pistes (préliminaires) de réflexion (2/2) :

Les pratiques d’évaluation des résultats d'apprentissage ("learning outcomes") et d’évaluation de la méthodologie d'enseignement sont encore sous-développées alors qu’elles pourraient être des instruments de redevabilité et de la qualité de l’enseignement.

La communication et la mobilisation au sein de l’université nécessitent un meilleur partage de l’information et un système d’information intégré.

Un juste milieu est nécessaire concernant la participation de l’ensemble des parties-prenantes au sein des instances de l’université, pour que celle-ci soit constructive.

La gouvernance au sein de l’université publique consiste davantage en un exercice de gestion que de planification stratégique.

L’autonomie de l’université publique semble être un axe à développer pour dynamiser l’université, équilibrer le mode de gouvernance, donner un sens à la redevabilité et s’inscrire dans le processus national de régionalisation et de décentralisation.

Le Partenariat Public-Privé, en tant que nouveau mode de gouvernance, mérite d’être l’analysé afin d’identifier ses forces et ses faiblesses, sa contribution à l’action publique et l’apport de l’investissement privé.
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Les prochaines étapes

Publication du rapport national par la Banque Mondiale et l’Instance Nationale d’Evaluation, suite aux discussions et les propositions de cet atelier d’échange

Recevoir les commentaires des universités participantes sur leurs rapports institutionnels transmis directement par la BM

Remise des rapports institutionnels finalisés par la BM

Présentation du rapport regional MENA par la BM et l’INE

7ème conference internationale sur l’enseignement supérieur dans la region MENA
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Equipe projet

INE

Mme Rahma Bourqia

M. Hamid Bouabid

Mme Laïla Lebied

BM

M. Francisco Marmolejo

Mme Fadila Caillaud

Mme Léa Iungmann
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Microsoft_Excel_Worksheet.xlsx

Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Quantitative surveys producing performance data 			II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 			III - Assessment reports conducted by the State			IV - Assessment reports conducted by an independent agency 			V -  Other


			Morocco			86%			79%			14%			21%			36%


			All Countries			52%			78%			31%			37%			19%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Public			88%			88%			25%			13%			38%


			Private			83%			67%			0%			33%			33%


																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Internal reports, road maps			II - White paper, wide consultation [			III - Partnership with the state


			Morocco			100%			14%			14%


			All Countries			85%			47%			28%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Public			100%			13%			0%


			Private			100%			17%			33%





Measure of Strategic Planning








Morocco	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	All Countries	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Older Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	1	0	0	0	1	Younger Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.84615384615384615	0.84615384615384615	0.15384615384615385	0.23076923076923078	0.30769230769230771	











Measure Strategic Planning








Morocco	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	All Countries	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Morocco	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0.14285714285714285	0.14285714285714285	All Countries	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	0.85321969696969691	0.46628787878787886	0.28073593073593073	Older Institutions	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0	0	Younger Institutions	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0.15384615384615385	0.15384615384615385	











Strategic Planning





Morocco	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0.14285714285714285	0.14285714285714285	All Countries	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0.125	0	Smaller Institutions	I - Internal reports, road maps	II - White paper, wide consultation [	III - Partnership with the state	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition of the goals of the institution			 II  - Elaboration of the strategy			 III - Budget allocation			 IV - Academic Programs 


			Students			36%			64%			64%			79%			A38


			Academic Staff			43%			86%			79%			100%			B38


			Administrative Satff			43%			86%			71%			64%			C38


			Private Donors / Owners			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Private Sector			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Participation





Students	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Academic Staff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Administrative Satff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Private Donors / Owners	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Private Sector	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%





						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score








2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	










Microsoft_Excel_Worksheet1.xlsx

Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Quantitative surveys producing performance data 			II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 			III - Assessment reports conducted by the State			IV - Assessment reports conducted by an independent agency 			V -  Other


			Morocco			86%			79%			14%			21%			36%


			All Countries			52%			78%			31%			37%			19%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Public			88%			88%			25%			13%			38%


			Private			83%			67%			0%			33%			33%


																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Rapports internes, feuilles de route			II - Livret blanc, consultations participatives			III - Partenariat avec l'Etat


			Maroc			100%			14%			14%


			Pays MENA			85%			47%			28%


			Public			100%			13%			0%


			Privé			100%			17%			33%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%











Measure of Strategic Planning








Morocco	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	All Countries	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Older Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	1	0	0	0	1	Younger Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.84615384615384615	0.84615384615384615	0.15384615384615385	0.23076923076923078	0.30769230769230771	











Measure Strategic Planning








Morocco	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	All Countries	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Quantitative surveys producing performance data 	II - Assessment reports conducted by and or used  by the highest decision-making body of the institution 	III - Assessment reports conducted by the State	IV - Assessment reports conducted by an independent agency 	V -  Other	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Smaller Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition of the goals of the institution			 II  - Elaboration of the strategy			 III - Budget allocation			 IV - Academic Programs 


			Students			36%			64%			64%			79%			A38


			Academic Staff			43%			86%			79%			100%			B38


			Administrative Satff			43%			86%			71%			64%			C38


			Private Donors / Owners			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Private Sector			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Participation





Students	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Academic Staff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Administrative Satff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Private Donors / Owners	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Private Sector	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%





						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score








2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	










Microsoft_Excel_Worksheet2.xlsx

Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Etudes quantitatives produisant des données sur la performance			II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université			III - Des rapports d'évaluation produits par l'Etat			IV - Des rapports d'évaluation realisés par une agence indépendante			V -  Autres


			Maroc			86%			79%			14%			21%			36%


			Pays region MENA			52%			78%			31%			37%			19%


			Public			88%			88%			25%			13%			38%


			Privé			83%			67%			0%			33%			33%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%








																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Rapports internes, feuilles de route			II - Livret blanc, consultations participatives			III - Partenariat avec l'Etat


			Maroc			100%			14%			14%


			Pays MENA			85%			47%			28%


			Public			100%			13%			0%


			Privé			100%			17%			33%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%











Measure of Strategic Planning








Maroc	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Public	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Privé	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Measure Strategic Planning








Maroc	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Etudes quantitatives produisant des données sur la performance	II - Des rapports d'évaluation préparés et/ou utilisés par le conseil d'administration de l'université	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Smaller Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition of the goals of the institution			 II  - Elaboration of the strategy			 III - Budget allocation			 IV - Academic Programs 


			Students			36%			64%			64%			79%			A38


			Academic Staff			43%			86%			79%			100%			B38


			Administrative Satff			43%			86%			71%			64%			C38


			Private Donors / Owners			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Private Sector			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Participation





Students	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Academic Staff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Administrative Satff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Private Donors / Owners	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Private Sector	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%





						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score








2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	
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Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Enquetes quantitatives produisant des données sur la performance			II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite			III - Des rapports d'évaluation produits par l'Etat			IV - Des rapports d'évaluation realisés par une agence indépendante			V -  Autres


			Maroc			86%			79%			14%			21%			36%


			Pays region MENA			52%			78%			31%			37%			19%


			Public			88%			88%			25%			13%			38%


			Privé			83%			67%			0%			33%			33%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%








																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Rapports internes, feuilles de route			II - Livret blanc, consultations participatives			III - Partenariat avec l'Etat


			Maroc			100%			14%			14%


			Pays MENA			85%			47%			28%


			Public			100%			13%			0%


			Privé			100%			17%			33%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%











Measure of Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Public	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Privé	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Measure Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Smaller Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition of the goals of the institution			 II  - Elaboration of the strategy			 III - Budget allocation			 IV - Academic Programs 


			Students			36%			64%			64%			79%			A38


			Academic Staff			43%			86%			79%			100%			B38


			Administrative Satff			43%			86%			71%			64%			C38


			Private Donors / Owners			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Private Sector			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Students	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Academic Staff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Administrative Satff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Private Donors / Owners	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Private Sector	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%


						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score





																																																						Enquetes d'insertion


																																																						Oui			73.3%


																																																						Non			26.7%


												Prive			Prive			Prive			Prive															Prive												Prive


						I -  administrées auprès de tous les programmes académiques de l'institution			0			0			1			0			1			1			1			1			1			1			0			1			0			1			0			9			60.0%


						II - administrées à l'obtention du diplôme			1			0			1			1			1			1			1			1			1			1			0			1			0			1			0			11			73.3%


						III - administrées 5 ans après l'obtention du diplôme			1			0			0			0			0			0			0			0			0			0			0			0			0			0			0			1			6.7%


						IV - utilisées pour renseigner le public			0			0			0			0			1			0			0			1			1			1			0			0			0			1			0			5			33.3%





												Prive			Prive			Prive			Prive															Prive												Prive


						I -  administrées auprès de tous les programmes académiques de l'institution						0			1			0			1															1												1						4			66.7%


						II - administrées à l'obtention du diplôme						0			1			1			1															1												1						5			83.3%


						III - administrées 5 ans après l'obtention du diplôme						0			0			0			0															0												0						0			0.0%


						IV - utilisées pour renseigner le public						0			0			0			1															1												1						3			50.0%





									Public


						I -  administrées auprès de tous les programmes académiques de l'institution			0															1			1			1			1						0			1			0						0			5			55.6%


						II - administrées à l'obtention du diplôme			1															1			1			1			1						0			1			0						0			6			66.7%


						III - administrées 5 ans après l'obtention du diplôme			1															0			0			0			0						0			0			0						0			1			11.1%


						IV - utilisées pour renseigner le public			0															0			0			1			1						0			0			0						0			2			22.2%


						I -  administrées auprès de tous les programmes académiques de l'institution			60.0%


						II - administrées à l'obtention du diplôme			73.3%


						III - administrées 5 ans après l'obtention du diplôme			6.7%


						IV - utilisées pour renseigner le public			33.3%





2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	





Universités réalisant des enquetes d'insertion aupres de leurs diplomés








Oui	Non	0.73299999999999998	0.26666666666666666	










Microsoft_Excel_Worksheet4.xlsx

Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Enquetes quantitatives produisant des données sur la performance			II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite			III - Des rapports d'évaluation produits par l'Etat			IV - Des rapports d'évaluation realisés par une agence indépendante			V -  Autres


			Maroc			86%			79%			14%			21%			36%


			Pays region MENA			52%			78%			31%			37%			19%


			Public			88%			88%			25%			13%			38%


			Privé			83%			67%			0%			33%			33%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%








																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Rapports internes, feuilles de route			II - Livret blanc, consultations participatives			III - Partenariat avec l'Etat


			Maroc			100%			14%			14%


			Pays MENA			85%			47%			28%


			Public			100%			13%			0%


			Privé			100%			17%			33%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%











Measure of Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Public	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Privé	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Measure Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Smaller Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition of the goals of the institution			 II  - Elaboration of the strategy			 III - Budget allocation			 IV - Academic Programs 


			Students			36%			64%			64%			79%			A38


			Academic Staff			43%			86%			79%			100%			B38


			Administrative Satff			43%			86%			71%			64%			C38


			Private Donors / Owners			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Private Sector			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Students	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Academic Staff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Administrative Satff	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Private Donors / Owners	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Private Sector	 I  -   Definition of the goals of the institution	 II  - Elaboration of the strategy	 III - Budget allocation	 IV - Academic Programs 	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%


						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score





																																																						Enquetes d'insertion


																																																						Oui			73.3%


																																																						Non			26.7%


												Prive			Prive			Prive			Prive															Prive												Prive


						I -  administrées auprès de tous les programmes académiques de l'institution			0			0			1			0			1			1			1			1			1			1			0			1			0			1			0			9			60.0%


						II - administrées à l'obtention du diplôme			1			0			1			1			1			1			1			1			1			1			0			1			0			1			0			11			73.3%


						III - administrées 5 ans après l'obtention du diplôme			1			0			0			0			0			0			0			0			0			0			0			0			0			0			0			1			6.7%


						IV - utilisées pour renseigner le public			0			0			0			0			1			0			0			1			1			1			0			0			0			1			0			5			33.3%





												Prive			Prive			Prive			Prive															Prive												Prive


						I -  administrées auprès de tous les programmes académiques de l'institution						0			1			0			1															1												1						4			66.7%


						II - administrées à l'obtention du diplôme						0			1			1			1															1												1						5			83.3%


						III - administrées 5 ans après l'obtention du diplôme						0			0			0			0															0												0						0			0.0%


						IV - utilisées pour renseigner le public						0			0			0			1															1												1						3			50.0%





									Public


						I -  administrées auprès de tous les programmes académiques de l'institution			0															1			1			1			1						0			1			0						0			5			55.6%


						II - administrées à l'obtention du diplôme			1															1			1			1			1						0			1			0						0			6			66.7%


						III - administrées 5 ans après l'obtention du diplôme			1															0			0			0			0						0			0			0						0			1			11.1%


						IV - utilisées pour renseigner le public			0															0			0			1			1						0			0			0						0			2			22.2%


						I -  administrées auprès de tous les programmes académiques de l'institution			60.0%


						II - administrées à l'obtention du diplôme			73.3%


						III - administrées 5 ans après l'obtention du diplôme			6.7%


						IV - utilisées pour renseigner le public			33.3%





2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	





Caracteristiques des enquetes d'insertion








I -  administrées auprès de tous les programmes académiques de l'institution	II - administrées à l'obtention du diplôme	III - administrées 5 ans après l'obtention du diplôme	IV - utilisées pour renseigner le public	0.6	0.73299999999999998	6.7000000000000004E-2	0.33300000000000002	





Universités réalisant des enquetes d'insertion aupres de leurs diplomés








Oui	Non	0.73299999999999998	0.26666666666666666	










Microsoft_Excel_Worksheet5.xlsx

Morocco





									Information General																																										Mission									Management									Autonomy									Accauntability									Participation


									Establish			Research Orientation			Affiliation			Programs			Branches			Students			Faculty			Administrative Personnel			Country			Self Assesment															Dimensions																																																						Axis





																																				Mission			Management			Autonomy			Accountability			Participation			Missions of Universities			Goals of the Institution			 Legal Framework			Strategy			Selection of Decision Makers			Performance and Evaluation of the Staff			Academic			Staffing			Financial			Education Quality			Social Responsibility			 Financial Integrity			 Students			Academic staff			Administrative staff			Private Donors/ Owners			Alumni			Private Sector Representatives			Mission			Management			Autonomy			Accountability			Participation			Orientation2			Age


			Inst. 1			Université Ibn Zohr			1989			Mix			No			Bachelor/Master/ PhD			5			104375			918			441			Morocco			4			4			3			4			4			1.35			1.31			1.25			1.21			1.42			0.94			0.87			0.57			0.61			1.12			0.66			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.91			3.58			2.05			3.36			3.50			Public			Younger


			Inst. 2			Universiapolis			1989			Research Orientation			No			Bachelor/Master			0			1500			100			40			Morocco			1			5			5			2			3			1.04			0.56			1.25			1.02			0.88			0.44			1.46			1.67			0.88			0.97			0.59			0.28			0.52			- 0			- 0			0.76			0.36			- 0			2.85			2.34			4.01			1.84			1.65			Private			Younger


			Inst. 3			Al Akhawayn University in Ifrane			1993			MIx			No			Bachelor/Master/ PhD			1			2164			163			436			Morocco			5			5			5			5			5			1.46			1.39			1.25			1.40			1.02			1.00			1.25			1.67			1.11			1.47			0.49			1.67			0.30			0.63			0.52			- 0			- 0			0.45			4.10			3.42			4.03			3.62			1.89			Private			Younger


			Inst. 4			Universite Mundiapolis			2012			Research Orientation			No			Bachelor 			1			941			80			78			Morocco			3			4			3			3			4			1.35			1.53			1.25			1.19			0.91			0.83			1.28			1.67			1.11			1.26			1.15			0.93			0.64			0.64			0.59			0.64			- 0			0.56			4.13			2.93			4.06			3.33			3.07			Private			Younger


			Inst. 5			Université Abdelmalek Essaâdi			1989			Mix			No			Bachelor/Master/ PhD			7			65300			1200			670			Morocco			4			3			4			4			4			1.25			1.31			1.25			1.31			1.42			0.94			0.87			0.57			0.54			1.23			1.01			1.57			0.88			0.88			0.88			- 0			- 0			0.88			3.81			3.68			1.98			3.81			3.50			Public			Younger


			Inst. 6			Universite Chouaib Doukkali a El Jadida, Maroc			1989			Mix			No			Bachelor/Master/ PhD			0			19688			567			247			Morocco			4			3			3.5			3			4			1.15			1.31			1.25			1.31			1.38			0.89			0.87			0.57			0.61			1.01			0.80			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.71			3.58			2.05			3.29			3.25			Public			Younger


			Inst. 7			Université Hassan II de Casablanca			2014			Mix			No			Bachelor/Master/ PhD			6			99774			2351			1108			Morocco			5			4			3			4			4			1.25			1.31			1.25			1.33			1.38			1.06			0.63			0.65			0.69			1.12			1.11			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.77			1.96			3.72			3.25			Public			Younger


			Inst. 8			Université Internationale de Casablanca			2014			Mix			No			Bachelor and Master			0			2960			266			72			Morocco			4			5			4			4			4			1.04			1.53			1.25			1.31			0.54			0.89			1.28			1.67			0.97			1.31			0.90			0.56			0.50			0.61			0.49			0.68			0.45			0.50			3.82			2.74			3.92			2.77			3.23			Private			Younger


			Inst. 9			IBN TOFAIL - KENITRA			1989			Mix			No			Bachelor/Master/ PhD			0			47848			543			231			Morocco			2			3			3			1			5			1.25			1.31			1.25			1.37			1.38			0.89			0.87			0.57			0.54			0.76			0.14			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.64			1.98			2.38			3.25			Public			Younger


			Inst. 10			Universite Mohammed V Rabat			1957			Mix			No			Bachelor/Master/ PhD/Vocational/Technical			1			77489			2202			1519			Morocco			4			3			2			3			4			1.25			1.31			1.25			1.35			1.38			1.06			0.63			0.65			0.61			1.41			0.90			1.48			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.79			1.89			3.80			3.25			Public			Older


			Inst. 11			Universite Moulay Ismail Meknes			1989			Mix			No			Bachelor/Master/ PhD			0			60000			878			573			Morocco			4			2			4			4			4			1.25			1.31			1.25			1.21			1.38			0.89			0.63			0.74			0.63			0.80			0.21			1.39			0.81			0.81			0.81			- 0			- 0			0.81			3.81			3.47			1.99			2.40			3.25			Public			Younger


			Inst. 12			Universite Internationale de Rabat			2010			Applied			No			Bachelor/Master/ PhD			0			2300			86			106			Morocco			5			5			4			4			4			1.25			1.53			1.25			1.38			0.81			0.89			1.39			1.67			0.99			0.72			0.76			0.74			0.49			0.76			0.61			0.68			- 0			- 0			4.03			3.07			4.04			2.22			2.53			Private			Younger


			Inst. 13			Universite Euromediterraneenne de Fes			2014			Mix			No			Bachelor/Master			0			92			52			27			Morocco			5			4			5			5			4			1.15			1.25			1.25			1.15			1.03			0.89			1.28			1.22			1.05			0.64			0.07			0.56			0.50			0.56			0.56			- 0			0.21			0.56			3.65			3.07			3.56			1.26			2.38			Private			Younger


			Inst. 14			Universite Hassan 1er -  Settat			1997			Mix			No			Bachelor 			2			33217			431			251			Morocco																		1.35			1.31			1.25			1.46			1.42			0.94			0.09			0.57			0.61			1.17			1.04			1.57			0.25			0.25			0.25			- 0			- 0			0.86			3.91			3.82			1.27			3.78			1.61			Public			Younger


			Inst. 15			Universite Sidi Mohammed Ben Abdellah			1975			Fundamental and applied			No			Bachelor/Master/ PhD			1			97679			1453			793			Morocco			5			5			3			4			5			1.25			1.19			1.25			1.21			1.38			0.89			0.87			0.57			0.76			0.64			0.21			0.93			0.81			0.81			0.81			- 0			- 0			0.81			3.69			3.47			2.19			1.77			3.25			Public			Younger
































































































































































































































































































































































































































































































































































































































































































































Older


			Number			Name			How Old is de Institution?








			10			Universite Mohammed V Rabat			1957


			15			Universite Sidi Mohammed Ben Abdellah			1975


			1			Université Ibn Zohr			1989


			2			Universiapolis			1989


			5			Université Abdelmalek Essaâdi			1989


			6			Universite Chouaib Doukkali a El Jadida, Maroc			1989


			9			IBN TOFAIL - KENITRA			1989


			11			Universite Moulay Ismail Meknes			1989


			3			Al Akhawayn University in Ifrane			1993


			14						1997


			12			Universite Internationale de Rabat			2010


			4			Universite Mundiapolis			2012


			7			Université Hassan II de Casablanca			2014


			8			Université Internationale de Casablanca			2014


			13			Universite Euromediterraneenne de Fes			2014








How Old Is de Institution?





How Old is de Institution?	10	15	1	2	5	6	9	11	3	14	12	4	7	8	13	1957	1975	1989	1989	1989	1989	1989	1989	1993	1997	2010	2012	2014	2014	2014	














Students





									Students











			13			Universite Euromediterraneenne de Fes			92


			4			Universite Mundiapolis			941


			2			Universiapolis			1500


			3			Al Akhawayn University in Ifrane			2164


			12			Universite Internationale de Rabat			2300


			8			Université Internationale de Casablanca			2960


			6			Universite Chouaib Doukkali a El Jadida, Maroc			19688


			14						33217


			9			IBN TOFAIL - KENITRA			47848


			11			Universite Moulay Ismail Meknes			60000


			5			Université Abdelmalek Essaâdi			65300


			10			Universite Mohammed V Rabat			77489


			15			Universite Sidi Mohammed Ben Abdellah			97679


			7			Université Hassan II de Casablanca			99774


			1			Université Ibn Zohr			104375








Number of Students per Institution





Students	13	4	2	3	12	8	6	14	9	11	5	10	15	7	1	92	941	1500	2164	2300	2960	19688	33217	47848	60000	65300	77489	97679	99774	104375	











Assesment vs Self-perception


									Self Assesment															Axis





									Mission			Management			Autonomy			Accountability			Participation			Mission			Management			Autonomy			Accountability			Participation


			 Ins. 1			Université Ibn Zohr			4			4			3			4			4			3.91			3.58			2.05			3.36			3.50


			 Ins. 2			Universiapolis			1			5			5			2			3			2.85			2.34			4.01			1.84			1.65


			 Ins. 3			Al Akhawayn University in Ifrane			5			5			5			5			5			4.10			3.42			4.03			3.62			1.89


			 Ins. 4			Universite Mundiapolis			3			4			3			3			4			4.13			2.93			4.06			3.33			3.07


			 Ins. 5			Université Abdelmalek Essaâdi			4			3			4			4			4			3.81			3.68			1.98			3.81			3.50


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			4			3			3.5			3			4			3.71			3.58			2.05			3.29			3.25


			 Ins. 7			Université Hassan II de Casablanca			5			4			3			4			4			3.81			3.77			1.96			3.72			3.25


			 Ins. 8			Université Internationale de Casablanca			4			5			4			4			4			3.82			2.74			3.92			2.77			3.23


			 Ins. 9			IBN TOFAIL - KENITRA			2			3			3			1			5			3.81			3.64			1.98			2.38			3.25


			 Ins. 10			Universite Mohammed V Rabat			4			3			2			3			4			3.81			3.79			1.89			3.80			3.25


			 Ins. 11			Universite Moulay Ismail Meknes			4			2			4			4			4			3.81			3.47			1.99			2.40			3.25


			 Ins. 12			Universite Internationale de Rabat			5			5			4			4			4			4.03			3.07			4.04			2.22			2.53


			 Ins. 13			Universite Euromediterraneenne de Fes			5			4			5			5			4			3.65			3.07			3.56			1.26			2.38


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			5			5			3			4			5			3.69			3.47			2.19			1.77			3.25





						Mission


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.85			1


			 Ins. 13			Universite Euromediterraneenne de Fes			3.65			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.69			5


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.71			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4


			 Ins. 7			Université Hassan II de Casablanca			3.81			5


			 Ins. 9			IBN TOFAIL - KENITRA			3.81			2


			 Ins. 10			Universite Mohammed V Rabat			3.81			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.81			4


			 Ins. 8			Université Internationale de Casablanca			3.82			4


			 Ins. 1			Université Ibn Zohr			3.91			4


			 Ins. 12			Universite Internationale de Rabat			4.03			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.10			5


			 Ins. 4			Universite Mundiapolis			4.13			3





						Management


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			2.34			5


			 Ins. 8			Université Internationale de Casablanca			2.74			5


			 Ins. 4			Universite Mundiapolis			2.93			4


			 Ins. 13			Universite Euromediterraneenne de Fes			3.07			4


			 Ins. 12			Universite Internationale de Rabat			3.07			5


			 Ins. 3			Al Akhawayn University in Ifrane			3.42			5


			 Ins. 11			Universite Moulay Ismail Meknes			3.47			2


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.47			5


			 Ins. 1			Université Ibn Zohr			3.58			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.58			3


			 Ins. 9			IBN TOFAIL - KENITRA			3.64			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.68			3


			 Ins. 7			Université Hassan II de Casablanca			3.77			4


			 Ins. 10			Universite Mohammed V Rabat			3.79			3





						Autonomy


									Assessment Score			Self-perception


			 Ins. 10			Universite Mohammed V Rabat			1.89			2


			 Ins. 7			Université Hassan II de Casablanca			1.96			3


			 Ins. 5			Université Abdelmalek Essaâdi			1.98			4


			 Ins. 9			IBN TOFAIL - KENITRA			1.98			3


			 Ins. 11			Universite Moulay Ismail Meknes			1.99			4


			 Ins. 1			Université Ibn Zohr			2.05			3


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			2.05			3.5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			2.19			3


			 Ins. 13			Universite Euromediterraneenne de Fes			3.56			5


			 Ins. 8			Université Internationale de Casablanca			3.92			4


			 Ins. 2			Universiapolis			4.01			5


			 Ins. 3			Al Akhawayn University in Ifrane			4.03			5


			 Ins. 12			Universite Internationale de Rabat			4.04			4


			 Ins. 4			Universite Mundiapolis			4.06			3





						Accountability


									Assessment Score			Self-perception


			 Ins. 13			Universite Euromediterraneenne de Fes			1.26			5


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			1.77			4


			 Ins. 2			Universiapolis			1.84			2


			 Ins. 12			Universite Internationale de Rabat			2.22			4


			 Ins. 9			IBN TOFAIL - KENITRA			2.38			1


			 Ins. 11			Universite Moulay Ismail Meknes			2.40			4


			 Ins. 8			Université Internationale de Casablanca			2.77			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.29			3


			 Ins. 4			Universite Mundiapolis			3.33			3


			 Ins. 1			Université Ibn Zohr			3.36			4


			 Ins. 3			Al Akhawayn University in Ifrane			3.62			5


			 Ins. 7			Université Hassan II de Casablanca			3.72			4


			 Ins. 10			Universite Mohammed V Rabat			3.80			3


			 Ins. 5			Université Abdelmalek Essaâdi			3.81			4





						Participation


									Assessment Score			Self-perception


			 Ins. 2			Universiapolis			1.65			3


			 Ins. 3			Al Akhawayn University in Ifrane			1.89			5


			 Ins. 13			Universite Euromediterraneenne de Fes			2.38			4


			 Ins. 12			Universite Internationale de Rabat			2.53			4


			 Ins. 4			Universite Mundiapolis			3.07			4


			 Ins. 8			Université Internationale de Casablanca			3.23			4


			 Ins. 6			Universite Chouaib Doukkali a El Jadida, Maroc			3.25			4


			 Ins. 7			Université Hassan II de Casablanca			3.25			4


			 Ins. 9			IBN TOFAIL - KENITRA			3.25			5


			 Ins. 10			Universite Mohammed V Rabat			3.25			4


			 Ins. 11			Universite Moulay Ismail Meknes			3.25			4


			 Ins. 14			Universite Sidi Mohammed Ben Abdellah			3.25			5


			 Ins. 1			Université Ibn Zohr			3.50			4


			 Ins. 5			Université Abdelmalek Essaâdi			3.50			4








Management


Assessment Score	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	2.3402777777777777	2.7384259259259256	2.9328703703703702	3.0671296296296298	3.0694444444444446	3.4189814814814818	3.4745370370370372	3.4745370370370372	3.5763888888888893	3.5787037037037037	3.6412037037037037	3.6805555555555554	3.7662037037037033	3.7870370370370372	Self-perception	 Ins. 2	 Ins. 8	 Ins. 4	 Ins. 13	 Ins. 12	 Ins. 3	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 6	 Ins. 9	 Ins. 5	 Ins. 7	 Ins. 10	5	5	4	4	5	5	2	5	4	3	3	3	4	3	Mission





Assessment Score	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	2.8472222222222223	3.6458333333333335	3.6904761904761907	3.7053571428571432	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8095238095238093	3.8194444444444446	3.9136904761904763	4.0277777777777777	4.0972222222222223	4.1319444444444446	Self-perception	 Ins. 2	 Ins. 13	 Ins. 14	 Ins. 6	 Ins. 5	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 8	 Ins. 1	 Ins. 12	 Ins. 3	 Ins. 4	1	5	5	4	4	5	2	4	4	4	4	5	5	3	Autonomy


Assessment Score	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	1.8855820105820105	1.9642857142857142	1.9758597883597884	1.9758597883597884	1.9920634920634921	2.0453042328042326	2.0453042328042326	2.1934523809523809	3.5598544973544977	3.9249338624338623	4.0085978835978837	4.0251322751322753	4.0449735449735451	4.0598544973544968	Self-perception	 Ins. 10	 Ins. 7	 Ins. 5	 Ins. 9	 Ins. 11	 Ins. 1	 Ins. 6	 Ins. 14	 Ins. 13	 Ins. 8	 Ins. 2	 Ins. 3	 Ins. 12	 Ins. 4	2	3	4	3	4	3	3.5	3	5	4	5	5	4	3	Accountability


Assessment Score	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	1.2615740740740742	1.7708333333333335	1.8402777777777777	2.2222222222222223	2.3842592592592595	2.3958333333333335	2.7662037037037042	3.2870370370370372	3.3333333333333339	3.3564814814814818	3.6226851851851851	3.7152777777777786	3.7962962962962967	3.8078703703703711	Self-perception	 Ins. 13	 Ins. 14	 Ins. 2	 Ins. 12	 Ins. 9	 Ins. 11	 Ins. 8	 Ins. 6	 Ins. 4	 Ins. 1	 Ins. 3	 Ins. 7	 Ins. 10	 Ins. 5	5	4	2	4	1	4	4	3	3	4	5	4	3	4	Participation


Assessment Score	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	1.6493055555555558	1.8923611111111112	2.3784722222222223	2.5347222222222223	3.072916666666667	3.229166666666667	3.25	3.25	3.25	3.25	3.25	3.25	3.5	3.5	Self-perception	 Ins. 2	 Ins. 3	 Ins. 13	 Ins. 12	 Ins. 4	 Ins. 8	 Ins. 6	 Ins. 7	 Ins. 9	 Ins. 10	 Ins. 11	 Ins. 14	 Ins. 1	 Ins. 5	3	5	4	4	4	4	4	4	5	4	4	5	4	4	


Strategy Suggested


			Are the following elements used to measure the attainment of the specific goals of the strategy?																								QUESTION 12


						I - Enquetes quantitatives produisant des données sur la performance			II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite			III - Des rapports d'évaluation produits par l'Etat			IV - Des rapports d'évaluation realisés par une agence indépendante			V -  Autres


			Maroc			86%			79%			14%			21%			36%


			Pays region MENA			52%			78%			31%			37%			19%


			Public			88%			88%			25%			13%			38%


			Privé			83%			67%			0%			33%			33%


			Larger Institutions			88%			88%			25%			13%			38%


			Smaller Institutions			83%			67%			0%			33%			33%


			Older Institutions			100%			0%			0%			0%			100%


			Younger Institutions			85%			85%			15%			23%			31%








																											QUESTION 10


			If a strategy is established (at the institutional and/or faculty level), which means are used for its statement? 


						I - Rapports internes, feuilles de route			II - Livret blanc, consultations participatives			III - Partenariat avec l'Etat


			Maroc			100%			14%			14%


			Pays MENA			85%			47%			28%


			Public			100%			13%			0%


			Privé			100%			17%			33%


			Larger Institutions			100%			13%			0%


			Smaller Institutions			100%			17%			33%


			Older Institutions			100%			0%			0%


			Younger Institutions			100%			15%			15%











Measure of Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Public	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Privé	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Measure Strategic Planning








Maroc	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.8571428571428571	0.7857142857142857	0.14285714285714285	0.21428571428571427	0.35714285714285715	Pays region MENA	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.51980519480519471	0.78446969696969704	0.30990259740259735	0.36826298701298699	0.19296536796536798	Larger Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.875	0.875	0.25	0.125	0.375	Smaller Institutions	I - Enquetes quantitatives produisant des données sur la performance	II - Des rapports d'evaluation prepares et/ou utilises par le conseil d'administration de l'universite	III - Des rapports d'évaluation produits par l'Etat	IV - Des rapports d'évaluation realisés par une agence indépendante	V -  Autres	0.83333333333333337	0.66666666666666663	0	0.33333333333333331	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Public	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Privé	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	











Strategic Planning





Maroc	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.14285714285714285	0.14285714285714285	Pays MENA	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	0.85321969696969691	0.46628787878787886	0.28073593073593073	Larger Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.125	0	Smaller Institutions	I - Rapports internes, feuilles de route	II - Livret blanc, consultations participatives	III - Partenariat avec l'Etat	1	0.16666666666666666	0.33333333333333331	














Participation


			Do they actively participate in the decision-making for the following items:


						 I  -   Definition des objectifs de l'institution			 II  - Elaboration de la stratégie			 III - Allocations budgétaires			 IV - Programme académiques


			Etudiants			36%			64%			64%			79%			A38


			Personnel académique			43%			86%			79%			100%			B38


			Personnel administratif			43%			86%			71%			64%			C38


			Bailleurs privés			36%			36%			36%			14%			D38


			Alumni			7%			14%			0%			7%			E38


			Secteur Privé			36%			79%			64%			71%			F38


			Do they have representatives on the following boards/councils?


						 I - Highest decision-making body			 II - Academic council or its equivalent 			 III - Research council 


			Students			100%			100%			100%			A39


			Academic Staff			100%			100%			100%			B39


			Administrative Satff			100%			100%			100%			C39


			Private Donors / Owners			64%			50%			100%			D39


			Alumni			0%			7%			43%			E39


			Private Sector			100%			100%			100%			F39





Participation





Etudiants	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.6428571428571429	0.6428571428571429	0.7857142857142857	Personnel académique	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.42857142857142855	0.8571428571428571	0.7857142857142857	1	Personnel administratif	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.42857142857142855	0.8571428571428571	0.7142857142857143	0.6428571428571429	Bailleurs privés	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.35714285714285715	0.35714285714285715	0.14285714285714285	Alumni	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	7.1428571428571425E-2	0.14285714285714285	0	7.1428571428571425E-2	Secteur Privé	 I  -   Definition des objectifs de l'institution	 II  - Elaboration de la stratégie	 III - Allocations budgétaires	 IV - Programme académiques	0.35714285714285715	0.7857142857142857	0.6428571428571429	0.7142857142857143	














Social Responsability


			If existent, what are the characteristics of the tracking surveys used by the institution to track its graduates employment and average salaries


						I -  Being conducted across all programs at the institution.			II - Being conducted at graduation.			III - Being conducted within five years after graduation.			IV - Being used to inform the public.


			Lebanon			45%			45%			20%			5%												QUESTION 31


			All Countries			39%			47%			18%			18%


			Older Institutions			100%			100%			0%			0%


			Younger Institutions			54%			69%			8%			31%


			Larger Institutions			50%			63%			13%			13%


			Smaller Institutions			67%			83%			0%			50%


			Public			50%			63%			13%			13%


			Private			67%			83%			0%			50%





Social Responsability





Lebanon	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.45	0.45	0.2	0.05	All Countries	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.3890963203463203	0.46902056277056275	0.18035714285714285	0.17654220779220778	Older Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	1	1	0	0	Younger Institutions	I -  Being conducted across all programs at the institution.	II - Being conducted at graduation.	III - Being conducted within five years after graduation.	IV - Being used to inform the public.	0.53846153846153844	0.69230769230769229	7.6923076923076927E-2	0.30769230769230771	














Graphs divers Léa


												Aucune			0


						Public			9			Fondamentale et appliquée			12


						Mixte public-privé			2			Fondamentale			2


						Prive à but non lucratif			1			Appliquée			1


						Privé à but lucratif			3


						Oui			93%


						Non			7%


						Mission			Managment			Autonomy			Accountability			Participation


			Self-assessment


			Score








2016





Self-assessment	


Mission	Managment	Autonomy	Accountability	Participation	Score	


Mission	Managment	Autonomy	Accountability	Participation	








Statut juridique des institutions marocaines participantes








Public	Mixte public-privé	Prive à but non lucratif	Privé à but lucratif	9	2	1	3	





Type de recherche conduite au sein de l'institution








Aucune	Fondamentale et appliquée	Fondamentale	Appliquée	0	12	2	1	








Part des universités ayant un plan stratégique








Oui	Non	0.93	7.0000000000000007E-2	
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I. PROGRAM OVERVIEW November 2017





The University Governance and Quality Assurance Program stems from a partnership between the Education Global Practice of the World Bank and the Marseille Center for Mediterranean Integration. Its purpose is to address equitable access to tertiary education in the MENA region, inconsistent quality of tertiary education institutions across the region, and discrepancies between graduates’ skills and the skills demanded by the labor market.



This Program was launched after the socio-political events surfaced in the MENA region in 2011, which brought international attention to long-building frustrations and resentment in several countries. Young people in the MENA region were leading in the protests against poverty, unemployment, and other social issues, including the demand for reform and greater role in their governments. These demands were paralleled with the significantly increasing enrolment in tertiary education in the region, coupled with sharply increasing rates of youth unemployment, which currently are higher than any other region. Many countries of the region face the challenge of low quality of education, low labor market participation and high unemployment especially among the young. These challenges tend to weaken the economic competitiveness thereby stifling sustainable development. Tertiary education institutions face the struggle of keeping up with the demands of today’s labor market both in the curriculum and training offered to students as well as the quality of education rendered.



These challenges present the dilemma of equitable access and relevance of studies that require innovative solutions for which concerted actions of tertiary education institutions, governments, employers, and the society at large are needed. This is significantly important considering that tertiary education facilitates economic growth and encourages innovation, social mobility, and democracy. As such, tertiary education emerges as a key determinant of a country’s level of productivity and contributes to national competitiveness. 



Investing in tertiary education and significantly improving its relevance are a first step to change lives and open minds giving opportunities to students, researchers, professionals, unemployed people and young entrepreneurs for their self-development and for their own national growth in terms of culture, education and employment. 



The WB/CMI Program works to respond to these issues by fostering openness, information sharing and collective learning among tertiary education institutions in the region, and between them and government policy-makers, quality assurance agencies and the employers’ sector. The ultimate goals of the Program are to improve the employability of tertiary education graduates; develop analytical tools to improve the management and quality of tertiary education; facilitate the mobility of students, teachers, and graduates across the region; and promote knowledge sharing on quality, governance, and financing issues. These goals are achieved through the Program’s efforts focused on benchmarking university governance and quality improvement, seeking financial stability in tertiary education so that tertiary education can meet the growing student demand, and internationalizing tertiary education to improve skills and employability of students. 



This report is part of a series of reports highlighting the development of the Program’s activities within the scope of benchmarking university governance across institutions of tertiary education in the MENA region. It presents the opportunity for institutions to identify their areas of strengths within dimensions of management, accountability, autonomy and participation. It also highlights the areas that may be further developed within these dimensions in order to support the institution in working towards addressing its mission and vision. The series of reports also highlight the results of the benchmarking exercise at the national and regional levels.

II. THE TOOL, THE METHODOLOGY AND HOW TO INTERPRET RESULTSNovember 2017





The University Governance Screening Card (UGSC) is a benchmarking tool that uses an institution-based approach that focuses on universities and institutions of tertiary education as opposed to (only) national systems or country ratings[footnoteRef:1]. It has the capacity to: i) identify strengths and weaknesses at individual institutions; ii) identify governance trends and practices by type of institution; iii) illustrate governance trends at the national level and iv) generate interest - and peer pressure - in initiating reforms at the institutional, national, and regional level. [1:  The UGSC tool was first applied in 2012 with 100 institutions in 7 MENA countries. It was reviewed and adjusted in 2015, before being used in a second exercise in 2016 and extended to 150 institutions in 8 MENA countries and, on a selective basis, institutions from other parts of the world.] 




The UGSC uses five dimensions that together capture the multidimensional nature of governance: 1) Overall Context, Mission, and Goals; (2) Management Orientation; (3) Autonomy; (4) Accountability; and (5) Participation. Each dimension is attributed a set of indicators and a questionnaire from which governance indicators are scored (by an independent observer on the basis of an interview with the institution’s representative and supporting documents). A weighting system aggregates those indicators and translates the questionnaire to a scoring instrument to record the results by institution. The score on a dimension is interpreted as an indication of the university’s situation vis-à-vis one of the global trends in governance practices[footnoteRef:2], and not as a performance score. In addition to the questionnaire, the UGSC includes a self-perception tool, which assess the extent to which the leadership of tertiary education institutions is aware of the governance model and practices they follow.  [2:  For further information on the methodology, see: WB Regional H.E. MENA Report (2012) Universities Through the Looking Glass: Benchmarking University Governance to Enable Higher Education Modernization in MENA] 




The UGSC is not a ranking tool and does not point to an ideal governance model; it only identifies trends allowing institutions to reflect on their practices. The aim is not to get the maximum score on each dimension but instead to determine if the governance arrangement is coherent. Therefore, scores from each axis are interpreted in correlation and not in isolation.



The tool has been used on a voluntary basis and the results of the institutional report are confidential. Aggregated results at the national and regional level will be publicly disseminated while respecting anonymity of participating institutions.

III. PROFILE OF THE INSTITUTION



The University is a private not for profit Science, Technology, Engineering, and Mathematics (STEM) institute with liberal arts that currently offers more than 120 programs leading to the bachelor’s, master’s, and doctoral degrees on one main campus. Its research orientation ranges from basic to applied research. It is not affiliated with any religion or sect within the country. In 2016-17, the University reported enrolling 8,474 students. The university reports that it has a shared governance model with policies and regulations in place to ensure full accountability. It is an exemplary institution that strikes a balance between the different governance dimensions; its good practices deserve to be shared.




IV. RESULTS AND BENCHMARK November 2017





AXIS 1 – CONTEXT, MISSION AND GOALS



A key element in defining university governance is the overall framework of the system and the interaction between the institution and the state (Jaramillo and al. 2012). In the case of this University, the general mission and its specific goals are formally and clearly stated, as reflected by the University’s score average on the Mission axis (4.17). The University’s self-perception of its context, mission and goals (5.00) is almost identical to its score in the questionnaire. It is similar to other institutions in the country within this dimension of governance, whereby the university is leading the national trend in terms of stability and alignment of mission and goals.



The mission and the goals are clearly stated in several official documents, particularly the national decree that established the institution. The University was key on involving industry representatives as well as administrative and academic staff and students in framing its mission. The President, the Board of Trustees and the senior management team oversee the achievement of the institutional goals. 



AXIS 2 – MANAGEMENT ORIENTATION



Strong leadership and strategic planning are key elements of a well-performing university (Jaramillo et al., 2012). Several features of daily management that are essential for good governance have been analyzed to see to what extent the university adopts a result-based management aligned with international best practices and new public management model.



The University tends to overestimate its management orientation as the results of the score average on the Management axis (3.52) differs from its self-perception (5.00). This means that the university management is result-based but has not yet reached the level it aims for. While the University appears to have a strong strategic process, the selection of decision-makers and staff evaluations still include some features of traditional management. The University’s score in the questionnaire is higher than the average score of other universities in the country (3.1). Therefore, the University is follows leading national trends and is comparatively well engaged in the implementation of modern management practices. 



The University has a new strategic plan, which is established through internal reports and road maps, as well as wide consultation both internally and externally. It uses quantitative surveys producing performance data as well as internal assessment reports, which are shared with everyone at the institution, in order to follow up on elements used to measure the attainment of specific goals within the institutional strategy. For example, the University explores the attainment of key performance indicators by developing corresponding indicators that are measured. Additionally, the University uses assessment reports conducted by the accreditation agency as an independent agency. 



The university has also introduced some evaluation tools that support a result-based management. Staff members of the human resources and financial departments report only to the institutional leadership while the academic staff report to different entities across the university, among which are the provost and the deans. Each staff member has a job description with clear duties and objectives that are reviewed annually by the direct supervisor. The performance and evaluation of staff is based on performance reports, compensations and promotions attached to performance, providing justifications for expenditures and standardized sanctions as outlined in the bylaws in case of professional misconduct. These evaluation and incentive procedures are useful to improve the accountability of staff.

AXIS 3 – AUTONOMY November 2017





The University enjoys a high level of autonomy which is consistent with the current international trends aiming at independence and self-governance. For this dimension, the university scored high (4.62) reflecting an autonomous structure and management, which is consistent its self-perception of its autonomy as reflected (5.00). The institution is clearly more autonomous than the public university in the country, and is similar to other local private universities (4.1) in this area of governance.



The University has the autonomy to decide on the introduction of new programs, the structure of curricula, the type of courses, student assessment mechanisms and the academic partnerships it pursues with other institutions. However, it must comply with the Ministry’s general guidelines in order to obtain or keep the accreditation of its various programs. The University’s strong autonomy is further demonstrated by its total freedom to decide on student admission, including the overall number of student admitted, the number of students per program, the admission mechanisms and the student profiles it seeks. The university reports having complete autonomy on all aspects of the human resources management, including the hiring, dismissing, assessment and contracts of staff, if they abide by the Lebanese laws.

 

The University has full autonomy in managing its financial resources. The distribution its revenue shows various sources as well as a clear reliance on student fees (82%). The University receives funds raised from private companies (11%) and has additional sources of revenue through funds from contracts (2%) and research grants (5%). Due to its independent status, the University has the autonomy to use unspent funds from one year to another, set the level of student fees, run a deficit, use a multi-year budget and allocate funds inside q block-grant budget. It also has the autonomy to decide the components of its financial structure, such as establishing endowments, investing money to obtain additional revenues, establishing public-private partnerships, contracting loans or granting scholarships. The university owns all kind of different assets, including buildings, land, financial assets, equipment and stakeholder shares.

AXIS 4 – ACCOUNTABILITY



The University appears to have a relatively good level of accountability (3.36) which is also quite similar to how it perceives its accountability measure (4.00). The University differentiates itself from other universities in a positive way, with a score higher than the average score of other universities in the country (2.3). Therefore, the University emerges as a national leader in terms of transparency and accountability practices. However, when studied in details, the level of accountability varies between academic, social and financial aspects.



The university has a quality assurance (QA) system that takes place both inside and outside of the institution, and addresses issues of institutional licensing, program accreditation, assessing learning outcomes, teaching methodologies, research and facilities. The University put in place several key internal mechanisms for ensuring academic quality, including external program review and graduate performance monitoring processes. In addition, the university successfully pursued several international accreditations. In order to follow up on the results of the evaluation procedures, the university establishes action plans, links budget allocation with results and implements corrective measures. The university applies standardized sanctions against examination fraud. It also provides in its internal regulations standardized sanctions against unethical behavior of faculty, non-compliance with admission standards, and the unethical management of faculty careers. 



Ensuring a prosperous future for students is an essential component of university social responsibility. Measuring graduate employment outcomes is critical in collecting relevant data and promoting continuous improvement of academic systems. The University implements tracking surveys across various programs at graduation and publicly disseminates the results through its institutional website as well as through technical and promotional reports. The University is well advanced in terms of information sharing and transparency practices as it disseminates various strategic information on its website, including facts & figures, institutional mission & goals, strategic plans and executive progress reports, institutional policies and financial information.November 2017





The University also shows a good level of financial accountability as budget documents are available to several stakeholders, including the State, as well as senior academic and administrative staff. The university is submitted to an annual financial audit conducted by an external body that results in a report that is made available to the institutional leadership and inside audience, particularly senior academic and administrative staff. The university provides standardized sanctions in its internal regulations against embezzlement, inappropriate spending, and mis-procurement. 

AXIS 5 – PARTICIPATION 



Stakeholder participation in the decision-making process is an area in which the university presented relatively lower scores than on the other dimensions. The University is not well aware of its actual orientation in terms of stakeholder participation as reflected by the gap between the university’s self-perception score (4.00) and the score obtained in the questionnaire (2.36), which means that the university has a lower level of active and formal participation in decision making than what the leadership thinks it has. The results in the participation axis are higher than the average score of other local participating universities (1.9). Students, alumni, private sector representatives, academic and administrative staff have formal modes of representation within the university but their impact seems limited as they mainly have a consultative role. Donors seem to have a limited mode of representation.



There are the elections for the student council which is in charge of student activities. Academic staff have a formal way of representation, where they are represented on the senate for deciding many decisions that are both academic and non-academic, participating in decisions related to strategic, academic and budget issues. Administrative staff benefit are also represented on formal bodies within the institution and are consulted on major issues within the institution including strategic and budget issues. Private sector representatives have appointed representatives at the Board of Trustees and have a consultative role in defining the institutional goals, strategy, budget and academic issues.



V. POINTERS FOR ACTION



Two critical areas of governance present opportunities for further development at the University:



1. Develop accountability systems and measures, especially on the social accountability aspect, to increase the relevance of the university with labor market and students’ needs. This may include further development of the existing systematic implementation of tracking surveys to measure graduates’ employment and average salaries after graduation and the public dissemination of the survey results beyond the promotion of academic programs through the office of alumni. Setting up a labor market observatory at the university may also help in ensuring a better alignment of the university and its socio-economic environment.



2. Promote further involvement of various stakeholders in the decision-making processes across a variety of key issues, such as the elaboration of the strategy and budget allocation in order to help the university establish a dialogue critical for institutional development. This engaged participation is critical to provide further understanding of the education and training needed that would allow the institution to match the needs of the students, the society and the labor market. This may include the formal representation of students and other stakeholders on governance bodies with voting capacities rather than consultative roles within the institution.
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Figure 1. Institutional results on the five dimensions of the UGSC V.2.0 (2016)

		

		Mission

		Management
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		Participation



		Assessment

		4.17

		3.52
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		Self-perception

		5

		5

		5

		4

		4
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Figure 2. National results on the five dimensions of the UGSC V.2.0 (2016)
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		3
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Figure 3. National results on the five dimensions of the UGSC V.1.0 (2012)
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		Assessment

		4.35
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